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Description:

@
@
@
@
@

Geared toward high school students
Five-90 minute sessions
Participatory learning activities
Web-based research activities

Action-component

Methodology:

Start from student role as consumer of:

@
@
@

@ @

Food (strawberries, bananas, chocolate).
Apparel (brand-named t-shirts, pants, and coats).

Sport equipment (brand name sneakers, baseball caps, soccer balls, baseballs, sports
apparel).

Electronics (cell phones, computer hard drives).

Encourage students to find out where they are produced, who produces them, under
what conditions.

Reflect on issues of justice and rights regarding the working conditions and wages of
workers that produce these goods.
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& Build bridges between students and workers and their communities.
& Emphasis is on solidarity not charity.

@  Students will become citizens and future workers of the global economy.

Overall Objectives:

& Motivate students to explore what lies “behind the label” of the goods they consume.

@ Understand the interconnectedness between consumers in the United States and
workers’ living conditions producing many of the goods that we buy.

@

Introduce issues of human and labor rights in the global economy.

@

Understand some of the most important economic factors behind sweatshop and child
labor.

& Empower students to become active around issues of sweatshops and child labor by
showing what others like them are already doing.

Each of the Five Modules Include:

& Themes (geared to teachers to help them prepare the sessions)
Learning Objectives
Activities

Materials to be used during the session

@ & @& @

Web-based resources
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Session I: Equality and Inequality
in a Globalizing Economy

THEMES:

Present to students the existing inequality and huge disparity in wealth between different
people and nations around the world. Explain the increasing interconnectedness of the global
economy.

Objectives:

& Learn about the growing wealth gap that exists in the world today.

& Understand that we live in an interconnected world that is changing the way people
live and relate to one another.

Activities:

1. Ten Chairs of Inequality (30 minutes) (Taken from activity developed by the
organization United For a Fair Economy.)

Materials: 10 chairs

This activity illustrates the inequality of wealth found in the United States
and starts students thinking on these issues, setting the groundwork to make
it easier to move on to the issues of globalization, sweatshops and child
labor.

A. To begin the simulation, have 10 students volunteer to line up at the front of the
room, seated in their chairs and facing the rest of the class. Explain that each chair
represents 10% of the wealth in the United States and each occupant represents
10% of the population; thus when each chair is occupied by one student, the wealth
is evenly distributed.

B. Ask the students to estimate how much wealth, in thousands of dollars, each family
would have if the wealth were equally distributed in the United States. The answer
is $250,000 (many students may be surprised that it is this high). Ask them what it
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would feel like if every family would have an $100,000 home, $10,000 car paid for,
and $140,000 in savings.

C. Tell students that in the United States wealth is nowhere nearly divided equally. The
poorest 20% of the population is in debt and the next 30% averages only $5,000 in
wealth (primarily in home equity). Have one student volunteer to be the richest
10%; have students speculate how many chairs belong to the richest student. In
1998 the richest 10% owned 71% of the wealth, thus the richest student gets to
occupy seven chairs. Tell the students sitting in the six chairs next to the wealthiest
student to move to sit on the laps of the students sitting in the three remaining
chairs. Invite the wealthiest student to lie across and relax in all of her/his seven
chairs. To play up the wealthiest student’s role offer him/her a drink or some food.

D. Ask the remaining nine students crowding around three chairs to tell what life is like
at their end of the line. Some questions you can ask students that will create lively
classroom discussions are:

e What do those in power say to justify this dramatic inequality?

e Who does the wealthiest 10% want students to blame for the tough economic
conditions of so many in the United States?

e Why don't the nine students crowded around three chairs get organized to force
a redistribution of the wealth?

e Ask students to describe the super rich and how possible it is for a one of the
students crowding around the three chairs to move up, closer to the wealthiest
person.
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2. Our Champagne Glass World (30 minutes)

Handout 1: Our Champagne Glass World: Trickle Down or Trickle Up?
(one copy per student)

A. Explain that unequal distribution does not only exist in the United States, but that it
is one of the defining characteristics of the world economy. Just like income is
unequally distributed in the United States, it is even more so in the rest of the world.

B. Give out the Handout Our Champagne Glass World: Trickle Down or Trickle Up? Ask
students to take the time to review the information. You can help them by
mentioning that the information presented on this handout can be used to inform
students about three contemporary trends:

e The magnitude of existing global disparities: The distribution of wealth in the
world looks like a champagne glass. The richest 20% of the planet’s population
concentrates almost 85% of all economic activity (gross national product, trade,
domestic savings, investment).

e The distorted nature of the world’s consumption patterns based on this
distribution of wealth.

e The fact that income inequality in the world has been rising over time. At no
other point in history of humanity, has income been so unequally distributed.

Discussion:

e Do you find the information presented on the sheet shocking? Or did you already know
that such inequality exists?

e What do you think causes such inequality? (Students might brainstorm on the ideas of
imperialism, industrialization and the increasing usage of sweatshops around the world,
which make the rich richer and the poor poorer.)
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3. Multinational Corporations: A Key Agent Promoting Economic
Interdependence (30 minutes)

The following activity aids in helping students understand how such a
disparity in wealth occurs in relationship to the production of goods. The
following visual helps explain how the price the consumer pays at the cash
register, for a shoe, is divided in the industry.

Handout 2: Behind the Industry: The Real Price of a U.S. $100 Shoe

A. In order to help your audience visualize the distribution of retail dollars in the
apparel industry, try making a model shoe, like the one provided, on a piece of
construction paper or tag board—or just photocopy the example. Cut the model
shoe into pieces—one piece representing the amount of money that goes to the
retailer, one representing how much goes to the brand, how much to wages
and so on.

B. Ask the students what percentage of the price consumers pay goes to production,
wages, advertising, etc.

C. Ask the students to share their estimates—distribute the piece of the shoe that
represents each part of the retail chain. Reassemble the picture of the shoe together
in place where all the students can see the whole picture.

Discussion:

e Is this distribution of the retail dollars fair?

o If you were an executive of the shoe company—what
arguments might you give for distributing the money in
this way? What might influence you, as the executive of
the shoe company, to distribute the money differently?
Would you have to raise the price of the item in order to
pay factory workers more?

e As a consumer, how would you like to see the money you
pay at the cash register distributed? What arguments
would you use if you lobbied a shoe company to change
how the money you spend on their product is distributed?
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Handout 1

OUR CHAMPAGNE GLASS WORLD:
TRICKLE DOWN OR TRICKLE UP?

Distribution of Economic Activity
(percentage of world total)

GNP = 84.7
World Trade = 84.2

Richest
fifth

O

Each horizontal band
represents an equal fifth
of the world’s people.

GNP =14
World Trade = 0.9
Domestic Savings = 0.7
Domestic Investment = 0.9

Poorest
fifth

UNPP HDR 1994

by Fernando Leiva
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Domestic Savings = 85.5
Domestic Investment = 85.0

The world’s
priorities?
(annual expenditure)

Basic education $6 billion*

for all

GCosmetics
in the USA

Water and sanitation $9 billion*
for all

Ice cream
in Europe

Reproductive health $12 billion*
for women

$8 billion

$11 billion

Perfumes in Europe  $12 billion

and the USA

Basic health
and nutrition

Pet foods in Europe
and USA

Business entertain-
ment in Japan

Cigarettes in
Europe

Alcoholic drinks
in Europe

$13 billion*
$17 billion
$35 billion
$50 billion
$105 billion

Narcotic drugs $400 billion

in the world

Military spending
in the world

$780 billion

* Estimated additional annual cost to_
achieve universal access to basic social
services in all developing countries.

UNPP HDR 1998
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Handout 2

THE REAL
PRICE OF A
US $100 SHOE

FACTORY

12%

Wages: 0.4%
Materials: 8%
Other costs: 1.6%
Profit: 2%

SHOE COMPANY RETAIL STORE

33% 509%

Research: 11%
Publicity: 8.5%
Profit: 13.5%

TRANSPORT & TAX 50,

10
one es

Made in Ind

Wages paid to assembly workers
for $100 pair of shoes: $0.40
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Session ll: Global Production
Networks & Sweatshops

An increasing amount of what we consume every day is
produced abroad. Multinational corporations that fragment
production all over the world also produce it. These
corporations seek to lower costs and maximize profits. One of
the outcomes of this strategy is the development of global
sweatshops.

THEMES:

Help students understand the interconnectedness between what they consume in the United
States (food, clothing, sports equipment, and electronics) and workers’ living conditions in the
factories that produce them.

Objectives:

& Sweatshops: What are they? Where are they? Why do they exist?

Activities:

1. Behind the Label: Identifying where our clothes and footwear are made.
(First Part: 10 minutes, Discussion Section: 30 minutes)

Materials: Large world map with all countries identified, placed up in front of
class, small sticky notes

A. Have students examine the clothing labels on their shirts, jackets and shoes. Ask
them to write down where the clothing is made and what brand makes it.

B. Have students put the country name and brand name on little sticky notes. Tell
them to go up to the board and place them in the correct spot on the world map.

C. After every student has gone up to the board and is in their seats, examine where
the biggest amount of sticky notes are. Are they in Mexico? Central America? Asia?
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D. Engage the students in a discussion of the following questions:
(First, try to answer them on the basis of what you already know.)

e Why do you think that our clothes are being produced in these countries?
e Are they former colonies?

e Do they tend to be countries that are predominantly white or are they populated
by people of color?

e Who sewed or made them?
e How much do you think they are paid per hour?

e How much do you think they should be paid? (living wage, portion of market
value of them)

After everyone has had a chance to answer these questions in a small group
discussion, use the Internet to try to broaden your answers. (See list of web
resources at the end of this curriculum.)

Optional: Videos are also a great way of exposing students to the world of sweatshops.

If possible, a film could be shown to students after the first introduction to sweatshops.

