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even the basic words of Steinbeck’s prose, and George would have been 
unable to afford a copy. That George felt compelled to execute Lennie so 
that he would not be punished and tormented by a mob is the strongest 
indictment of the barriers of misunderstanding that Steinbeck observed 
in society. Though there is no justifi cation for such an act, George’s ra-
tionale can be understood. The plot brings to the surface the question of 
ethics and morality. Had Lennie been born to affl uence, would he have 
been in danger from a mob? Had George been more knowledgeable, would 
he have found another solution and assessed Lennie’s danger to himself 
in advance of the tragedy, as well as his danger to others? Steinbeck 
suggests that ignorance, prejudice, and poverty are as responsible for 
Lennie’s death as the bullet from George’s gun.

 The value of friendship and the appeal for brotherhood are poi-
gnantly highlighted throughout the novel. Loneliness and a desperate 
need to dream and to achieve the dream are themes that Steinbeck 
skillfully weaves into a narrative with dialogue so natural that, at fi rst 
glance, it seems simplistic and without style. Quite the contrary, the 
rhythmic fl ow of his narration underscores the genius of Steinbeck’s 
literary talent.
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Teacher Notes
 Both stories in this unit are short and comparatively easy to read. 
Students should have few diffi culties in following plot details. Oppor-
tunity to appreciate these works is afforded through activities relating 
the circumstances and situations students may encounter to those 
included in the stories.

 Steinbeck’s preface: “If this story is a parable, perhaps everyone 
takes his own meaning from it and reads his own life into it,” becomes 
the basis for brainstorming activities, “what if ” situations, role-playing, 
and symbol study. The unit also invites student writing and debates.

 Both novels could be read in advance of their particular lesson seg-
ments, as rereading will take place in many of the activities and stu-
dents should be encouraged to read passages aloud during discussion 
periods. Of Mice and Men invites close reading for critical analysis of the 
deceptively simple style employed. Students will fi nd role-playing, small 
group discussions, and puzzles to be helpful activities in recognizing 
Steinbeck’s masterful skill in achieving naturalness and simplicity of 
the prose.

 The vivid, realistic descriptions of natural settings in both works are 
paced with thematic rhythms that ebb and fl ow, just as the tides of the 
ocean in The Pearl and the seasons of the earth in Of Mice and Men.

 The study of both of these novels can be considered complete in itself 
or as an introduction to the more complex and controversial works of 
the author. A lesson on John Steinbeck, his life and literary philosophy, 
enables students to comprehend more fully the man and to understand 
the close relationship of his life to his work.

 Student writing and dramatizing are emphasized, and attention is 
given to student examination of local color and national origin. Activities 
relating to shared problems are structured to allow perception, recogni-
tion, and student appraisal by means of small group discussions and 
writing introspectives.

 Lessons are designed to permit activities to be condensed or extended 
according to the time frame allotment chosen for each novel. The unit 
permits use of both novels in succession or separately, according to 
curriculum plan. The lesson on Steinbeck may be used as best fi ts into 
chosen procedure.
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e. The priest is also unsympathetic and 
believes that one should not attempt 
to rise above one’s station in life. This 
character allows Steinbeck’s social com-
mentary and enhances the irony of the 
plot, for Kino and Juana would have 
given money to the church and been 
married there had Kino been able to 
sell the pearl.

f. Apolonia is the wife of Juan Tomas, 
Kino’s brother. She is of little plot sig-
nifi cance, other than to establish Juan 
as a family man.

g. The pearl buyers are a collective group 
who represent the centuries of exploita-
tion of natives and allow Steinbeck an 
opportunity to show how they deceived 
and duped those upon whom their liveli-
hood depended. Even had they wanted, 
they could not have treated the Indians 
fairly, for the system demanded that 
the lowest possible price for the pearls 
be paid: if they paid more, they got no 
commission for such a sale.

5. When students have completed part A, al-
low time for discussion of their responses. 
Are there any characters that should have 
been portrayed differently? How might this 
have affected the outcome? Should other 
characters have been added?

6. For part B, divide students into two groups 
so that they can quickly list the events 
that occurred in the original legend, and 
outline additional events Steinbeck created. 
As each of the two groups decides upon an 
event and its importance, have students 
list it on the chalkboard. When all events 
have been stated, analyze those that are 
most effective in plot movement. What 
events could have been omitted? Should 
other events have been included? Students 
should indicate how a new event would 
have made the plot more effective.

7. Distribute Handout 3. Let students fan-
tasize for a few minutes, writing down 
what they would do if fortune came to 
them. Share responses. Ask a student to 
read the passage from The Pearl, chap-
ter 4, which tells of the speculations of 
Kino’s neighbors who imagine what they 
would do if such good fortune came to 
them. How similar are the responses of 
the student? Is it realistic to imagine how 
we would act in such a situation? Add a 
moral dilemma to the “what if ” situation. 
Suggest that they can indeed possess a 
great fortune, but they must give up one 
happiness that currently exists in their 
lives. Have students discuss what this 
might be if they were willing to make the 
trade. This may be a writing assignment 
rather than a short discussion to conclude 
the moral dilemma.
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The Pearl               Name___________________
Lesson 1               Date____________________
Handout 1

The Origin of The Pearl

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.

Directions: Read the following information.

 An Indian boy, by accident, found a pearl of great size, an unbelievable pearl. He knew its 
value was so great that he need never work again. He knew he had the means to do as much 
drinking and womanizing as he wished. He also saw salvation in the pearl, for he believed 
he could purchase Masses enough to pray himself and his relatives out of Purgatory and into 
Heaven. He went at once with the pearl to La Paz with the certainty that his future into eter-
nity was assured. When he was offered only a tiny sum by one of the pearl brokers, he was 
angry. He tried another, who offered him an even smaller sum. Wherever he went, he could not 
get his imagined worth out of the pearl. Discouraged, he hid the pearl and slept on the beach 
that evening. He was set upon by thieves who beat him into unconsciousness and searched 
him for the pearl. The next night, after another day of trying to sell the pearl, he went to the 
house of a friend. Again he hid the pearl, and that evening both he and his friend were at-
tacked and the house nearly destroyed by the searchers. He left La Paz, went inland, thinking 
to sell the pearl in another city, but on the way he was attacked, beaten, and tortured. Still 
he had the pearl. By this time he knew what he would do. Hurt and bleeding, he made his 
way back to La Paz and the beach where he had fi rst been attacked. He hurled the pearl as 
far as he could into the ocean. Once again he faced poverty and the jeopardy of his soul, for 
now he would have no money to buy food or Masses for his salvation. At the same time, he 
laughed jubilantly, for now, again, he was a free and wiser man.

 The author had heard the story while on a journey down the Gulf of California in 1940, but 
it was four years later before he decided to write a script for its fi lming by a Mexican movie 
maker and as a short novel as well.

 On December 8, 1944, he wrote to his editor: “I’m still struggling away at The Pearl and 
it isn’t going well.” He had begun the work in his unheated woodshed, writing by a kerosene 
lantern, in late November, and a couple of weeks later moved to an offi ce over a bank.

 The Pearl was completed by February 1945 and appeared in The Woman’s Home Compan-
ion in December 1945. It was issued in book form in 1947 to coincide with the release of the 
motion picture.
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Lesson 3

Exploring Characterization

Objectives
• To examine the characters in The Pearl

• To investigate Steinbeck’s method of char-
acter creation

• To assess the motivation of certain char-
acters

• To integrate characters created by students 
into The Pearl

Notes to the Teacher
 Most of the characters in The Pearl ap-
pear only vaguely discernible without detail 
revealing their appearance or thoughts. What 
we know about Kino is learned chiefl y from 
his reactions to events. He is above all a 
human being who knows his place and has 
never ventured from it until the attack of the 
scorpion. It is signifi cant that the character 
with the pivotal plot role is Coyotito, Kino’s 
infant son. No full character sketch or analy-
sis of an infant, so young as to be formless 
in personality, can be drawn. How different 
the story might have been had Juana been 
stung.