Some great films are: Mickey Goes to Haiti and Zoned for Slavery by the National Labor
Committee, SWEAT, Sweating for a T-shirt

2. Fill-in Sweatshop Fact Sheet (20 minutes)

Handout 3: Sweatshop Fact Sheet (one per student)
Handout 4: Sweatshop Fill-In Sheet (one per student)
Materials: a small, blank world map (one per student)

A. Pass out to each student a copy of the Sweatshop Fact Sheet, and the Sweatshop
Fill-In Sheet and a blank world map.

B. Have students read through the Sweatshop Fact Sheet (as a group or individually).

C. After reading tell students to choose four countries to focus on and to fill in the
information asked in the Sweatshop Fill-In Sheet for those four countries, using the
information provided in the Sweatshop Fact Sheet.
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D. Have students cut out the four different information boxes on the fill-in sheet. Ask
them to locate were the countries they wrote about are on the map and to label and
color those four countries on the map.

E. Divide students into small groups of four or five and have them briefly discuss the
following questions:

e In general, what did you notice about wages for “sweatshop” workers in the
world?

e In you opinion, what is important about what you discovered about sweatshops?
3. An Example of a Sweatshop: The Case of DoALL in El Salvador (30 minutes)

Handout 5: Maquiladoras, A Case Study (one copy per student)

A. Hand out a copy of the sheet to every student. Tell them that
you are going to be looking at a specific case of the
working conditions and wages at a maquiladora (factory
that produces products for export) in El Salvador (it
might be helpful to locate El Salvador on a map in
relationship to the United States).

B. As a class, read through the first part of Handout 5. Tell
students to take note of the information in the box titled
“Production and Profits in DoALL—Liz Claiborne Jackets”.

C. As aclass, or in small
groups, have students M
answer all the Guatemala
questions on the back.
Discuss your answers.
Note the amount of
money the company
makes in one day in

Belize

Honduras

N

L)

comparison to the daily El Salvador

wage bill of the

workers. Central
America
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Randout 3: Sweatshop Fact Sheet

Indonesia

Workers in Indonesia have been organizing for their rights.
The minimum wage was raised, but according to human
rights observers the average Nike shoe worker in Indonesia
still makes only $1.25 per day, working sometimes as long
as 10 or 12 hours per shift. According to the Clean Clothes
Campaign, this wage is still only about two-thirds of what is
necessary to cover basic needs for a single person. In 1997,
Nike spent $978 million on advertising, including big
contracts with the national Brazilian soccer team and U.S.
basketball stars like Michael Jordan. Nike currently pays
Tiger Woods $55,555.00 per day to be their spokesperson.

Haiti
A garment worker in Port-au-Prince, Haiti, paid the legal minimum wage and working 50 hours
a week, would need to work 8.8 hours in order to purchase 5 pounds of beans; 4 hours to
purchase 5 pounds of rice; 6.7 hours for 1 pound of yams and 5.6 hours to purchase 1 pound
of charcoal for cooking. In Haiti, half a week’s pay is required to purchase just these four
essential items! Most factories pay their workers on a piece basis, though they are required by
law to pay at least the minimum wage of 36 gourdes per day — about $2.17. In violation of the
law, workers in some factories do not earn the minimum wage if they do not reach their
production quota.

Factory workers told Christian Peacemaker Team delegation members from Italy that $2.17 is
not enough money to live on. When asked what would be a fair wage, workers generally
replied that $4.50 would be acceptable.

United States of America

Instead of going to school, hundreds of thousands of children work in the fields of California
and other agricultural states picking fruits and vegetables. They get paid more than kids
around the world, but things cost a lot more in the U.S.A. Sometimes they work in the fields
12 hours a day, six days a week. They get paid by the amount of baskets they fill with
strawberries or other fruits and vegetables. For example, in 1998, Sani H., then sixteen, picked
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chile peppers at the rate of 50 cents per bag (about the size of a bushel). He worked from
7:00 a.m. until 3:00 p.m. and earned about $20 a day, for an average hourly wage of $2.50.

Vietnam

Seventeen-year-old women work 9 to 10 hours a day,
seven days a week, earning as little as 6 cents an hour in
the Keyhinge factory in Vietham making giveaway
promotional toys — especially Disney characters for
McDonalds. At the end of 1997, 200 workers fell ill, 25
collapsed, and three workers were hospitalized as a result
of acute exposure to acetone. The wages earned by the
women don't even cover 20% of a worker’s daily food
and transportation costs.

El Salvador

At the Hermosa factory in El Salvador, workers are paid
about 60 cents per hour working up to 70 hours per
week. At peak times they have worked a 19.5-hour shift
(6:30 a.m. to 2:00 a.m.) with workers forced to sleep on the factory floor. They get paid 29
cents for each $140 Nike NBA shirt they sew: 30 cents for each $100 pair of NBA Nike shorts
they sew. The drinking water at the factory is contaminated — bacteria levels are 429 times
greater than internationally permitted norms. Women raise their babies on coffee and
lemonade because they can't afford milk.

Egypt

Ten-and eleven-year old girls work at
looms, making carpets. They work from
8:00 a.m. to 6:00 p.m. in violation of
Egypt’s labor laws. They work six days a
week and make $5 per week.

Bangladesh

At the Beximco factory in the Export Processing Zone of Khaka, Bangladesh, young women
sew shirts and pants for Wal-Mart and other retailers. The workshift is from 7:30 a.m. to 8:00
p.m., seven days a week. The one-hour lunch break is not paid. Sewing operators make 20
cents an hour and helpers make 9 cents an hour. Even though the law requires it, Wal-Mart
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and its contractor do not pay overtime premiums (extra money after 48 hours). There is no
maternity leave and no health care provided for workers. In Bangladesh’s Export Processing
Zone, unions are outlawed.

Guandong, China

, At the Ming Cycle factory in Guandong, China,
g ' workers aged 17 to 25 work in four factories,
= - = making Wal-Mart mongoose bicycles. The base

; wage is 20 cents an hour, but with overtime pay it
increases. One pay record shows a skilled assembly
line worker in April 2000 working 84 hours a week,
and earning 30 cents an hour. At the factory, if a
worker is caught dozing off, exhausted by the long
hours, he or she is fined a half-day’s wages and

can be fired.

Qingdao, China

At the Daesun Electronic Corp. in Qingdao, China, workers make top-of-the-line Alpine car
stereos, some costing up to $1,300 each. They are made by young women who are paid an
average (according to the company) of 27 cents to 31 cents an hour. (Starting pay is 20 cents
to 22 cents an hour.) They sit hunched over, staring at microscopes over nine hours a day, six
days a week, soldering parts of stereos. Above the women is an electronic scoreboard that
monitors their progress toward the daily production quota of 720 units.

Honduras

At the Evergree factory in the Rio Blanco Industrial Park, 630 workers sew Wal-Mart’s McKids
clothing and Arizona clothing for J.C. Penney. The majority of workers are young women of
14, 15, and 16. They are forced to work overtime.

Sources: All sources given as listed in the book: Rethinking Globalization: Teaching for Justice In An Unjust World. Edited by
Bill Bigelow and Bob Paterson.

Indonesia: Clean Clothes Campaign www.cleanclothes.org and www.nikewages.org

Haiti: www.citinv.it/associazioni/CNMS/ve/welcome_sp.html

United State of America: www.hrw.org/reports/2000/frmwrkr

Vietnam: National Labor Committee, www.nlcnet.org/DISNEY/mcdisalt.htm

El Salvador: National Labor Committee, www.nlcnet.org.elsalvador/0401/hermosa.htm

Egypt: U.S. Department of Labor

Bangladesh: Wal-Mart’s Shirts of Misery, July 1999, by the National Labor Committee

Guangdon, China: National Labor Committee, www.nlcnet/org/golden grinch/walmart mongoose bikes.htm

Qingdao, China: Made in China, report by the National Labor committee, www.nlc.net, May 2000

Honduras: www.nlcnet.org/walmart/honwal.htm
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Randout 4: Sweatshop Fact Fill-In Sheet

Country: Continent:
Product: Company/Brand:
Age of Workers: Hourly Pay:
Daily Wage: Weekly Wage:
Annual Wage: Comments:
Country: Continent:
Product: Company/Brand:
Age of Workers: Hourly Pay:
Daily Wage: Weekly Wage:
Annual Wage: Comments:
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Randout 5: Maquiladoras, A Case Study
Maquiladoras in El Salvador:
e 225 maquilas in El Salvador & '}
« Employ about 68,000 workers N\

e Produce 1.2 billion garments
e Average wage is $4.79 a day

Working Conditions:
e Mandatory pregnancy tests

e Forced overtime, 12 to 15 1/2 hour shifts, h
six days a week

e Enormous pressure to meet excessively high daily production quotas
e Monitored and limited access to bathrooms and no clean drinking water

e Excessive heat and dust

e Routine denial of access to Social Security Health Producﬁon 8-
Care (which the workers pay for) . .
| Profits in DoALL
e Base salary of 60 cents an hour, below subsistence, ) )
which meet less than one-third of the cost of living Liz Claiborne Jackets

for the average sized family

o All-pervasive fear — the fear that you could be @ 60 workers produce 600
arbitrarily fired if: jackets in an 8-hour shift

0 you were even seen “grouping together” or
meeting, since the company suspected you
were up to no good or you were seen with
fired workers

& Average hourly rate is
$0.92 an hour

& Market price of a Liz

O you didn't stay for overtime or had to take a Claiborne jacket is $194

sick day

O you couldn’t even reach the production quota

O they suspected you of organizing a union

According to FUNDE, a highly respected Salvadoran non-governmental
research organization, a family must earn:

e 2,516 colones per month to live in relative poverty

e 4,739 colones to live with decency
DoALL workers earn just 1,274 colones ($145.43) per month. With these
wages, workers cannot afford to purchase basic staples like milk or
vitamins for their children. Nor will they ever be able to afford the
clothing they produce. Source: www.nlcnet.org
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Name :

Group Members :

DoALL and Liz Claiborne Jackets Worksheet

Working with your group, figure how to calculate the following assuming:
e  All of DoALL's workers have the same productivity

. DoALL’s owners recap the full market price of the jacket
1. Market Value of Daily Output — What is the final market value of DoALL’s daily output?

2. DoALL'’s Daily Wage Bill — What is DoALL'’s daily wage bill if we assume that workers
only work an 8-hour day?

3. Profits and Cheap Labor — What proportion of the market value of daily output do labor
costs represent?

4. The Economics of Lengthening the Working Day — What is the economic incentive do
DoALL's owners have for extending the length of the working day?

5. The Economics of Speed Up — How would profits increase if workers can be made to
work at a faster rate of say 5%?

6. Controlling Workers in Extreme: Limiting Bathroom Breaks — What is the profit
given up during a worker’s 10-minute bathroom break using the following information:

How many jackets a single worker produces during a day?
Next, how much value the worker produces per minute,
Next, the wage of the worker per minute,

Figure out the profits during a worker’s 10-minute bathroom break:
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Answer Key: DoALL and Liz Claiborne Jackets Worksheet

1. Market Value of Daily Output — What is the final market value of DoALL’s daily output?
194 x 600 = $116,400

2. DoALL'’s Daily Wage Bill — What is DoALL'’s daily wage bill if we assume that workers
only work an 8-hour day?
.92 x8 = 7.36 x 60 = $441.60

3. Profits and Cheap Labor — What proportion of the market value of daily output do labor
costs represent?
Less than 1 % - .38%

4. The Economics of Lengthening the Working Day — What is the economic incentive do
DoALL’s owners have for extending the length of the working day? (Compare the extra
value of 1 hour’s production with the extra labor cost of 1 hours added production.)
$75 jackets per hour: 14,550 (75 x 194) — 55.20 (labor cost) = $14,494.80
Labor cost = (/92 x 60)

5. The Economics of Speed Up — How would profits increase if workers can be made to
work at a faster rate of say 5% (assuming an 8-hour day)?
600 x 5% = 30 (more jackets) x 194 = $5,820

6. Controlling Workers in Extreme: Limiting Bathroom Breaks — What is the profit
given up during a worker’s 10-minute bathroom break using the following information:

How many jackets a single worker produces during a day? 10
Next, how much value the worker produces per minute, 1,940 + 480 = $4.04
Next, the wage of the worker per minute, .15
Profits during a worker’s 10-minute bathroom break: 40.40 - .15 = 404.05
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Session lIl.  Exploring the Connections
between Maquiladoras, Family
Life and Globalization

THEMES:

Have students get into the mindset of sweatshop workers and their families through role-
playing and decision making in different scenarios.

Objectives:

& Understand life as a maquiladora worker in Mexico.

Activities:

You as a Member of the Ortiz Family of Matamoros, Mexico (90 minutes)

Through the use of role-playing, this exercise allows participants to understand how families
and households are critical sites for responding to the impact of globalization, as well as for
shaping the process of globalization itself.

Handout 6: The Ortiz Family of Matamoros

Handout 7: Role-Playing Exercise: Maquiladora Workers and Their Families
Handout 8: Wages and Living Cost Data for the Ortiz Family

Handout 9: The Peculiar Role of Unions in Mexico

A. Divide the class into 5-person groups. Explain that the purpose of this session is to
explore the impact of globalization on households and families of maquiladoras workers.
Each group member will be asked to role-play one of the Ortiz Family members.

B. Give enough time so that everyone can read Handout 6: The Ortiz Family of
Matamoros. Distribute the different roles to each group member.

C. Distribute Handout 7: Role-Playing Exercise: Maquiladora Workers and their Families
and the supporting materials, Handout 8: Peculiar Role of Unions and Handout 9: Wage
and Living Cost Data. Give the group enough time so that they can read the materials

D. Discuss in your small group, how the family will respond to each of the five situations
outlined below. Treat each one of these impacts as separate and distinct events. The
group has to collectively decide how they are going to confront each of the impacts.
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Handout 6: The Ortiz Family of Matamoros, Mexico

Exploring the Connections between Magquiladoras,
Family Life and Globalization

By Fernando Leiva

All characters are fictional, and even though Auto Trim
closed its doors in 2000, all situations depicted in this
exercise are based on reality.

We are the Ortiz family. We live in Matamoros, a city
located directly across from Brownsville, Texas on the
southern bank of the Rio Grande.

Our family first came to Matamoros almost 30 years ago, around the time that the first
maquiladoras appeared here. Our grandparents left the countryside attracted by the possibility
of getting good-paying industrial jobs in this city.

Matamoros grew steadily over the years, but a real jump in its growth occurred after 1994,
when our country signed the North American Free Trade Agreement (NAFTA) with the United
States and Canada. Since then, the number of plants, the number of workers, and the
population of Matamoros skyrocketed.

This rapid growth of Matamoros creates many problems for us. Since there is shortage of
housing, rents have gone up; roads are not well paved and because of congestion, it takes
longer and longer to get anywhere. The city’s infrastructure and social services are being
pushed to the limits; there are growing environmental and occupational health problems
because many plants dump their industrial wastes in the Rio Grande and in unregulated city
dumps.

“Building a New Partnership” is the slogan that the radio and TV bombards us every day. They
say that this is so that Mexico and Matamoros can succeed in the new global economy. Yet, no
matter how hard we work, our dreams for a better life seem to be slipping away from us. The
greater the number of foreign assembly plants that spring up in our city’s industrial parks, the
harder we have to work and the more our paychecks shrink. Despite all these hardships, our
family bonds remain strong. Through hard work, a bit of luck, and the help of our Virgin of
Guadalupe, better times will come.
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I am Roberto Ortiz, 36 years old, an electrician, and the father of the family. I am
married to Rosalia and we have three children.

My parents were farm-workers from the interior of Tamaulipas. During the 1940’s, my father
had worked in the U.S., entering as a legal migrant worker under what was then called the
Bracero Program. When at the end of the 1940’s, that program was ended, my father moved
from place to place, looking for work. My mother and the four of us kids followed him from job
to job, until finally he was able to get a factory job here in Matamoros. He moved the family
into a colonia (settlement) that had no electricity or running water, but through much sacrifice,
he was able to build a home and create a community, where I grew up. So even though I was
born in Ciudad Juarez, I have lived in Matamoros since 1973 and consider this my home.

I was always good with my hands. I am curious about how things work. I did relatively well in
school; I was able to go on to vocational school to become an electrician.

In 1990, I started working at Belphi. Even though I started as an electrician’s helper, I worked
hard, and was eventually promoted to electrician first class. In those years, I made good
money, enough so that Rosalia could stay at home and care for the kids when they were
small.

Everything changed in September of 2000, when I was involved in an accident at work. Really,
it wasn't my fault. I had been asked to do maintenance on the production equipment. The
Production Manager, Sr. Jones, refused to stop production for the 30 minutes that the routine
maintenance procedure required. He said that we needed to fill an important order of auto-
parts on time. He ordered me to service the equipment while production continued. A
transformer I was working on blew up on me. Two
coworkers and I were injured. We all got burned in
different parts of our bodies, but I also lost vision in my
right eye. After I got out of the hospital, the company
refused to let me go back to work, and after a while they /4
told me that they were letting me go. <

With the little compensation money I received, I started a home-based electrical repair/service
shop. People in the neighborhood like to call on me to fix their appliances, but they sure take a
long time in paying for my services. The people that have money and could pay, like the
professionals and plant managers, don't live in Matamoros. Their homes are in Brownsville,
across the border, and they commute every day. Being self-employed is not the same as being
an electrician in a plant.
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Because my income is so uneven, I used most of the family savings to start a “Taqueria”, with
two of my sisters. Most of the money to get it started came from my brother Pedro, who lives
with his family in Los Angeles, California. While my sisters prepare the food that we sell mostly
at lunchtime to the workers of the FINSA Industrial Park, I'm
basically in charge of buying the groceries and being the cashier.
This leaves me time to go around in the afternoon offering my
services as an electrician.

I make much less money than I used to before the accident and it
really bothers me that I can’t seem to provide for my family like they
deserve. When I go around the plants, they are only interested in
hiring women or very young men right out of high school. Our family
is having a harder time making ends meet. I want my children to
finish their education, so that they can have a better life, but many
nights I think that I have to do something different because things
are not working like I wanted.

I am Rosalia Quifiones— mother, maquiladora worker, 35 years old
When Roberto lost his job after the accident, I had no choice but to go and work in a factory.

It was hard to leave my home and go back to the assembly plants. Not so much because it
went against my mother’s antiquated notions, that “decent women don’t work outside their
home,” but mostly because of my own previous experience in a maquiladora. When I was still
a teenager and before getting married, I worked for a couple of years at Deltronics soldering
components for telecommunications equipment. The conditions at the plant were horrible.
After I got married, I promised myself that I would never go back to such a place. Roberto
was just as happy and proud, as my mother was that I could stay at home.

After our kids were born and our family grew, it
got increasingly hard to make ends meet with
just Roberto’s income. We made a lot of
sacrifices during those years, but I was happy to
stay with the kids, and be a good wife and
mother.

One thing I have learned: life always finds a way of reminding you never to say “never”. After
Roberto’s accident and unjust firing, I went back to the plants. It is now going to be 9 years. I
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work at Auto Trim, where we make leather steering wheels and stick shift knobs for General
Motors, Ford and Daimler-Benz/Chrysler.