 Yet upon close inspection, some characters 
in The Pearl can be found to have personality 
development. The challenge of this lesson for 
students is to use deduction and inference in 
establishing characterization.

 Beyond the deceptively simple story of an 
Indian couple whose child is in jeopardy and 
who fi nd a great treasure, The Pearl sym-
bolically touches upon several social issues. 
The importance to the parable of particular 
characters determines the degree of their 
involvement as symbols. On close analysis, 
some will be found to be lightly sketched and 
others fi nely detailed in lifelike dimensions.

Procedure
1. Conduct a short discussion of character 

building. Ask which characters in The 
Pearl they know best from Steinbeck’s 
descriptions. Are some details omitted? 
(Some students may note that no ages 
are stated, no indication of how long Kino 

and Juana have been together, and there 
is not much detail about their families.) 
Suggest that vital statistics are not always 
necessary to create lifelike characters, 
and that sometimes a litany of statistics 
merely burdens the reader with material 
nonessential to the plot and to the writer’s 
purpose.

2. Distribute Handout 7. Students will re-
search information to complete part A 
and draw inferences to complete part B. 
Answers will vary according to amount of 
research and depth of inference.

Suggested Responses:

Part A.

Kino —A young Indian pearl diver who re-
members but does not sing the ancient 
songs of his tribe; he is living with 
Juana and their son Coyotito; Kino has 
black hair and a thin mustache; he is 
strong and silent.

Juan Tomas—Older brother of Kino, lives 
next door with his wife Apolonia and 
their four children; Kino looks to him for 
advice and support; he sees the reality 
of Kino’s situation and cautions him 
about the future.

Juana—Wife of Kino, mother of his son 
Coyotito; traditional subservient Indian 
woman, quiet and fragile; Kino sees her 
as strong, obedient, respectful, cheerful, 
and patient. She believes both in the 
traditions of the tribe and the religion of 
the Church and mixes tribal songs with 
Hail Marys in times of crisis. Though 
Kino and Juana are not legally married, 
their strong commitment to each other is 
accepted by the villagers as marriage. 
Juana not only acts in response to her 
husband’s commands but also takes 
initiative when necessary.

The doctor—Fat, lazy, shows no concern 
for anyone who cannot pay; longs for 
another time and place; fi nds neither 
joy nor satisfaction in practicing his 
chosen art of healing; has become crass, 
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greedy, opportunistic; makes the baby 
ill and pretends to save him in order to 
bind Kino in debt so that he can profi t 
when Kino sells the pearl.

The priest—An aging man with grey and 
wrinkled skin, sharp eye; hopeful that 
Kino will remember the needs of the 
Church when he sells the pearl; resigned 
to do nothing more than act as caretaker 
at the church, offering its pronounce-
ments with no attempt to bring comfort 
and care to his parishioners; he visits 
Kino and Juana, not when the baby 
is stung, but after the pearl has been 
discovered.

The pearl buyers—Nameless so as to be 
considered only as a group; smooth, soft-
spoken, friendly businessmen; working 
for others, they are committed to paying 
the least for the best.

Part B.

1. Juana is a mother whose child is her 
whole world. Her love is so great that 
she will let nothing stand in the way 
of her baby’s survival.

2. Kino admires knowledge. One of his 
dreams is that his son will attend 
school. Because he would never lie, he 
believes what the doctor says about 
the return of infection. His respect for 
knowledge and authority outweighs 
the instinct that tells him the baby is 
already recovered; he allows the doctor 
to treat Coyotito. Kino believes that a 
man highly schooled in healing would 
also have high personal integrity. It 
is Kino’s own personal integrity, not 
uneducated naivete, that prompts this 
inference.

3. Juana, though she has had the religious 
training of the Church, still believes in 
the superstitions of the Indian tribe. She 
believes that the pearl is evil and that 
their misfortunes can be blamed on the 

pearl. Juana does not reason that the 
scorpion bite occurred before the pearl 
was found and that the baby became 
violently ill only after the doctor gave 
him medicine. She reacts with emotion 
rather than logic. To her, ridding them 
of the pearl will also rid them of the 
evil.

4. The doctor has long ago given up the 
values of the Hippocratic oath. Longing 
for his earlier days in Paris, the city’s 
cosmopolitan atmosphere, he has no 
concern for others. He views both his 
patients and those too poor to pay with 
an equal contempt that he dare not re-
veal to either group. Readers can infer 
that he is unscrupulous, greedy, lustful, 
and self-concerned.

5.  The priest annually tells the story of 
the Indians long ago who tried to take 
their pearls to the capital to receive a 
fair price. He relates how none were 
ever heard from, and so those remain-
ing returned to selling through the local 
pearl buyers who exploited and cheated. 
From the priest’s version of the story, 
the villagers are taught that disaster 
will befall them if they attempt to rise 
above their appointed station in life. 
Instead of concern for his people, the 
priest devotes care to the pearl buyers 
in hope that they will provide needed 
funds for his church. That they do not 
always oblige is apparent when Kino 
fi nds the pearl, for the priest comes to 
remind him that the church is in need 
of repair.

6. Perhaps the pearl buyers work on com-
mission for a major company in the city, 
receiving a higher rate. They each have 
a role to play in the bargaining situa-
tion and probably use the same routine 
with the natives each time pearls of 
signifi cant value are discovered.
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Lesson 4

Exploring Dialogue

Objectives
• To examine the relationship of dialogue 

to plot progression

• To analyze Steinbeck’s unity of dialogue 
and narrative to establish rhythm and 
symmetry in his prose

Notes to the Teacher
 In The Pearl the author uses little dialogue 
to aid plot progression. Narratives of locale 
and events occupy much of the novel. What 
dialogue is employed conveys attitudes and 
points of view about the events.

 This is a common pattern in a parable, 
since a moral or ethical message is its resultant 
close. Characters act and react rather than 
converse at length. To combine dialogue and 
descriptive narrative into a balance compat-
ible with the meaning of the parable requires 
great skill.

 Steinbeck establishes the closeness of 
his two main characters, Kino and Juana, 
by a deliberate restraint of dialogue. Their 
daily unvaried existence leaves little news to 
share in words. Speech becomes unneces-
sary within the daily regimen. Their spiritual 
union is suggested by inference in narrative 
and simple passages in which Kino describes 
Juana and his feelings toward her. She, too, 
is silent throughout most of the novel, though 
her fears and hopes are enunciated in eloquent 
narrative.

 Restrained dialogue emphasizes Juana’s 
refusal to be caught up in the frenzy for ma-
terial things that the riches of the pearl will 
bring, and Kino’s turmoil as he grapples with 
the new forces causing his life to change so 
swiftly and dramatically.

 This lesson focuses on Steinbeck’s art 
in employing dialogue sparingly to comple-
ment the narrative. When dialogue is used, 
it enhances the impact upon the reader and 
intensifi es the author’s purpose.

Procedure
1. Discuss briefl y Steinbeck’s use of dialogue 

in The Pearl. Ask students their opinion of 
why so little dialogue appears. Ask them 
to select passages where they believe dia-
logue might have made the passages more 
effective. As they read The Pearl, were 
they aware that the dialogue contained 
no profanity? Do the more recent genres 
in literature and fi lm saturate dialogue 
with meaningless words and phrases? In 
a short story, parable, or novella, irrel-
evant words, characters, and events which 
slow the rhythm of the narrative are usu-
ally discarded. Does student writing ever 
contain crutch words used to fi ll space? 
Is repetition frequent in student writing? 
Ask students if they can fi nd passages 
in The Pearl where space is wasted on 
useless words. Stress the importance of 
well-chosen words in student writing.

2. To show how excess dialogue might have 
slowed the pace of The Pearl, distribute 
Handout 10 to those students selected 
to present the script. Other students will 
listen.