When I started at Auto Trim, my wages very low, but because of seniority
they have improved over the years. Many friends my age have been fired
because management considers that they have gotten too old. After
almost 10 years, I am one of the oldest women in my section. I am still
working because I have a reputation as a responsible and hard worker.

There are almost 1,400 workers at Auto Trim, counting all those
employed in the two plants that operate close to the FINSA Industrial
Park. I work in Plant #2, which is next to the Motorola plant.

My co-workers trust me and always seek my advice. I have joined the Comite de Obreras
Fronterizo (COF) [Border Committee of Women Workers], but do not want to be very public
since I can't risk losing this job. We are facing a number of problems that the official union
refuses to address. In addition to the low wages, the main problems we face are lack of
adequate ventilation and protective equipment, and we are exposed to many toxic solvents
and chemicals.

Since Breed International took over Auto Trim, there has
been a steady effort by management to speed up
production. In addition to sickness and miscarriages due to
chemicals we use to glue and work the leather, many
workers are being affected by repetitive stress syndrome.

There are many days when I think that I can't take it any more. I feel that the world rests on
my shoulders. Thank goodness Roberto and the kids help at home, but I still don’t want to
disappoint them. At the plant, not a day goes by without one of the younger workers talking to
me about the need to change the working conditions. I don‘t want to disappoint them either.

I am Angelica Ortiz — Daughter, 19 years old
I am Angélica, the oldest of the Ortiz children. I have always admired my father and mother,
because they have worked so hard to educate us and give us everything we need.

After finishing high school, I wanted to study nursing. Though my grades were good and my
teachers had written wonderful recommendation letters, I had to postpone the application,
since it was unrealistic given our family finances.
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To help my parents, I got a job at the plants. My mother did not want me to apply at Auto
Trim because so many of her friends were getting sick, so I ended up working in Obion
textiles. My mom had warned me that it would be really hard at first to adjust to the noise,
heat and hectic pace. It took some effort, but after a couple of days, with the help of my co-
workers I got the speed to meet the minimum daily quota of pants, and successfully passed
the 3-month trial period.

I work very long hours. When I started I was told that as new workers,
we would work a 48-hour week. In reality, many times we end up
working 14-hour days and 60-hour weeks. We are expected to do
overtime, and many times I do two continuous shifts. Almost all the
workers are women; the supervisors are all male and very strict. They
7 are always hovering over you, controlling your every move. They are
@E'——' ] particularly strict about pregnancy tests. We have to sign statements

saying that we are menstruating, regularly having to prove it by taking
tests or exams. When we consistently meet our quotas, the company rewards our section by
organizing Friday dance nights at the local dancing. They provide us with buses and meal
tickets to celebrate the timely completion of a particularly large or important order.

Despite the speed-ups and abuses, I have made many good friends here and I can't imagine
leaving. I know that by turning most of my wages over to my father and mother, I am making
a big contribution to the well-being of my family and to the possibility of my siblings going on
to higher education.

I am Julio Ortiz — 15 years old

I am Julio Ortiz, son of Jose and Rosalia. I am in 10th grade and a member of my school’s
soccer team. I study in what is called a vocational school, where in addition to the traditional
courses, we concentrate on technical training. I am interested in becoming an electrical
technician. If I do well, and things line up, maybe I will even study electrical engineering.

Sometimes I help my father at the shop. He has taught me a lot
of very useful stuff based on his own experience that I only get to
read about in school. When work at the repair shop slows down,
as it has lately, I try to make some extra money to pay for my
schoolbooks and utensils by working at my other two “gigs”. I
work a couple of days as a bagger at the new downtown

supermarket, and sometimes when my friend Andres cant do it, I
fill-in for him washing windshields of cars stopped at a traffic light on Juarez and Centenario.
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At the supermarket they now want me to pay for my own uniform. Windshield washing has
become more dangerous. It seems that everyday there are more and more people fighting for
access to the traffic lights. Andres got a bloody nose the other day, defending his spot.

My parents and Angelica insist that my priority should be my studies. But I know that every
peso helps. My baby sister says that I spend too much time playing soccer, but chasing that
ball and when I score a goal, I get the greatest feeling in the world and I feel happy.

I am Marcela Ortiz — 11 years old

I am sick and tired of everyone calling me the “baby” of the family, especially since I am more
than perfectly able to take care of myself. While everyone is still at work, or out playing soccer
way past the time they are supposed to be home, I fix dinner, prepare my clothes for the next
day and do my homework, all without the need of any kind of supervision. Yet they still call
me the “baby.”

I love school and I am finishing fifth grade. I try to do all
my homework and study hard because I already know that
I want to do when I grow up: become a lawyer. I see many
abuses here in our colonia (settlement) and I want to study
law so that I can fight for what is just.

One of the reasons my family babies me so much is because of my asthma. Sometimes I have
trouble breathing. My parents don’t want me to be outside for a very long time, especially if it
is windy. Angelica says that it is because of the “florita,” that whitish powder piling up at the
Dupont plant. According to Angelica, it is toxic. Instead of spending the money to dispose of it
properly, Dupont is using it to fill the many potholes in our unpaved roads.

Matamoros has about half-a million inhabitants and it has grown very rapidly since our family
first moved here. The main reason for this growth has been the expansion of the maquiladoras
— the 140 foreign-owned plants that here in Matamoros assemble products mostly for the U.S.
market. Matamoros is the third-largest maquiladora center in Mexico and one of the oldest.
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Randout 7: Role-Playing Exercise
Maquiladora Workers & Their Families

by Fernando Leiva

bmpact I:

Roberto has been thinking more and more about going to live with his brother Pedro in
California. He thinks that it will be easier to find a better paying job in L.A. He then would be
able to send money to support his family. He has observed that the number of customers at
the Taqueria has declined by 30 percent. Roberto is unsure whether this is the result of recent
economic policy measures, or due to the latest reorganization of the maquiladoras. Everyone
tells him that they have to save and can't afford to pay for lunch. What is clear is that the
Taqueria is not making enough money to help him contribute to family finances.

Since he does not have a visa to the United States, he would have to enter undocumented.
Rosalia is opposed to this idea because it is too dangerous. Besides, they would have to use all
their savings and borrow most of the U.S. $1,000 required to pay the coyote’s fee. (A “coyote”
is @ member of a network specialized in taking people illegally into the U.S.) In addition,
Rosalia, points out that it could be many months before Roberto
can start sending money back to his family.

For Roberto, however, risking crossing the Rio Grande and the
desert, and living as an undocumented worker in the United States,
seems like the only feasible alternative left open to him. What do
you think? Should he do it? How would this affect the family?

Impact 2:

Ernesto, a married supervisor has been constantly hovering over Angelica Ortiz at work. He
has told her that he expects her to go out on a date with him.
Her co-workers tell many stories about Ernesto and warned
Angelica as soon as they saw him making eyes at her. They say
that Ernesto raped Beatriz, the last co-worker he dated, but that
she was too scared to denounce him. They also say that another
co-worker, Juana, who refused to go out with him, was fired a
couple of days later. Angelica does not want to lose her job
because she knows how important her wages are for her family.
What should she do?
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Impact 3:

Julio is seriously thinking about going to work at the assembly plants in Matamoros. Many of
the companies in the area are offering a “fourth” and a “fifth” shift, with working hours that
start on Thursday afternoon for four hours, and include Friday, Saturday and Sunday (12
hours a day) to avoid having to pay overtime. This is also seen as a way of attracting
students.

—

Given the precarious family finances, Julio faces stark choices.
Save the family the U.S. $15 in monthly fees for vocational
school, and transfer to the less expensive but discredited public
high school, giving up his dream of becoming an electrical
technician. Or he can obtain regular work at the maquiladoras.
Angelica and his soccer team classmates tell him that after the
first week, he will be too tired and won't be able to keep up

S T
with the school work; that he'll end up dropping out of school

and becoming nothing more than a low-skill maquiladora worker.

Do you think he should sign up for the fifth shift or should he stay in
school but drop out of his technical training? What are the consequences
of this choice? Study the family finances and support your reasoning.

Impact 4:

More and more workers at Auto Trim are convinced that the chemicals and
solvents they use for producing the leather covered steering wheels and
gear shifts produce harmful effects. In addition to rashes, headaches,
many of women working at the plant have given birth to babies with congenital
malformations. As one of the older workers at Auto Trim, her co-workers see Rosalia as a
natural leader by her co-workers. They know she belongs to the Comite de Obreras
Fronterizas (COF), though she has not been willing play a
public role. A group of workers, tired with the inaction of
the official union, have approached Rosalia, asking her to
lead a drive to form an independent union that will be
more effective in defending workers interest.

What should Rosalia do? She knows that she would have
the support of a majority of workers. What does she risk?
What can she gain?
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Impact 5:

During a particularly severe coughing attack, Roberto took Marcela to the public hospital. After
a three-hour wait, the doctor told her father, that Marcela is at high risk of developing more
severe and potentially incapacitating respiratory problems. She recommended that the family
move her as soon as possible to a healthier environment, hopefully by the seaside.

Marcela, is resisting the confinement within the
house, which her parents have imposed on her to Jfo’- P

A\Y H n “
try to protect her from the effects of the “florita”.
Her parents don't know what to do. J Ca

M-

What should her parents do to protect her health? —~
Should they leave what has been their home and
neighborhood for so many years? How will
Marcela react?

&
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Randout 8: Wages and Living Costs

Matamoros - 2000
(U. S. $1 = 8 pesos)

The following is background information for the Ortiz Family.

Housing, Transportation and Related Items in Matamoros

Monthly in Pesos Weekly in Pesos
Rent 720 166
Electricity 228 53
Gas (cooking) 134 31
Water 121 28
Transportation 399 92
TOTAL 1602 370

Clothing Costs in Matamoros

Yearly Weekly
2 Sets Men 213.08 4.10
2 Sets Women 127.33 2.45
4 Sets Boys 136.76 2.63
4 Sets Girls 197.41 3.80
7 Sets Babies 374.31 7.20
TOTAL 1048.89 20.18

Non-Consumables

Building a household requires the use of items for washing, cleaning, eating and drinking.
Some of these items such as furniture, dishes, pots and pans, are bought once and then we
have them for years. Other items, such as mops, brooms, sponges, and similar items, need to
be replaced as they wear out.

Yearly Weekly
Wear Out on Regular Basis 676 13
Small items 676 12
Savings for Larger Appliances 1404 27
(Radio, TV, Refrigerator)
TOTAL 2756 52
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Food

Daily in Pesos Weekly in Pesos
Men 43.30 303.13
Women 37.48 262.39
Boys 25.48 178.35
Girls 25.48 178.35
Babies 28.18 394.58
TOTAL 159.92 1325.80

Summary:

Survival Costs for a Family of Four (2 adults, 2 children) Matamoros
Weekly in Pesos

Housing and Related Costs 370.00
Clothing 12.98
Non-Consumables 52.00
Food 922.22
TOTAL 1357.20

Remember that there are five members in the Ortiz family! The above data has to be adjusted at least
for food and clothing.

Average Wages of Maquiladora Workers in Matamoros

On the basis of paystubs, the reality of the wages being paid in the maquiladoras emerges. In
Matamoros, take-home wages, including all benefits and incentives as additions as well as
legal deductions, ranged from 286.95 pesos to 805 pesos, with the vast majority of workers
having take-home wages of less than 389 pesos.

Ortiz Family Wages Average Weekly Income in Pesos
Roberto 400.00

Rosalia 500.00

Angelica 390.00

Julio 60.00

TOTAL FAMILY INCOME 1359.00

Sources: The data on living costs comes from the study Making the Invisible Visible: A Study of the Purchasing
Power of Maquila Workers, 2000 by Ruth Rosenbaum. The study was sponsored by CREA, Center for Reflection,
Education and Action, Inc., The Coalition for Justice in the Maquiladoras, and the Interfaith Center on Corporate
Responsibility. For more information contact crea-inc@crea-inc.org.
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Handout 9: The Peculiar Role of Unions in Matamoros

Workers in Mexico do not have independent unions. Existing legislation sanctions the
formation of official unions, which affiliated to Confederacién de Trabajadores de México
(CTM), respond more to the interests of employers and the government than workers. This
phenomenon is particularly strong in Matamoros. To find out about the peculiar role of unions,
read the following excerpts of the article by Greg Bloom.

Workers and Unions on the Tamaulipas Border

by Greg Bloom, FNS Editor

Tamaulipas has the strongest unions on the US-Mexico border
according to Cirila Quintero Ramirez, a labor researcher. In
Matamoros and Reynosa, cities across from Brownsville and
McAllen, Texas respectively, unionization is nearly 100%. All the
construction trades are unionized as are restaurant employees like
servers and cooks. Quintero said that when McDonalds came to
Tamaulipas even it had to have a unionized work force.

An even more impressive aspect of union strength in these cities

is that workers in Matamoros and Reynosa do not go to companies to obtain jobs. Rather they
must go to the unions and get put on a list to later be placed at a job by the unions, according
to Quintero. Workers must often wait for a month or two to gain employment.

While the unions in these cities could use their strong position to further worker safety and
salaries it appears that they do not do so. Workers interviewed for this story mentioned
repeatedly that they often fear advocating for better safety conditions and compensation
because they believe that the unions can retaliate by black listing them from the hiring lists. A
few workers even stated their position is so weak in the
plants, despite belonging to a union, that they face company
disciplinary action if they go to a hospital for a work-place
injury before receiving permission from the plant doctor. The
workers state that this is because companies do not report
injuries that are treated in the plant infirmary. Only injuries
that are reported outside of the plants, in hospitals, are
included in the official accident reports, they say.
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The Case of Labor and the Duro Maquiladora in Rio Bravo

Over the past year workers at the Duro Bag Manufacturing maquiladora in Rio Bravo,
Tamaulipas tried to establish an independent union in their plant and were met with open
hostility. Worker organizers were fired from the company and one organizer's house was
burned down. Workers at the Rio Bravo plant were forced to vote in front of the management
after being told that they would be fired if they voted for the independent union. Workers
were told that Duro would shut down its operation and move to another city if the
independent union was voted in at the plant. When considering these threats and allegations
that workers were harassed in other ways, the final outcome of the vote is not surprising.

One part of the campaign to help the Duro workers was a
request that people write letters to President Vicente Fox and
other government officials asking that a safe and secret vote
be allowed in the plant. Since the vote was later held inside
the plant in front of CROC and Duro officials many people
were left wondering why President Fox, a man who ran for
election on a pro-democracy campaign, did not try to support
voting freedoms in a union election.

Fox's economic and social plans depend greatly on continued and expanding economic growth
in the country and a scary border-labor scene could negatively impact investment in the region
and country, they say.

Forces for Change

In the future it will be basic, worker-guided, plant-based work like this that will create gains
for workers, according to Garcia and Quiroz. No one else is going to help them get ahead they
say, certainly not the unions and definitely not the
companies. If workers want to protect themselves from
lead-based fumes and hand-chewing chains and want
to earn wages that allow them to feed, clothe, house
and educate their families then they will have to
advance on their own, they believe.
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Session IV: Child Labor

THEMES:

@
@

The extent of child labor in the world.

One out of every five children is working, not
studying or playing.

Worldwide, 250 million children aged 5-14
are engaged in some kind of work.

In Latin America, 15 million children are
engaged in child labor.

Causes of child labor:
Cause 1: Poverty: As part of the survival strategy of households, children work.

Cause 2: Changes in labor legislation, make it easier for employers to hire and fire
workers, and to hire children.

& Policies to deal with child labor: Prohibition or Attacking the Root Causes?
Objectives:
& Educate students about the magnitude of child labor in the world today.

@
@

Discuss the causes of child labor.

Envision what students can do to help eradicate child labor.
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Activities:
1. The Rights of the Child (10 minutes)

Handout 10:_Declaration of the Rights of the Child (one copy per student)

A. As a class, have students briefly brainstorm a big list of rights. These should be
written on the board for all students to see. Discuss if everything on the list is a
“right” or merely a “desire” that would be nice to have but that isn't essential for a
good life.

B. Give each student a copy of the adapted Declaration of the Rights of a Child.
Discuss the difference between students’ lists and with the declaration. (Make sure
to mention that the only two countries that have not ratified the_Declaration of the
Rights of a Child are Somalia and the United States.)

2. Story of a Child Worker (30 minutes)

Materials: Strawberries (one for each student)

Handout 11: Child Labor is Cheap — and Deadly: The Testimony of Augustino
Nieves (one copy for each student)

A. Bring enough strawberries for every student to have one. Give each student a
strawberry and ask them to write down observations and thoughts about it. Have
them briefly share their observations. Let them eat their strawberries and pass out
the article.

B. Read and discuss article Child Labor is Cheap—And Deadly together.

C. Ask students to identify what rights, as defined in the Declaration of the Rights of
the Child are violated in the situations described in the reading.

D. Ask students to draw up a list of demands that would substantially improve the
conditions for Augustino Nieves and his co-workers. What needs to change beyond
the workplace that would make a positive difference in Augustino’s life? Think
globally. How might things need to change in other countries?
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Discussion:

¢ Should Augustino’s parents allow him to work in the fields?

e What advice would you give Augustino?
3. Causes of Child Labor Research (30 minutes)

Handout 12: Child Labor Fact Sheet (one copy per student)

Research the general characteristics and causes of child labor by having students use
the Internet to find the answers to the questions found of the Child Labor Fact Sheet.
Or hand out the portion of the International Programme on the Elimination of Child
Labour’s “Every Child Counts—New Global Estimates on Child Labour” report, which is
provided. Good web sites to visit are:

www.freethechildren.org

www.ilo.org

WWWw.americas.org

www.unicef.org

Discussion:

Discuss answers found to questions on Child Labor Fact Sheet as a class or in small groups.

* Come to a consensus on what students think are the two biggest reasons why
children work around the world.

* Ask students what they think is the best solution to ending child labor.

* Remember to stress that it is not simply an issue of parents not loving or neglecting
their children, but a complicated issue related to globalization and how the world
economy works).

©Learning ZoneXpress ¢ 888-455-7003 Sweatshops — Global Awareness e 35



Randout 10: Declaration of the Rights of the Child

By the General Assembly of the United Nations as Unanimously
Adopted on November 20, 1959

All children, without regard to race, color, sex, language, religion, political or other opinion,
national or social origin, property, birth or other status, are entitled to the rights set out in this
Declaration of the Rights of the Child.

The child shall enjoy special protection and be given opportunities and facilities to develop
physically, mentally, morally, spiritually, and socially.

The child shall be entitled to a name and a nationality.

The child should have the right to adequate nutrition, housing, recreational, and medical
services.

The child who is physically, mentally, or socially handicapped shall be given special treatment,
education and care.

All children need love and understanding. Whenever possible, the child should grow up with
his or her parents. Society and public authorities have the duty to extend special care to
children without a family and means of support.

The child is entitled to free and compulsory education. Education should promote the child’s
culture, and help the child become a useful member of society. The child shall have the
opportunity for play and recreation.

The child shall always be among the first to receive protection and relief.

The child shall be protected against all forms of neglect, cruelty, and exploitation. Children
should not be allowed to work until an appropriate minimum wage. In no case, should the
employment of children put them in danger, or harm their health or education.