3. Ask the class for reactions to the script. 
Did the dialogue seem compatible with or 
familiar to that used in The Pearl? Did those 
interviewed speak out of character?

4. Distribute Handout 11, and assign stu-
dents to work in small groups. Make sure 
selections are varied. Share the results 
with the entire class.

5. Discuss the rhythm of Steinbeck’s story, 
The Pearl. Would more dialogue have made 
it more effective? Is there too much nar-
rative? Should more characters have been 
employed to provide greater opportunity 
for dialogue? Would this have interrupted 
the readability of some passages?
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Lesson 5

Exploring Symbol and Song

Objectives
• To examine Steinbeck’s use of animal 

imagery to add drama to his story

• To understand the use of symbolism 
within the parable and to identify symbolic 
passages

• To identify the signifi cance of song in the 
plot and to become aware of the impor-
tance of music to humanity

Notes to the Teacher
 Other lessons have shown how Steinbeck 
added events and characters to the original 
legend in order to write The Pearl. By mak-
ing lifelike characters move within believable 
events, he expanded the basic message of 
the parable, and as he said in the preface, 
“If this story is a parable, perhaps everyone 
takes his own meaning from it and reads his 
own life into it. . . .”

 In adding depth to the story, Steinbeck 
included the tradition of song as an impor-
tant part of Indian personal life. Music is 
important to the tribe, and though the village 
is very near the white man’s stone city, the 
tradition persists. Though they do not gather 
together to sing the old songs, music remains 
a powerful memory.

 A symbol in itself of the innate need of 
human beings for self-expression, music has 
always been a source of comfort and inspi-
ration. Humans’ fi rst sounds may have been 
high-pitched keenings and wailings, vocal 
sounds of happiness, fear, warnings, even rage 
and frustration. Music, like art, is a universal 
language.

 Like all parables, The Pearl includes 
symbols. This lesson is structured to allow 
students to discover and interpret symbols. 
Animal imagery is also an important part of 
Steinbeck’s descriptive technique, particularly 
as he shows the dramatic change of Kino from 
the gentle being to a raging, infuriated beast 
when confronting those who would rob him 
of his treasure. Even Juana is not spared, 
powerless to stop the transformation and 
believing it can only be countered by ridding 
themselves of the pearl. 

Procedure
1. Discuss the importance of music in our 

lives. Ask students to note passages in 
The Pearl in which the many songs of the 
tribe of Kino and Juana are mentioned. 
Suggest that though lyrics and melodies 
are not detailed, the songs are named: 
Song of the Family, Song of Evil, Song of 
the Undersea, of the Pearl That Might Be, 
and Song of the Enemy.

2. Distribute Handout 12 for students to 
complete. Share songs with the class.

3. Discuss symbolism in The Pearl. Explain 
that symbols are prevalent in our daily 
lives. Ask for some examples (a dove—
peace; a red rose—love; skull and cross 
bones—danger or death).

4. Distribute Handout 13 for students to 
complete. Assign them to work as partners. 
Share responses in class, and allow stu-
dents to assess the many interpretations 
of symbols.

Suggested Responses:

1. Like most of the Indians in the novel, Kino 
does not have the benefi t of education, 
which would make him more aware of 
the complex world in which he lives. The 
near-dark symbolizes Kino’s life in the 
near-darkness of the uneducated. The 
crowing of the roosters signals dawn, 
a symbol that Kino is soon to awake 
to a wider world.

2. Kino sees Juana as an extension of him-
self. She sleeps only when he does.

3. Some students may see the duality 
of Kino’s situation. At fi rst, he sees 
the pearl as a godsend, a miracle of 
wealth that will free him. He does not 
see the forces that contrive to rob him; 
he seeks help from a doctor and fi nds 
himself questioning whether the doctor 
is using his knowledge properly. In each 
situation of his life, he fi rst sees it one 
way and then assesses the possibility 
that it might not be as it seems.
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Quiz 1

Part A.

Directions: Place the following events of The Pearl in chronological order from 1 to 10.

_______a. Kino and Juana fi nd the great pearl.

_______b. Coyotito becomes very ill after he is given a pill.

_______c. Coyotito is stung by the scorpion.

_______d. Kino goes to visit the pearl buyers.

_______e. Juana goes for the doctor.

_______f. The house of Kino is burned, and his canoe is wrecked.

_______g. Coyotito dies.

_______h. Kino and Juana travel into the mountains.

_______i. The doctor visits the house of Kino.

_______j. Kino throws the pearl into the sea.

Part B.

Directions: Steinbeck called The Pearl a parable and said each reader would put personal 
meaning to it. What meaning do you make of the parable of The Pearl?

The Pearl               Name___________________
Supplementary Materials           Date____________________

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Lesson 6

An Overview

Objective
• To examine Of Mice and Men, source of 

title, structure, and reasons for writing 
to determine if the novel can be adapted 
as a play, as Steinbeck intended

Notes to the Teacher
 Of Mice and Men, the fi rst work to bring 
recognition and fi nancial success to John 
Steinbeck, inherited its title and essence 
from the lines of a poem by Robert Burns, 
Scotland’s folk poet. Steinbeck said that this 
was the work in which, at last, he achieved 
the form for a method of objective storytelling 
which was really a fi ctionalized play. In fact, 
when later adapted for the stage, 85 percent 
of the dialogue was retained.

 Critics have said that Of Mice and Men 
is Steinbeck’s last novel to be infl uenced by 
Arthurian legend. In it are parallels to the 
legend of King Arthur: the knightly loyalty, the 
pursuit of the dream or vision, the creation 
of a bond (that shared by George and Len-
nie, and the tentative, unfulfi lled encounter 
of Candy and Crooks), the destruction of the 
dream and bond by the potentially adulterous 
relationship which Curley’s wife anticipated 
in her attempt to seduce Lennie.

 Students who are not acquainted with Ar-
thurian legend or other works of Steinbeck can 
nonetheless appreciate the analogy of George 
as a knight of low estate who shares a dream 
with his companion, and who unconsciously 
perceives that the dream will never come true 
because his companion is fl awed and lacks 
the capacity to know his own strength and 
to keep his innocent but powerful desires in 
check.

 In addition to the structure of the work, 
students can explore ideas that Steinbeck 
presents: Is the dream George’s, or is it 
Lennie’s? When George complains that he 
could do other things (visit a “cat house, or 
a poolroom”) if he didn’t have Lennie, is he 
voicing his dream of independence, shed of 
the responsibility of caring for his slow-witted 
friend?

 To the premise of some critics that maturity 
means the destruction of dreams, students 
will engage in an activity that suggests that 
maturity brings new approaches and expres-
sions to old dreams and offers insight into 
creating dreams that can be realized.

Procedure
1. Students will have read Of Mice and Men 

and will be receptive to comments about 
its creation. Ask for comments about their 
reaction to the story. Do they see George 
as a “knight out of time” but nonetheless 
gallant, heroic, questing for an impossible 
dream, courageous and compassionate, 
especially where his friend is concerned? 
George’s life, like all of life, is sometimes 
easy to predict and at other times diffi cult 
to solve because we do not have all the 
pieces.

2. Distribute Handout 15 for students to 
complete. Students may work in pairs 
for some puzzles and singly for others. 
At the completion of the puzzles, discuss 
the answers. Suggest that our lives are 
similar to these puzzles, for the approach 
and reasoning a person brings to a situ-
ation may be quite different from that of 
another person in the same situation.

Suggested Responses:

1. Sally must fi rst realize that, in addi-
tion to going to the car, she also makes 
return trips, which is the solution to 
the problem. Sally must fi rst take the 
cat to the car and then go back to the 
apartment to pick up Sara. When she 
takes Sara to the car, she should take 
the cat back to the apartment. Then she 
can leave the cat alone in the apartment 
and take Roger to the car. On the fourth 
trip she can return to the apartment, 
get the cat, and take it to the car.