The child shall be protected form practices that discriminate against people—especially against

people’s race or religion. The child shall be brought up in a spirit of understanding, tolerance,
and friendship among peoples, peace and universal brotherhood.
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Randout 11: Child Labor is Cheap - And Deadly

The Testimony of Augustino Nieves
Child labor does not happen only in the Third World. It also happens in the United States. This is the
story of Augustino Nieves, a 14-year-old boy born in Mexico. When Augustino was 13, he began
working with his parents as a farm worker. He testified in 1990 before the Employment and Housing
Subcommittee of Congress, chaired by Rep. Tom Lantos of California. Through a translator, he told the
Lantos Subcommittee about his life as a migrant farm worker:

I have been working in the fields of California for the past two
years. We began picking grapes in Madera and then moved to
Orland where we pick olives. I was unable to begin school in
September 1989 because we were still working in the fields. I
was not able to enroll in school until January 1990. I missed
three months of school.

My job consists of moving up and down long rows of Augustino wanted to
strawberry plants, bent over looking for strawberries. I pick work in the same crew
only the good strawberries and place them in a packing box. I with his father, but the
move my pushcart up and down the field. I may spend the
whole day working in a stooped position.

company didn’t want to
hire him. They said he
needed a permit to
work. So he went to the
company where his
uncle worked and they
hired him. They knew he
did not have an official
permit or even a Social
Security card, but they
hired him.

When there are a lot of ripe strawberries in the field our crew
begins work at 6:30 a.m. and continues working until 8:30
p.m. We work 6 days a week. The boss does not pay us by the
hour. On a good day, I can pick about 30 boxes of
strawberries. If the strawberries are for the market, they pay
us $1.25 a box. If I work really hard, I can make about $36.50
for a 13-hour day. That comes out to about $2.80 an hour.

The conditions in the field are oftentimes very difficult. Since

we are working on a piece-rate basis, the boss does not allow us to take 15-minute breaks in
the morning or afternoon. We have to work through our breaks. We take only 20 minutes for
lunch. By the end of the day, our backs hurt and we are very tired. The boss is supposed to
have clean bathrooms and water for us out in the field. However, there are many days when
there are no bathrooms in the field. When there are bathrooms, they are usually several
hundred meters away from us, and oftentimes are very dirty. The boss puts the bathrooms so
far away because he wants to discourage us from taking breaks.
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One of the worst things about working in the strawberry fields is that every eight days, the
ranchers apply sulfur to the fields as a pesticide. When we bend over to pick the strawberries,
the sulfur gets into our eyes. The sulfur stings our eyes and burns our throats. We have been
working — we have to keep working even though we are in great pain.

The foreman always puts great pressure on us to work as
fast as we can. The foreman comes up behind us and yells
at us to work faster and faster. Oftentimes, he insults me
because I am a Mixtec Indian. They scream, “Hurry up, work
faster you pinche Oaxaquefio.” The foreman especially puts
a lot of pressure on me because I still cannot work as fast as
an adult man.

We face many indignities in the | The boss often didn’t
field. We know that the boss provide them with
exploits us. However, we cannot complain or the foreman will fire | drinking water. When
us. There are plenty of people who want our jobs, and we have to they were lucky

put up with these abuses or we will not be able to work. enough to have water,
instead of having

disposable drinking
cups, they all used the
same cup.

I wish I did not have to work in the fields but my family needs all
the money that I can earn. When my whole family is working in
the fields, we can eat meat and drink sodas. When there is no

work, we only eat tortillas and beans.

My father has many responsibilities. I have three younger siblings
who are still in Mexico, and we need to send them money so they can
eat and go to school. My father also has to pay a lot of money for
rent. The rent of our apartment is $750 a month. About 25 people live
in our three-bedroom apartment.

My parents, my sister and myself all sleep on the floor in one of the bedrooms. Next fall, I will
begin my first year of high school. Hopefully, my family will be able to stay in Santa Maria for
the whole school year.

My dream is to graduate from high school. However, if my family needs me to go out to work
in the fields, that is where I will be.

Source: Cheap Raw Material: How Our Youngest Workers are Exploited and Abused, New York: Viking, 1994, pp. 101-104.
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Name: Hour:

Child Labor Fact Sheet

Information taken from the International Programme on the Elimination of Child Labour’s April
2002 report “Every Child Counts—New Global Estimates on Child Labour”.

10.

How many million children between the ages of 5 and 14 are at work in economic
activities, as estimated in 2000?

How many of these children are less than 10 years old?
What are the gender differences in the global incidences of children at work?

What region of the world harbors the largest number of child workers between the ages
of 5 to 14?

How many million are there in that area?

What is the proportion of child workers in Sub-Saharan Africa?

What are the difference between child labor and economically active children?

How many million children between the ages of 5 and 17 can be classified as child
laborers?

What is the percentage of economically active children, and also that of child laborers

that work in hazardous conditions?

Name three of the worst forms of child labor. List how many million children work in each
of the three worst forms listed.
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Child Labor Fact Sheet Answer Key

1. How many million children between the ages of 5 and 14 are at work in economic
activities, as estimated in 2000? 211 million children are in engaged in economic activities.

2. How many of these children are less than 10 years old? 73 million children are less than 10
years old.

3. What are the gender differences in the global incidences of children at work? Estimates
show that there are no significant gender differences in the global incidence of children at
worKk.

4. What region of the world harbors the largest number of child workers between the ages of
5 to 14? The Asian-Pacific region.

5. How many million are there in that area? A total of 127.3 million.

6. What is the proportion of child workers in Sub-Saharan Africa? One child in three below
the age of 15 is economically active in the region.

7. What are the difference between child labor and economically active children?

Child labor is a narrower concept that “economically active children”, excluding those
children 12 years and older who are working only a few hours a week in permitted light
work and those 15 years and above whose work is not classified as “hazardous”.

8. How many million children between the ages of 5 and 17 can be classified as child
laborers? 246 million children in child labor.

9. What is the percentage of economically active children, and also that of child laborers that
work in hazardous conditions? A total of about half of economically active children and
more that two thirds of child laborers.

10. Name three of the worst forms of child labor. List how many million children work in each
of the three worst forms listed. Trafficking (1.2 million); forced and bonded labor(5.7
million); armed conflict (0.3 million); prostitution and pornography (1.8 million),; and illicit
activities (0.6 million)
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PREFACE

Six years have passed since the ILO published its global estimate of 250 million child
workers. The number drew international attention to the magnitude and scope of the child
labour problem worldwide. It was widely publicised; hardly any article on child labour failed
to mention it. It not only had a forceful impact on public opinion, but it also helped to
mobilize many governments and civil society groups into action.

As the global movement against child labour grows, the need for more precise and detailed
estimates of child labour has become apparent. Data from SIMPOC, the statistical unit of the
Intemational Programme on the Elimination of Child Labour (ILO/IPEC), and other sources
as well as new analytical tools have enabled us to calculate the estimates contained in this
report. They also enabled us for the first time to estimate the magnitude of children in
hazardous work and in other worst forms of child labour.

This report is intended to serve both the interested public and professionals in the field of
child labour studies. It will provide a basis for advocacy and further research. We have tried
to be as clear, transparent and concise as possible, explaining every step of the methodology
used to arrive at the final results.

The project on the new global child labour estimates provided an important input into two
major ILO activities: (a) the drafting of the 2002 Global Report on Child Labour and (b)
IPEC research on the economic costs and benefits of the elimination of child labour.

My sincere thanks to the team of staff and consultants, including statisticians, researchers and
child labour standards specialists, for their tireless efforts in collecting and interpreting the
vast amount of data required to prepare this report. Special thanks as well to the ILO’s
Bureau of Statistics (STAT), for a major contribution and to the joint ILO-UNICEF-World
Bank project “Understanding Children’s Work” (UCW) which provided valuable assistance.

We expect that these estimates will help to further improve awareness and understanding of
child labour and reinforce efforts to eliminate it. Since the contours of child labour constantly
evolve, both with regard to its incidence and distribution, we intend to repeat this undertaking
on a regular basis.

Cr 22

Frans Roselaers

Director

International Programme on the Elimination of
Child Labour (IPEC)

International Labour Office

Geneva, April 2002
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The project team

Research and project coordinator: Frank Hagemann, IPEC

Estimates on economically active children
Lead statistician: Farhad Mehran, STAT

Assisted by: Messaoud Hammouya (STAT), Rifat Hossain,
Amy Ritualo (IPEC) and the following
consultants: Partha Deb, Francesco Devicienti,
Sierra Gonzalez, Lorenzo Guarcello, Nahidul
Haque, Mana Cristina Rossi and Harald
Wendler

Estimates on child labour and children in hazardous work

Lead statistician: Kebebew Ashagrie (consultant)

Assisted by: Muhammed Hasan, Rifat Hossain, Amy Ritualo
(IPEC) and the following consultants: Yacouba
Diallo and Vanina Farber

Estimates on unconditional worst forms of child labour

Lead researcher: Michaélle de Cock (consultant)

Assisted by: Yacouba Diallo, Adriana Gulino and Peter Matz
(consultants)

Labour standards-related advice Yoshie Noguchi and Tim de Meyer (IPEC)
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Summary of highlights

As part of its effort to increase the knowledge base on child labour, the ILO prepared new global
estimates on the overall magnitude and distribution of working children. This includes estimates on
economically active children, children in child labour that requires elimination and the extent to which
children are engaged in hazardous work and other worst forms of child labour.

Children at work in economic activity. It is estimated that there were some 211 million children
ages 5 to 14 at work in economic activity in the world in 2000. This accounts for a little less than one-
fifth of all children in this age group. About 73 million working children are less than 10 years old.
The total economically active child population 5-17 years old is estimated at 352 million children.
The estimates show that there are no significant gender differences in the global incidence of children
at work. In both the 5-9 and 10-14 year age brackets, boys and girls are equally likely to be engaged
in economic activity. Only as boys and girls grow older do we observe a widening gap, with more
boys working than girls. Children at work in economic activity is a broad concept that encompasses
most productive activities by children, including unpaid and illegal work as well as work in the
informal sector. It is, however, not the same as child labour which needs to be eliminated as per the
ILO Minimum Age Convention, 1973 (No. 138) and the ILO Worst Forms of Child Labour
Convention, 1999 (No. 182).