2. Albert should follow Sally’s lead. He 
must fi rst separate the goose from the 
corn and from the fox. The best way is 
to take the goose to the island, leaving 
the fox and the corn on the dock. On his 
return, he will take the corn to the island, 
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A Cast of Eight: Characters and Character

Part A.

Directions: Match the characters in Of Mice and Men with the character traits you believe 
them to possess. Then write responses to questions 9–15.

The Characters

_______1. George Milton

_______2. Lennie Small

_______3. Slim

_______4. Candy

_______5. Crooks

_______6. Carlson

_______7. Curley

_______8. Curley’s wife

Of Mice and Men             Name___________________
Lesson 6               Date____________________
Handout 17 (page 1)

Their Most Obvious Characteristics

a. reserved, cautious

b. brutish, cocky, arrogant

c. aged, lonely

d. responsible, moral

e. pragmatic, realistic

f. hulking, loyal, affectionate

g. fl irtatious, self-centered, coy

h. sympathetic, perceptive

9. How many characters would you describe as lonely? Name them.

10. Which character do you like best? With whom would you probably become friendly?

11. Which character seems the angriest about the circumstances of his life?

12. Which character seems most accepting?

13. About which character do you believe John Steinbeck revealed the most?

14. Which character remains the most remote, the one about which we know the least?

15. Do we know as much as we need to know about each character to develop the plot, or are 
there questions that need answers? What are they?

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Part B. 

Directions: Justify the choices you made in part A with evidence from the novel. Find dialogue 
or narrative that helped you infer the traits you assigned each character. You may want to list 
page numbers and the beginning lines of relevant passages for use in class discussion.

Of Mice and Men             Name___________________
Lesson 6               Date____________________
Handout 17 (page 2)

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.
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Two More, Just for Fun

Directions: Here are two more puzzles that challenge you to work out situations. You and your 
partner will probably use different approaches to solve the problems.

1. Jill has been collecting books for many years. Now she is moving to a smaller apartment 
and has to get rid of some. She has told three of her friends who live in the same apart-
ment building that she plans to give them her excess books. She puts several boxes of 
books outside her door for them to pick up, since she will be gone for the evening. Joan 
arrives and takes one-third of the books. Janice comes by later, and not knowing that Joan 
has been there, takes one-third of the remaining books. Finally, along comes Jane, and 
since she doesn’t know the others have been there, she takes one-third of the remaining 
books.

 Jill arrives home later and fi nds sixteen books remaining outside her door. Clever person 
that she is, Jill ponders the situation and then fi gures out what has happened. Wanting 
to make sure each of her friends gets the same number of books, she gives Janice and 
Jane the rest of her books. How many books does each receive to have her fair one-third 
share?

 Jill knows how many books she put outside her door. You do not, or do you?

2. Four people—Chloe, Harold, Daniela, and Klein—open a new business. Their specialties as 
consultants are time management, accounting, public relations, and statistics, although not 
necessarily in that order. Here are some clues to help you determine what specialty belongs 
to which person.

 a. Chloe and the accountant previously worked together.

 b. Daniela and the time management expert graduated from the same college.

 c. Before joining the fi rm, Daniela spent her fi ftieth birthday hiking in the Grand Canyon.

 d. The public relations specialist has never been to Arizona.

 e. The time management expert’s son is married to Chloe.

 f. The accountant helps Klein and Daniela with their income taxes.

Of Mice and Men             Name___________________
Lesson 6               Date____________________
Handout 18       
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Lesson 7

Discovering Relationships

Objectives
• To examine the relationship of George and 

Lennie, and other characters in Of Mice 
and Men

• To determine how the relationship of the 
two men is perceived by others, and how 
outside reaction both strengthens and at 
times weakens it

• To discover what personal attitudes stu-
dents bring to their relationships

Notes to the Teacher
 All of the other characters in Of Mice and 
Men seem curious about the relationship 
that Lennie and George share. The boss tells 
George, “I never seen one guy take so much 
trouble for another.” And Slim remarks, “Funny 
how you and him string along together. . . . 
I hardly never seen two guys travel together. 
You know how the hands are, they just come 
in and get their bunk and work a month, and 
then they quit and go out alone. . . . Never 
seem to give a damn about nobody.”

 The world of the migrant worker, especially 
the roving ranch hand, was a world of lone-
liness. The work was hard and demanding, 
and in their brief free time they could enjoy 
only momentary, casual pleasures that often 
left them only emptier and lonelier. George 
and Lennie are different. As Lennie jubilantly 
boasts, “But not us! An’ why? Because . . . 
because I got you to look after me, and you 
got me to look after you, an’ that’s why.”

 Even George cannot always voice the rea-
son he and Lennie are as close as brothers. 
He reveals to Slim that once he baited and 
tormented the slow-witted Lennie, because it 
made him (George) seem smarter. George con-
tinues to explain to Slim how a near-drowning 
incident reversed his attitude towards Lennie. 
Almost apologetically, he explains, “You get 
used to goin’ around with a guy an’ you can’t 
get rid of him.”

 Neither of the men would have spoken of 
the love they felt. This would have been not 
only unmanly but also out of character. Lennie 
could not understand such an abstract concept, 

and George believes a man can love only a 
woman and can express love only for family, 
certainly not for another man to whom he is 
not even a brother.

 This lack of understanding is extended to 
George’s knowledge of Lennie’s mental condi-
tion, which is a complete enigma to George. 
He marvels at the things that Lennie remem-
bers and those that seem not even to enter, 
let alone be retained, in his mind. The price 
of that ignorance is ultimately the loss of 
Lennie’s life and the abrupt severance of the 
relationship. Had George perhaps been more 
perceptive of how to reinforce certain things 
in Lennie’s mind, the ending might have been 
different.

 The focus of this lesson is not only to 
examine interpersonal relationships but also 
to point out the importance of communication 
and how the lack of it affects establishment 
and endurance affi nities.

Procedure
1. Focus this lesson on the nature of friend-

ship. George and Lennie are best friends. 
Do students agree? What is their defi nition 
of best friend? If one is a best friend, can 
the two tell each other everything? Does 
the defi nition fi t George and Lennie? Is 
there much that George cannot tell Len-
nie? Do best friends keep some things 
from each other and still retain closeness? 
Let students discuss these questions to 
confi rm that there can be many kinds of 
“best friend” relationships.

2. Suggest that communication plays a very 
important role in how we feel about each 
other and in strengthening relationships. 
Why is communication, even with those to 
whom we are closest, sometimes diffi cult? 
Though we speak the same language, we 
may not understand the words of the 
speaker, as exemplifi ed by George and 
Lennie. George knows the meaning he 
assigns to his words, but he has no idea 
what meaning they hold for Lennie. Ask 
students to think about profane language. 
Crude, vulgar language often indicates a 
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rage and frustration felt by the speaker 
who lacks ability to use other forms of 
verbal expression. Would a person like 
Lennie understand this? What other words 
might he speak, having heard them, but 
with no understanding? Distribute Hand-
out 19. Assign students to work in paris. 
No one should know that each student in 
the partnership is getting a new language. 
Stress that to make this experiment in 
communication work, they must not use 
English at any time. They must not share 
either of the sheets they have received. They 
must follow the instructions explicitly.

 At fi rst, this game will be amusing, but 
frustration will occur when students real-
ize that they have no verbs in their new 
language. For determined students, neces-
sity will become the mother of invention. 
For others, failure after failure will resign 
them to defeat. When the activity has 
exhausted its purpose, allow students to 
discuss their successes and failures.

3. Discuss with students how we form rela-
tionships. Why do we like certain people, 
and why are we liked by some people and 
not by others? Are George and Lennie op-
posites? Are there some similarities in the 
two friends, in their dream of having a 
place of their own? Are there other things 
that unite them? Distribute Handout 20. 
Students may work in pairs or singly on 
part A.