Global estimates of economically active children ages S to 17 in 2000

Age group Total population Number at work Work ratio
(°000s) (‘000s) (%)

5-9 600,200 73,100 122

10-14 599,200 137,700 23.0

5-14 1,199,400 210,800 17.6

15-17 332,100 140,900 42.4

Total 1,531,100 351,700 23.0

Regional distribution. The Asian-Pacific region harbours the largest number of child workers in the
5-14 age category, 127.3 million in total. It is followed by Sub-Saharan Africa and Latin America &
the Caribbean with 48 million and 17.4 million, respectively. Developed economies and transition
economies have the lowest absolute numbers of child workers. Seen in relative terms, Sub-Saharan
Africa has the highest proportion of working children. The estimates show that almost one child in
three below the age of 15 is economically active in the region. The child work ratios in other major
world regions are all below 20 per cent. In Asia-Pacific and Latin America & the Caribbean the
incidence is 19 and 16 per cent, respectively. In the Middle East and North Africa, it is 15 per cent.

Regional estimates of economically active children ages 5-14 in 2000
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Region Number of children Work ratio

(in millions) (%)
Developed economies 2.5 2
Transition economies 24 4
Asia and the Pacific 127.3 19
Latin America & Caribbean 17.4 16
Sub-Saharan Africa 48.0 29
Middle East & North Africa 13.4 15
Total 211 18
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Child labour. Child labour is a narrower concept than “economically active children”, excluding all
those children 12 years and older who are working only a few hours a week in permitted light work
and those 15 years and above whose work is not classified as “hazardous”. It is estimated that there
were about 186 million child labourers below the age of 15 in the world in 2000. About 110 million
were below the age of 12. Among children in the larger age group 5-17 there were approximately 246
million children in child labour. On average, more boys tend to be exposed to child labour than girls,
both in absolute as well as in relative terms.

Children in economic activity, child labour, and hazardous work in 2000

Age group Economically active Child labour Children in
children (*000s) hazardous work

(°000s) (°‘000s)

5-14 210,800 186,300 111,300
15-17 140,900 59,200 59,200

Children in hazardous work. An estimated 171 million children ages 5-17 were estimated to work
in hazardous situations or conditions in 2000. In other words, children in hazardous work constituted
about half the total number of economically active children and more than two thirds of those in child
labour. A stunning 55 per cent of very young child labourers (i.e. those below 12 years of age) were
already working in a hazardous occupation or situation. Boys outnumber girls in hazardous work
across all age groups. Seen in relative terms, among all children about one-half of the working boys
were in hazardous situations as compared with a little more than two in five working girls.

Children in unconditional worst forms of child labour. In addition to the number of children in
hazardous work, it is estimated that there were about 8.4 million children involved in other worst
forms of child labour as defined in ILO Convention No.182, Art. 3. This includes trafficking (1.2
million); forced and bonded labour (5.7 million); armed conflict (0.3 million); prostitution and
pornography (1.8 million); and illicit activities (0.6 million).

Estimated number of children in unconditional worst forms of child labour

Unconditional worst form of child labour Global estimate (‘000s)
Trafficked children 1,200
Children in forced & bonded labour 5,700
Children in armed conflict 300
Children in prostitution & pornography 1,800
Children in illicit activities 600
Total 8.400*

*The total excludes the category of trafficked children because of the risk of double-counting.
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Session V: Taking Action &
Developing an Action Plan

Despite appearances, you are not powerless to influence the
course of globalization. Youth, human rights, faith-based,
community, and workers organizations all over the planet are
striving to defend their livelihoods in the face of the negative
effects of globalization. In this session, you will study
examples of how grassroots action has successfully
contributed to create a more just world.

THEMES:

& Inform students about the numerous organizations
that are working against sweatshops and child labor.

& Look at the different goals and strategies that the
various organizations have implemented to bring about change.

& Encourage students to take action against sweatshops or child labor in your own
communities.

Objectives:

& Learn about different anti-sweatshop/child labor organizations.

& Identify areas in you own community and school that are connected to sweatshops
and what changes could be made.

Activities:
1. Analyze and Discuss Case Study (30 minutes research, 10 minutes
discussion)

Research online (if you have no access to a computer, the teacher can print out two
different case studies from the web sites of the listed organizations).
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Assign different organizations to small groups of students. Ask students to write down:
* What is the name of the organization?
* Who founded it?
* What are the organization’s goals?
* What is the purpose?
* What campaigns does it organize?
* Where it is based in the world (is it a local or worldwide organization)?
* Did it start out small and get big?

* What event sparked the start of the organization?

Organizations:
Free The Children
Jobs with Justice
United Students Against Sweatshops
United for a Fair Economy
Clean Clothes Campaign
Sweatfree Schools Campaign (NYS Labor-Religion Coalition)
Workers Rights Consortium
Coalition for Justice in the Maquiladoras
Sweatfree Communities
Global Exchange
Oxfam
International Labour Organization
UNICEF

Discussion:

e What are the different strategies and goals of the different organizations researched?
e What similarities and what differences do you see between the organizations?
e What organizations could be linked together in that their goals are the same?

e Give examples of different campaigns that the organizations researched do.
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2. Key Ingredient for Success: Solidarity versus Charity (10 minutes)

Hand out or write on the board the following quote by Latin American author
Eduardo Galeano:

“"Charity consoles but does not question. ‘When I give food to the poor, they
call me a saint,” said Brazilian bishop Helder Camara. 'And when I ask why
they have no food, they call me a communist.’

Unlike solidarity, which is horizontal and takes place between equals, charity
is top-down, humiliating those who receive it and never challenging the
implicit power relations. In the best of cases, there will be justice someday,
high in heaven.

Here on earth, charity doesn’t worry justice, it just tries to hide it.”

Source - from Upside Down: A Primer for the Looking-Glass World, New York, Metropolitan Books, 2000. pp. 311-312.

Discussion:

What is the message of this quote? What message do you think the author is trying to
convey?

Do you agree with Galeano’s quote? Does charity just try to hide injustice?
Why would it be in your self-interest to contribute to workers and child rights?
What can you do?

Have a brainstorming session on what students
can do to change all that they have read about.
Look at all the different organizations researched
and maybe pick one to work with on one of the
campaigns.
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NATIONAL LABOR COMMITTEE
(212) 242-3002 — www.nlcnet.org

An Example of Working Conditions in a Sweatshop

Mandatory 11 to 12 hour daily shifts, from
7:00 a.m. to 6:00 p.m., five and six days a
week. At the extreme, workers could be
at the factory 61 to 69 1/2 hours a
week.

Workers earn just 24 cents for each $50 Sean
John sweatshirt they sew; 15 cents for each
$40 long-sleeved T-shirt they sew for Sean
John or Rocawear, and just 5 cents for each
short-sleeved T-shirt they sew. Wages
amount to less than one-half of one
percent of the retail price.

75 to 98 cents an hour wages, or $33.15
to $50.18, for an average 51-hour
workweek.

Mandatory pregnancy tests, women testing
positive are immediately fired.

There is no overtime pay.

Speaking is prohibited.

Drinking water is filthy, containing fecal
matter, and access to drinking water is
monitored and limited.

Guards give body searches to the workers
when they enter or leave the factory.

Workers report suffering from repetitive
motion wrist and back injuries.

Workers need permission to use the
bathroom, and must present a ‘toilet pass’
stamped by a supervisor to the security guard
at the toilet.

Denial of freedom of association and an
atmosphere of intimidation and fear. In June
and August, 15 workers suspected by
the company of organizing were fired.

The SETISA company has not inscribed its
employees in the country’s Social Security
Health Care system, which is mandatory
for all companies.

Excessively high production goals.
Workers cannot leave the factory until their
production goal is completed. Workers can be
suspended for three days or more, without
pay, for failing to reach their production goal.

Corporate audits a farce: Visits are known
in advance. The factory is cleaned, and soap
and toilet paper are put in the bathrooms.
Workers are coached and threatened to lie,
instructed to tell the auditors that factory
conditions and treatment are good.
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WEB SITES ON SWEATSHOPS

Find Out For YourselF!

Resource Center of the Americas (follow youth organizing link) WWW.americas.org
Behind the Label www.behindthelabel.org
Nike Living Wage Project www.nikewages.org
National Labor Committee (& Student Committee Against Labor Exploitation) www.nlcnet.org
Maquila Solidarity Network www.magquilasolidarity.org
U.S. Labor Education In The Americas Project Wwww.usleap.org
Campaign for Labor Rights www.campaignforlaborrights.org
Sweatshop Watch www.sweatshopwatch.org
UNITE! (U.S. Garment Workers Union) www.uniteunion.org
AFL-CIO www.aflcio.org/sweatfree/index.htm
CorpWatch www.corpwatch.org (Issues-Sweatshops)
Community Aid Abroad’s Nikewatch WWW.caa.org.au/campaigns/nike
Global Exchange www.globalexchange.org
Clean Clothes Campaign www.cleanclothes.org
Co-Op America www.sweatshops.org
Responsible Shopper (research companies/brands you like) www.responsibleshopper.org
United Students Against Sweatshops (college level activism) www.usanet.org
Workers Rights Consortium (independent factory monitoring group) www.workersrights.org
Hands Across the Border Foundation, Inc. www.handsacrosstheborder.org
Environmental Education Exchange www.eeexchange.org
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YO! Youth Organizing on
Sweatshops

Students - Raise Your — —
Voice for Social - R )
Change! ......-

WHO: Y0!isa group of high school and junior high students who are interested in
finding out more about SWEATSHOPS and WORKERS RIGHTS and who want

to take effective actions to make our world a better place to live for everyone.