Suggested Responses, Part A:

George

Physical Description—small, wiry; has 
learned to be strong physically to defend 
himself; difference in physical size and 
similar physical strength

Personality—intelligent, practical, plans 
ahead; tries to see many sides of all 
situations; good-hearted, but unable to 
express inner feelings; quick-tempered

Social Interaction—cautious, does not reveal 
his personal hopes and problems to just 
anyone; stays reserved, aloof; would like 
to be more than an itinerant; has a sense 
of responsibility for Lennie, would like 

them to have a home; becomes friendly 
when he feels he can trust a person; 
has a high sense of morality

Lennie

Physical Description—very large, overpow-
ering, different from George; able to 
endure physical stress and pain when 
necessary, similar to George

Personality—slow-witted, usually good-
natured, easily frightened when he 
doesn’t understand things or situations, 
has limited understanding of right and 
wrong, but easily manipulated

Social Interaction—open, very vulnerable to 
taunts of those who don’t understand 
him; depends on George to handle ba-
sic routines and demands of everyday 
life; does not understand social mores 
or rules; likes to pet and cuddle soft 
things, doesn’t realize his strength will 
eventually overwhelm them; very intense 
in his desires, becomes almost hypnotized 
when George tells the dream

 Have students work individually to com-
plete part B. Ask them if they agree that 
the relationship of Lennie and George is 
one of brotherhood. If they disagree, ask 
them to support their position with evi-
dence from dialogue or narrative.

Suggested Responses, Part B:

1.  s h e p h e r d
 40-1-4-42-1-4-19-2

2.  b r a v e;  c  o u r  a g e o u s
 6-19-10-17-4  3-11-36-19-10-5-4-11-36-40

3. c  o  m p  a  s  s  i  o  n  a  t  e
 3-10-16-42-10-40-40-7-11-15-10-14-4

4.  c  a  u  t  i  o  u  s
 3-10-36-14-7-11-36-40

5.  a f f e c t i o n a t e
 10-8-8-4-3-14-7-11-15-10-14-4

6.  r e t a r d e d
 19-4-14-10-19-1-4-2

7.  a n i  m a l  i  s t  i  c
 10-15-7-16-10-9-7-40-14-7-3
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Lennie and George

Part A.

Directions: John Steinbeck created two memorable characters: Leonard Small and George 
Milton. Both their physical characteristics and their personalities draw them together and set 
them apart from the other characters in the novel. Complete the chart below. You will use the 
information to complete a puzzle.

 Physical Description  Personality Social Interaction
 How do they differ?  How do they differ?   How do they relate
 How are they similar? How are they similar?  to other people?

 

George 

Lennie

Of Mice and Men             Name___________________
Lesson 7               Date____________________
Handout 20 (page 1)      
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Part B.

Directions: Read the following statements and supply the missing words. Notice that some of 
the letters have been provided. When you have completed this part of the puzzle, transfer the 
numbered letters to the statement at the bottom, matching each numbered space. 

1. George, whose name means husbandman or  __h_________________, cares for Lennie.

2. Though small in stature, George is strong, and like knights of old, he is 

 ______________ and ______________________________.

3. George is usually patient and _______________________________________ with Lennie.

4. George constantly reminds Lennie not to talk around strangers. He is 

 _______________________ because he knows most other people cannot understand Lennie.

5. Lennie tries to be _______________________________ with the soft, furry animals he 

 loves to pet, but he is always too strong and usually hurts or kills them.

6. Lennie is the kind of person that today we recognize as mentally ____________________d.

7. Lennie’s personality could be described as _____________________________, for he responds 

 to voice commands like a pet dog and labors long with great strength like an ox or elephant. 
Finally, Steinbeck called him Leonard, which means “strong as a lion.”

8. Because he cannot really understand right from wrong, we say that Lennie is 

 _______________________, or not responsible for his actions, for they are not committed 

 with evil intent but rather from overpowering, unreasoning tenderness.

9. What is the title of this part of the handout?

 ___   __________________________________      ________     _________________________________

Of Mice and Men             Name___________________
Lesson 7               Date____________________
Handout 20 (page 2)      
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Lesson 8

Discovering Circumstances

Objectives
• To examine the circumstances John Stein-

beck creates for his characters

• To show how the responses to circum-
stances can affect plans and goals

• To determine whether characters in Of  Mice 
and Men react to circumstances because 
they do not see their positions clearly

Notes to the Teacher
 This lesson deals with circumstances, those 
conditions or facts surrounding an event over 
which a person has little, if any, control. For 
George and Lennie, their stations in life since 
birth have changed little when we encoun-
ter them, except that once both had homes 
and now both are “bindle-stiffs,” as itinerant 
ranch hands were called in the 1930s, the 
setting of the story. They are in Depression 
straits, and little other than a miracle wind-
fall of cash could change their plight. They 
do dream of a place of their own, and for a 
time, it appears that circumstances are work-
ing in their favor. Circumstances for tragedy 
are also swirling around George and Lennie, 
for they have come to a ranch where one of 
the residents is an unhappy, lonely female. 
If she had been happily married, shy, aloof, 
ugly and disfi gured, or bedraggled, with gritty, 
dirty hair and fi ngernails, if she had not been 
soft, lovely, seductive, if she had not existed 
. . . circumstances might have changed for 
George and Lennie.

 Students may like to what-if about events 
in the story. Activities will help them to un-
derstand that all of the circumstances in our 
lives are not beyond our control. With reason 
and logic and assessment of all alternatives, 
we can make some changes. Hemingway is 
said to have remarked that life breaks every-
one, and some grow stronger at the breaking 
point. Steinbeck, who did not always agree 
with his contemporary, would probably have 
concurred in this instance. 

Procedure
1. Explain that this lesson focuses on discov-

ering how unforeseen circumstances can 
cause us to change our plans and to reas-
sess the direction of our lives. Sometimes 
the circumstance can be the entry into our 
lives of another person or persons, whom 
we may see only superfi cially rather than 
with a depth of understanding. Distribute 
Handout 22. Let students work alone ac-
cording to the directions on the handout, 
and then have them pair up for the second 
part. Some students may also enjoy doing 
the optional activity.

2. Approaches to circumstances vary. Who 
we are, what we believe about ourselves 
and others, and how we have already suc-
cessfully solved problems often determine 
how we cope with new circumstances. 
Distribute Handout 23 for students to 
complete. In this activity, students will place 
characters in Of Mice and Men into a new 
circumstance. Advise students that these 
characters cannot be given new personality 
characteristics. Ask them to make their 
choices individually. Distribute part B of 
Handout 23 for small group work with all 
new characters in a similar circumstance. 
Can they achieve group consensus? Allow 
students to comment on the problems they 
had in getting the group to agree.

3. Distribute Handout 24. Assign the writ-
ing activity as homework. Share responses 
with the class.

4. Conclude the lesson by asking students 
to give examples of circumstances that 
can strengthen us and make us wiser in 
preparation for the next challenge, for that 
is usually what unforeseen circumstances 
are. The old saying, “When life sends you 
lemons, make lemonade,” cannot always be 
achieved, however, so the alert individual 
tries to avoid unpleasant circumstances 
whenever possible. Some examples include 
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saving money for a time when it is needed, 
eating properly to stay healthy, and driving 
defensively. Ask students to think of other 
things people do regularly to try to prevent 
dealing with unpleasant circumstances.

Optional Activity
 Try some more matching in a tic-tac-toe 

game with a partner. You will need two 
kinds of markers (paper squares in two 
colors). Cut the statements in Handout 
22, page 1, into strips. Turn them over 
so that they cannot be read. Draw one of 
the strips, read that statement, and make 
a reasonable picture match. Put a marker 
on it. Your partner will take a turn and do 
the same. Continue to use the tic-tac-toe 
strategy. In making choices, you cannot 
go against facts.
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In This Circumstance

Part A.

Directions: The characters of the novel will be placed in a new circumstance that requires you 
to make decisions. You cannot change the characters in any way for this activity.

The New Circumstance

The cast of characters has suddenly been caught in a time warp and has been plummeted into 
the twenty-second century, where earthquakes can be predicted with unbelievable accuracy. 
Within thirty minutes, the ranch bunkhouse is going to be ground zero for the greatest quake 
ever. Bad news, but the good news is that there is a small wagon and a horse which can, it 
has been calculated by a math genius, carry four people to safety. If more try to go, the horse 
cannot go fast enough to reach a safe distance; four is the absolute limit. The cast of char-
acters includes eight, ten if we toss in Whit and the unnamed boss. Whom do you think will 
be chosen to escape? How will the group from Of Mice and Men decide upon the four lucky 
individuals?

1. The choices will be

2. The group will make their decision this way:

Now that you have imagined what the group would do, what would you do? You are now in-
volved as one of the group. Since you are a stranger, they have agreed that you should make 
the choices. Which four would you now choose?

1. My choices

2. Explain the reasoning behind your decision.

Of Mice and Men             Name___________________
Lesson 8               Date____________________
Handout 23 (page 1)      
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Part B.

Directions: This activity presents a similar circumstance, but in a new location and with new 
characters.

Sometimes circumstances can be readily resolved if only one person is making decisions. What 
happens when a committee tackles the problem? First make your choice as if you were the 
captain. Then, in your small group, achieve a group consensus choice. Keep your own choices 
clearly in mind when you encounter the group decision-making process. 

The Situation

 An ocean liner, en route from Singapore to San Francisco, is destroyed by an explosion. 
Thirteen people have managed to reach a lifeboat, but it is only a transitory haven, for it has 
been seriously damaged and is leaking badly. It is obvious that in only a matter of hours it will 
break apart. Aboard the lifeboat is an infl atable rubber raft, but it will hold only fi ve persons. 
It represents the only chance for escape.

 The captain, the only member of the crew to reach the lifeboat, has elected to go down 
with the ship. He suggests that the other twelve people draw lots to see which fi ve will be 
sent aboard the rubber raft. In the interests of dispassionate emotions, the twelve unanimously 
decide that the captain will choose the fi ve who will be allowed on the rubber raft.

 If you were the captain, which fi ve would you select? A list of the passengers in the life-
boat, with their credentials, follows. Explain as fully as you can why you would choose some 
and not others.

Dr. Michael Oberhauser, 62, is an M.D. with long and selfl ess service in medicine, specializing 
in the treatment of cancer, and purportedly is on the verge of developing a cure.

Reverend Isaac Johnson, 33, is a black militant minister, a spiritual and political leader of 
American blacks. Although he rejects the use of violence to achieve social parity, he enjoys 
a strong a following among radicals as among moderate blacks. He was due in San Fran-
cisco to answer court charges of illegally using federal funds to sponsor business ventures 
in the ghetto.

Regina Fosdick, 32, is a successor to Betty Friedan as spokesperson for the women’s liberation 
movement. Admired by women, she is as attractive as Gloria Steinem and as bright as Kate 
Millet. Her philosophical novel, The Season of Sex, has been highly praised by critics.

Preston Cabot, 43, is a successful banker from New Rochelle. As a member of the Rotary Club, 
the Elks, and the Lions, as well as serving as chairman of the Jaycees, he is dedicated to 
community service. He is also a member of the New York Republican Party and the founder 
of a treatment center for alcoholics.

Claire Cabot, 24, is pregnant and the third wife of Preston. A member of the New Rochelle 
Country Club and organizer of the Bridge Club for Harried Housewives, she is somewhat 
frustrated in her role as a housewife and has been fi ghting the temptation of afternoon 
martini get-togethers at the club.

Hans Kreitzer, 72, was born Fyodor Ivanovich Zukov in the Ukraine but moved to Germany as a 
young boy. After outstanding achievements at various schools and universities, he entered the 
fi eld of nuclear physics. Hans left Germany in 1933 and went to England and later the United 
States, where he is considered to be a leading scientist in the area of atomic energy.

Of Mice and Men             Name___________________
Lesson 8               Date____________________
Handout 23 (page 2)      
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Changing Circumstance

Directions: It is the late 1930s, and you are seated at a desk in a tiny offi ce. You are a reader 
for a book publisher, and your boss has just given you a fantastic assignment. You are to 
help a famous author, John Steinbeck, who has completed a novel entitled Of Mice and Men. 
You read it and like it, but some things trouble you. There are some things you would like 
to change. Now you have your chance. Steinbeck is busy at work on another novel and has 
asked his agent to fi nd somebody who will edit Of Mice and Men. He is insistent about one 
requirement. The ending must remain untouched. The job is given to you despite your limited 
experience. The only thing you have written is a jacket blurb for a pot-boiler work titled A 
Dark and Stormy Night. You study the manuscript. You know that whatever you change must 
be done to create movement in the story or to offer more information about a character. With 
any changes, you must submit valid reasons. You toy with the idea of having the gun misfi re 
for George so that you can write a new ending, but you remember that you must not tamper 
with the ending. You choose another aspect of the novel that you feel could be improved. You 
are sure Steinbeck will approve of your prose style and invite you to become a collaborator. 
Select the passage containing a circumstance you would like to eliminate or change. Rewrite 
the passage, changing the circumstance or inserting a new one.

1. Now that you have altered the work, what does this do to the rest of the novel?

2. Most writers work alone so that they can create prose that is crafted with skill and precision 
and has its own symmetry and form. Changing even a few lines can disrupt an author’s 
intent and purpose for composing the work. Do you agree, or would you secretly like to 
have your rewrite become a permanent part of the story?

3. In defi ance of Steinbeck, if you have a different ending in mind, write it here. Then defend 
your change by explaining why you think it would have been a better conclusion.

Of Mice and Men             Name___________________
Lesson 8               Date____________________
Handout 24     
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Lesson 9

Discovering Dreams

Objectives
• To determine the importance of George 

and Lennie’s dream to the plot

• To examine dreams as goals in life

Notes to the Teacher
 George and Lennie’s dream to have a 
place of their own is a prominent theme in 
Of Mice and Men. Without the recurring litany 
pronounced by George to quiet the sometimes 
uncontrollable Lennie, the impact of the story 
would be diminished.

 It has been said that dreams may be hu-
manity’s only defense against an impersonal, 
uncaring world. For George and Lennie, the 
dream of a place where they will “live off the 
fatta the land” is the catalyst of their relation-
ship.

 The relationship of these men seems al-
most suspect in a lifestyle where loneliness 
is usual, yet the dream these two men share 
is a relatively common human experience. As 
Crooks tells Lennie, “I seen hunderds of men 
come by on the road and on the ranches, 
with their bundles on their backs and that 
same damn thing in their heads. Hunderds 
of them. They come, an’ they quit an’ go on; 
an’ every damn one of ’ems got a little piece 
of land in his head. An’ never a God damn 
one of ’em ever gets it.”

 Like those “hunderds” Crooks has seen, 
the dream of Lennie and George will likewise 
remain an illusion, forever destroyed by a 
tragic circumstance. The focus of this lesson 
is to explore the dreaming of George and 
Lennie and our own dreaming. As Dr. Martin 
Luther King, Jr. said for all of us, “I have a 
dream.”

Procedure
1. Ask students about their dreams, not the 

fantasies of sleep but the hopes and goals 
for the future which we, like Lennie and 
George, might have. Why are such dreams 
so important? Would the quality of our 
lives be diminished if we did nothing but

dream about what life might be like? Would 
it be drearier if we did not speculate, 
imagine, or dream?

2. Assign two readers to act the part of Len-
nie and George and read the dream of 
having a place of their own to the class. 
Ask students to speculate about George 
and Lennie’s dream. Distribute Handout 
25 for students to record their specula-
tions. Share responses with the class.

3. A critic’s review of Of Mice and Men sug-
gested that George’s relationship with 
Lennie is more necessary to George than 
to his simple-minded companion. Lennie 
is the restraint, the barrier that keeps 
George from actually making the dream 
come true. When circumstances force 
George to destroy Lennie and the dream, 
he has fi nally matured and is facing reality 
instead of the dream that he knows will 
never be realized. Present this viewpoint 
to the students. Discuss whether dreaming 
is for the young only. Can they think of 
dreams that mature people imagined and 
brought into being? Distribute Handout 
26. After students have read the narra-
tive, ask them to complete the questions 
and to share responses with the class.

Suggested Responses:

1. self-reliance, poise

2. It was appropriated by her son.

3. through the reality of changing priorities 
in her busy and challenging role as a 
mother

4. that she is light-hearted, fl exible, and 
naturally blessed with a good sense of 
humor

4. Focus the lesson on the importance of 
dreams as workable goals. Distribute 
Handout 27 for students to write about 
their dreams (goals). Determine in advance 
whether you wish this to be an assignment 
to be evaluated or a free-writing personal 
introspective.
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What Dream Did Not Exist?

Directions: Is the dream of George and Lennie vital to the basic plot of the novel-play? You 
have just heard it read. Go back to Handout 16, and look at the sequence of events in drama. 
Then answer the following questions.

1. Consider act 1, scene 1. What do you think George and Lennie would be talking about if 
the dream did not exist?

2. Without the dream, several incidents or conversations might not occur. List some of them, 
and include the page numbers.

3. Even without the dream, the tragedy in the barn probably would have occurred, and after 
the woman’s death, Lennie would still be hunted by Curley and the others. Would the end-
ing of the story have changed substantially? What do you think George would have done 
when he encountered Lennie by the stream? He could not have told Lennie the dream of 
getting a place of their own, since it would not exist in a what-if situation. What would he 
do and say? Would his action differ from the existing ending? How?

Of Mice and Men             Name___________________
Lesson 9               Date____________________
Handout 25     
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Lesson 10

Discovering Ethics

Objectives
• To determine the moral principles (ethical 

standards) by which the characters in Of 
Mice and Men live and are motivated

• To reason if ethics should change with 
changing circumstances

Notes to the Teacher
 Ethics are those moral principles and 
standards by which we choose to live, as well 
as those imposed or dictated by the society 
in which we live.

 The privilege of a writer in a work of fi c-
tion is to explore such standards, testing and 
challenging for weaknesses and strengths. In 
Of Mice and Men, George Milton is the most 
moral of all the characters. When the ranch 
hands see Curley’s wife as enticing and desir-
able, he pronounces, “What a tramp.” When 
the ranch hands talk of visiting the “nice, 
clean cathouse” in town, George states he 
might visit for a drink, but he isn’t paying 
for any physical pleasure. When the ranch-
ers smirk about Curley wearing a glove lined 
with vaseline to keep his hand “soft for his 
wife,” George remarks, “That a dirty thing to 
say.” George has also developed a sense of 
compassion for the weak-minded Lennie, rare 
for a man of sketchy education and with no 
moral encouragement from anyone else.

 Yet, George is the character who know-
ingly takes the life of another human being. 
His victim will be that person for whom he 
cares most. George, and many readers, will 
see this act as the only alternative to Curley’s 
murder of Lennie. It is this murder, with its 
potential for torment and torture to Lennie 
before his actual death, that George moves 
to prevent. Lennie, who is unaware of the 
vengeful hatred his unintentional killing of 
the woman has provoked, will meet his death 
still unknowing, calm, and happy as he sits 
by the stream listening to George tell the 
wonderful story of a place of their own.

 Is the taking of a human life, then, an 
ethical act in certain circumstances? If the 

taking of a human life is not always an im-
moral act, then what other principles can be 
adjusted according to a human predicament 
or sudden circumstance?

 In this lesson, students will become aware 
that a dichotomy exists where the application 
of moral principles is concerned.

Procedure
1. Clarify that the focus of this lesson is the 

discussion of ethics, the moral standards 
by which we live, and how we determine 
what those standards shall be.

2. Ask students to comment on those prin-
ciples they believe they would adhere to, 
no matter what the circumstances. Should 
right and wrong be the same standard for 
everyone? Remind students that religious 
dogmas, as well as societal and govern-
mental laws, establish ethical standards 
by which people live and that sometimes 
these standards confl ict.

3. Distribute Handout 28. Divide the class 
into three groups. Group 1 will be the 
attorneys for the defense; group 2, the 
government’s prosecution staff; group 3, 
the jury. The case is Soledad County vs. an 
accused murderer. Imagine that George has 
been arrested and is on trial for Lennie’s 
murder. Allow time for students to prepare 
their cases. The jury will be required to 
take notes during the presentation and 
should be given time to deliberate before 
announcing their verdict.

4. This activity will offer students an op-
portunity to discover other standards of 
ethics and how people determine them. 
Distribute Handout 29,  and have stu-
dents complete it individually. Conduct 
a large group discussion to explore the 
judgments they believe the participants 
would have made. Can the group reach a 
consensus? Which individual truly hated 
banana splits? Did the judgments refl ect 
clearly the circumstances of the individu-
als? Would they make moral judgments in 
the same manner?

 Answers are on the bottom of page 68.





69

Going to Trial

Directions: Someone is on trial for a murder. Your teacher will tell you the person who has 
been killed and the accused murderer. You will be assigned to be a member of the defense 
team for the accused, a member of the prosecution team for the district attorney’s offi ce, or 
a member of the panel of jurors who will decide the case. Below are instructions for each of 
the three groups.

1. Jurors

 Your task is to listen and weigh the evidence presented by both sides. Take notes of the 
evidence, and use those notes during deliberations for a fi nal verdict.

2. Defense

 Your task is to persuade the jury that your client is innocent. Your group must have 
knowledge of the crime, motivation, and all circumstances and people involved who can 
help your case. Make a list of the people you will call as witnesses so that those roles can 
be assigned.

3. Prosecution

 Your task is to prove the case against the accused. You will need witnesses to testify. Make 
a list of these witnesses so that the roles can be assigned.

 Your teacher will act as the judge for this trial. None of you have prepared speeches, but 
those who are characters from the novel may want to use some dialogue from the book, 
where appropriate.

Of Mice and Men             Name___________________
Lesson 10               Date____________________
Handout 28    
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1. What was there about Miss Aborn that made her a good teacher?

2. Was Miss Aborn’s explanation of a theory for different skin colors more effective than preach-
ing “being nice to each other”?

3. Miss Aborn’s arrangement for selecting a family to invite for a Thanksgiving dinner showed 
creativity and tact, but it was also what we would call a set up. Was that unethical?

4. Miss Aborn shared her love for her Virginia gentleman with her class and gave them some 
pointers about choosing a lifemate as well. Why do you suppose she felt that revealing her 
private life to her students was necessary?

5. Before you read the last part of the story, what visual image did you have of Miss Aborn? 
Did that change? Why or why not?

6. Establishing a point of view can be effectively accomplished through restrained narrative, 
allowing readers to infer or read between the lines. Can you list some examples of where 
this was done in this story?

7. The author entitled this essay “Anyone Can Be Beautiful.” How does that title and the 
“homely” description complete the motif or theme? What is the main theme? Can you sum-
marize it in a sentence?

Of Mice and Men             Name___________________
Lesson 10               Date____________________
Handout 30 (page 3)    
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Quiz 1

Directions: Decide if the following statements are true or false.

_______1. Lennie and George are cousins.

_______2. Lennie does not know his own strength.

_______3. Curley’s wife is modest and dutiful.

_______4. George is very attracted to Curley’s wife.

_______5. Slim is highly regarded by the ranch workers because of his skill as a jerkline 
skinner.

_______6. George usually controls Lennie, and the big man never fi ghts anyone unless ordered 
by George.

_______7. George plans to buy his own ranch someday and has saved up three hundred 
dollars.

_______8. Candy and Crooks are interested in George’s plans to buy land.

_______9. Lennie is always aggressive, taking out his frustrations on small animals when George 
is not looking.

_______10. When the boss kills Curley’s wife, Lennie knows he will be blamed.

_______11. George breaks Curley’s hand in the bunkhouse fi ght.

_______12. Because of its age, Candy’s dog can barely see and hear.

_______13. When Slim’s dog has puppies, he gives one to Lennie.

_______14. Lennie blames Curley’s wife for the death of the puppy.

_______15. Candy is the black man who tends the stable.

_______16. John Steinbeck took the novel’s title from a line in a Robert Frost poem.

_______17. Curley’s wife is shot in the barn.

_______18. Candy asks Carlson to shoot his dog.

_______19. Curley kills Lennie to avenge the death of his wife.

_______20. Only Slim understands George’s fi nal actions toward Lennie.
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Quiz 2

Directions: Write brief answers to the following questions.

1. What is signifi cant about the name Leonard Small?

2. Compare and contrast the two main characters, George Milton and Leonard Small.

3. Explain the dream that George and Lennie share. To whom does the dream really belong?

4. How does Candy suggest he can be included in their plans?

5. How does Lennie’s overpowering tenderness become fatal to tiny things, particularly the 
puppy Slim gives him?

6. What kind of man is Crooks, and what is his position at the ranch?

7. Describe Slim as a person, as a worker, and as others regard him.

8. Briefl y describe the scene in the barn with Lennie and Curley’s wife. Why do we consider 
Lennie blameless for the tragedy?

9. For the dramatic conclusion to the story, John Steinbeck chose the setting with care. De-
scribe the place George told Lennie to go to in case of trouble.

10. Why does George feel forced to kill Lennie?

Of Mice and Men             Name___________________
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Quiz 3

Directions: Match the following quotations with the sources. Some characters may be used 
more than once; some may not be used at all.

Characters

a. George

b. Slim

c. Candy

d. Curley’s wife

e. Lennie

f. Crooks

g. Carlson

h. Curley

Quotations

_______1. “I hardly never seen two guys travel together.”

_______2. “They play cards in there, but I can’t play because I’m black.”

_______3. “Any you boys seen Curley?”

_______4. “I ought to of shot that dog myself, George. I shouldn’t of ought to let no stranger 
shoot my dog.”

_______5. “You hadda, George. I swear you hadda.”

_______6. “How long’s it gonna be till we get that little place an’ live off the fatta the lan’—an’ 
rabbits?”

_______7. “ . . . but he sure can take orders.”

_______8. “Now what the hell ya suppose is eating them guys?”

_______9. “I could get along so easy and so nice if I didn’t have you on my tail. I could live 
so easy. . . . ”

_______10. “S’pose I went in with you guys. Tha’s three hunderd an’ fi fty bucks I’d put in. I 
ain’t much good, but I could cook and tend the chickens and hoe the garden some. 
How’d that be?”
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Quiz 1

1. False
2. True
3. False
4. False
5. True

Quiz 3

1. b
2. f
3. d
4. c
5. b

Of Mice and Men             
Supplementary Materials           
   

Quiz 2

Responses will vary but should include the following information.

1. Leonard means “strong as a lion”; Small is an ironic last name, since Lennie is so large.

2. They are opposites in size but cling together in their common loneliness; both have gentle 
natures but can be provoked; George is aggressive when necessary; Lennie is aggressive 
without realizing it.

3. They dream of a place of their own, where they can live off the fat of the land. The dream 
seems more Lennie’s, but only because George can’t see a way to make it come true.

4. He has the money that can be used to secure the place and promises to help keep up the 
house if they let him go with them.

5. He mauls the tiny creatures, not knowing his own strength.

6. Crooks is the only black man; he has no real friends, keeps his place in the stable, and 
recognizes (perhaps more than anybody else) the loneliness they all suffer.

7. Slim is highly respected for his work skill and his intelligence. Though he is friendly, he 
forms no close friendships and does not talk casually so that everything he says is regarded 
as truth.

8. Curley’s wife knows he doesn’t like big men and tries to use Lennie to make Curley jealous. 
She doesn’t realize Lennie doesn’t understand her casual fl irting. Lennie, always frightened 
when someone or something pulls away from him, does not mean to hurt her, and in fact, 
doesn’t even know he’s broken her neck. His lack of intent makes him morally blameless.

9. The conclusion is in the grove of willows, by the stream, a place of peace and tranquility, 
a natural setting untouched by anything man-made or material.

10. George kills Lennie because he does not want him to suffer the torment that Curley would 
exact during a lynching. George knows, as one man, he cannot stop this from happening, 
and he cannot bear to see Lennie hurt in that way.

Quiz Answer Key

11. False
12. True
13. True
14. False
15. False

© COPYRIGHT, The Center for Learning. Used with permission. Not for resale.

6. True
7. False
8. True
9. False
10. False

16. False
17. False
18. False
19. False
20. True

6. e
7. a
8. g
9. a
10. c

Quiz 4

1. f
2. c
3. d
4. b
5. e
6. h
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Lesson 11

A Literary Legacy

Objectives
• To acquaint students with Steinbeck’s 

place in literature as a social critic

• To research which social issues Steinbeck 
stressed in his works

• To measure the impact of social criticism 
in literature

Notes to the Teacher
 John Steinbeck was not the fi rst writer 
to use his work as a commentary of social 
ills of his time. Writers have a long history 
of speaking out against those things which 
they believe diminish human progress or the 
human spirit.

 From time to time, an uncommon work 
appears, one which so touches the hearts of 
all who read it that it is forever associated, 
as is its writer, with the social ill it describes 
so eloquently.

 Steinbeck is probably best remembered as 
the creator of The Grapes of Wrath. He never 
earned a college degree, was dismissed as 
a reporter from the old New York American, 
worked as a hod carrier and, like the Joads 
in The Grapes of Wrath, picked fruit in Cali-
fornia. It was a long road from the poverty 
of his younger years to the Nobel prize for 
literature in 1962. 

 Though he tended frequently to sermonize 
and tough allegory often broke the surface of 
his naturalistic realism, he usually fulfi lled 
his intent as an author which, in his own 
words, was to present “the little known . . 
. delightful people—people of laughter and 
kindness, of honest lust and direct eyes, of 
courtesy beyond politeness.”

 East of Eden, a work which vies with The 
Grapes of Wrath as his most challenging, is 
the story of humankind, using as its moral 
theme the Cain-Abel framework. About it he 
said, “My wish is that when my reader has 
fi nished with this book, he will have sense of 
belonging in it.

 “I want the participation of the reader. I 
want him to be so involved that it will be HIS 
story.”

 Unlike the dreams of so many of his 
memorable characters, Steinbeck’s dream 
comes true each time one reads his words.

 When he died in 1968, Steinbeck left 
behind a body of work that celebrated his 
special awareness of a person’s relationship 
to his world, a body of novels, short stories, 
plays, and fi lm scripts that were less a spawn 
of the future than a moral record from his 
special compartment in the nation’s past.

 This lesson provides activities that will 
help to place Steinbeck in perspective as an 
energetic, often sentimental expressionist of the 
human odyssey, striking a balance between 
journeys of the individual and those of the 
group.

Procedure
1. Explain that students will be learning 

about Steinbeck and his impact as a social 
critic. Distribute Handout 31. Use it as 
a homework assignment. Encourage stu-
dents to use the library and to interview 
the librarian, other teachers, family, and 
people in the community about books that 
they know have had social impact. Stu-
dents themselves may have read some to 
add to the list. Visit a bookstore; talk to 
the owner. Is social criticism in literature 
becoming less intense? What new or recent 
books have attacked social ills?

 If students work together, suggest that they 
research different areas so their results 
do not overlap.

2. While students are doing their research, 
announce that a special day, “A Look at 
Literary Social Critics,” will be observed. 
Encourage those who are artistic to pre-
pare posters or banners that are pertinent 
to their area of research and that can be 
used to decorate the room. Allow actors in 
the class to dress as an author (or in the 
period of one of the works) they have been 
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