WHRAT: A vouth Organizing group, based out of the Resource Center of the Americas. We
give presentations in classes, help students start groups at their own schools, and
are active in local and national efforts o STOP sweatshop practices worldwide.
We run the MINNESOTA SWEATFREE SCHOOLS CAMPAIGN, which was just

successful in Minneapolis and now is expanding to other districts. We offer speaker
training and leadership opportunities in abundance.

WHERE: The Resource Center of the Americas, 3019 Minnehaha Ave., South, just off Lake
Street in Minneapolis.

WHEN: we meet every other Monday from 6:30 p.m. — 7:30 p.m. at the Resource Center.

Come, join us and learn how YOU CAN RELP end the exploitation
of workers and young people around the world!

Learn what you can do to be in solidarity with workers and how you

can promote HUMAN RIGHTS and JUSTICE for all of us.

Questions, comments, concerns: Call us at 612-276-0788 ext. 18,

or email us at yo@americas.orq
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Sweatfree Minneapolis

An initiative for partnering with the City of Minneapolis
for a sweatfree apparel and footwear purchasing policy
and to inform the public about sweatshop abuses

The problem

Most apparel and footwear sold in this country are made under highly abusive
conditions. The great majority of workers in these industries face wages that do
not provide basic necessities for their families, extremely long hours of work,
and denial of their right to freely form or join unions. Various other abuses
including child labor, forced labor, dangerous work conditions and pregnancy
discrimination can also be found in these industries.

The solution

In recent years students, faith-based communities, trade unionists and others
have worked to clean up these industries, often partnering with sweatshop
workers. The objective is to improve the conditions in the factories, not to shut
them down. Now anti-sweatshop groups have begun working to have cities,
counties, states and school districts adopt sweatfree purchasing policies.

The Sweatfree Minnespolis initiative calls upon the City of Minneapolis to
adopt such a sweatfree purchasing policy. This policy would require that
apparel and footwear purchased or rented by the City of Minneapolis (mostly
uniforms) be manufactured under conditions that respect workers’ basic rights,
provide at least a non-poverty wage, provide a safe and healthy workplace, do
not require inhumanely long work hours, and respect environmental protection
laws. In cases in which no supplier that meets these criteria can be found, a
preference for vendors that come closest to these standards would be shown.

What you can do

Help educate and organize! Talk with your friends and neighbors about
sweatshop conditions and the Sweatfree Minneapolis initiative.

Community members and groups can arrange for a presentation to their group
about sweatshop abuses and how, as a community, we can help to change

current sweatshop practices.

City workers: talk with your co-workers! Uniformed union members can
work together with members of their locals to help ensure that their uniforms
are made under fair conditions.

Get involved today! For further information
Call the Resource Center of the Americas at 612-276-0788 x 31

Please see other side for FAQs about Sweatfree Minneapolis
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Frequently Asked Questions about SweatFree Minneapolis

Why should I care about sweatshops?

Everyone who wears clothes is affected by sweatshops. Some three-quarters of the clothing sold in
the United States is made in sweatshops. Apparel and footwear purchased or rented by the City of
Minneapolis may be made under sweatshop conditions. The proliferation of sweatshop production in
many industries has also contributed significantly to the loss of decent-paying U.S. manufacturing
jobs.

What would a sweatfree purchasing policy require?

It would require that apparel and footwear purchased or rented by the City of Minneapolis be made in
workplaces in which workers have their rights are respected, are paid a non-poverty wage, are not
forced to work inhumanely-long hours and in which workers’ health and safety and the environment

are protected.

Are there sweatfree sources for apparel and footwear?

There are sweatfree sources for most of the apparel goods that the City of Minneapolis purchases. If
a sweatfree source cannot be found for a particular item, the City of Minneapolis could select a
supplier that comes closest to adhering to the purchasing policy.

However, part of the reason that school districts, cities, counties, and states are being asked to adopt a
sweatfree purchasing policy is to begin to provide incentive for apparel and footwear manufacturers
to clean up the sweatshops in their industry. As more and more public-sector purchasers adopt
sweatfree purchasing policies, manufacturers will have to begin competing for business on the basis
of adherence to fair business practices. The City of Minneapolis can become one of the nation’s
leaders in this effort.

Will it be expensive for Minneapolis to switch to sweatfree uniform apparel and footwear?
No. Labor costs in the manufacture of apparel and athletic equipment are usually one percent or less
of the retail cost of the item. Significant improvements in wages paid to sweatshop workers would
affect the cost of the products to the City of Minneapolis only slightly. Moreover, some products
made in non-sweatshop conditions are readily available and most sell for prices 51m11ar to those for

products made in sweatshops.

How would the City of Minneapolis enforce a sweatfree purchasing policy?

The City of Minneapolis would require vendors to vouch that the products they provide are made
under conditions that comply with the sweatfree purchasing policy. They would also be required to
disclose the locations of the factories where the products are made. Vendors that supply false
information would be subject to termination.

How can I help?
Set-up a presentation in your community group, union local or neighborhood to get the word out
about sweatshop abuses and how, as a community, we can help to change current sweatshop
practices. Please call the Resource Center of the Americas at (612) 276-0788 ext. 31, to arrange a
visit today.
Resource Center of the Americas
3019 Minnehaha Ave
Minneapolis, MN 55406

612-276-0788
WWWw.americas.org
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Books and Curricula for Global Justice

Note: All books and curricula that are starred are available from the Teaching for Change catalog,

www.teachingforchange.org, or 800-763-9131.

THE GLOBAL ECONOMY:
FRAMING THE ISSUES

Against Empire

Michael Parenti.

San Francisco: City Lights Books, 1995.
Critical essays on U.S. foreign policy.

The Case Against The Global Economy
edited by Jerry Mander and Edward Goldsmith.

San Francisco: Sierra Club Books, 1996.

An impressive collection of essays on all aspects of
globalization from some of the most distinguished
activists and scholars around.

A Citizen's Guide to

the World Trade Orgamnization

Steven Shrybman.

Toronto: James Lorimer and Co. and Canadian Cenfre for
Policy Alternatives (www.policyalternatives.ca), 1999.

A valuable overview of the effects of the World Trade
Organization and the regime of free trade.

Corporations Are Gonna Get Your Mama:
Globalization and the Downsizing of the
American Dream

Kevin Danaher, ed.

Monroe, ME: Common Courage Press, 1996.

A collection of short critical essays on globalization
and resistance.

Democratizing the Global Economy

Kevin Danaher, ed.

Monroe, ME: Common Courage Press, 2001.

Short articles describe popular challenges to the poli-
cies of the International Monetary Fund and the
World Bank. Many of these could be used with stu-
dents.

*Eyes of the Heart: Seeking a Path

for the Poor in the Age of Globalization
Jean-Bertrand Aristide.

Monroe: ME: Common Courage Press, 2000.

A short but moving book about the plight of the poor
in a time of market domination. Clear and brief
chapters could be used with students.

*The Field Guide to the Global Economy
Sarah Anderson and John Cavanagh, with Thea Lee.

New York: The New Press, 1999.

ustrated with charts, graphs, and political cartoons,
this accessible and engaging guide reveals the harm-
ful effects of corporate-driven globalization. It
explains current trends in the global economy, the
driving forces behind globalization, and the organi-

zations and individuals working to reverse these
destructive forces.

50 Years is Enough:

The Case Against the World Bank

and the Interncational Monetary Fund
edited by Kevin Danaher.

Cambridge, MA: South End Press, 1994.

A short but important book that offers a devastating
overview of the negative impact of the debt crisis
and “structural adjustment programs.” Lots of case
studies that could be drawn on for classroom activi-
ties.

Global Ethnography: Forces, Connections,
and Imaginations in a Postmodern World
Michael Burawoy, et al.,

Berkeley: University of California Press, 2000.

A collection of provocative ethnographies which
look at the interaction between local struggles and
global forces.

Global Village or Global Pillage: Economic
Reconstruction from the Bottom Up

Jeremy Brecher and Tim Costello.

Cambridge, MA: South End Press, 1994.

Provides a helpful wider framework to consider the
“race to the bottom,” but also focuses on grassroots
responses worldwide. Good source of examples and
quotes to share with students. [See also the video of
the same title.]

Globalization from Below

Jeremy Brecher, Tim Costello, and Brendan Smith.
Cambridge, MA: South End Press, 2000.

A useful book to reflect on organizing choices to con-
front globalization from above.

Globalize This!

The Battle Against the World Trade
Organization and Corporate Rule

edited by Kevin Danaher and Roger Burbach,

Common Courage Press, 2000.

A valuable collection of short readings that capture
the breadth of the anti-globalization movement that
coalesced in Seattle in late 1999.

*Invisible Government:

The World Trade Organization — Global
Government for the New Millennium?

Debi Barker and Jerry Mander. San Francisco:
International Forum on Globalization, 1999.

The best short introduction to the rationale behind
and the workings of the World Trade Organization.
The authors provide several case studies to highlight
their points.

From Rethinking Globalization « Teaching for Justice in an Unjust World, edited by Bill Bigelow and Bob Peterson.
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*No Logo: Taking Aim at the Brand Bullies
Naomi Klein.

New York: Picador, 1999.

A lively and wide-ranging book that takes a critical
look at corporate marketing and production strate-
gies. Klein also documents the contradictions of
many of these corporate policies and how they con-
tribute to the growth of opposition movements.

*A People’s History of the United Stctes
Howard Zinn.

New York: HarperCollins, 1995.

The best single-volume U.S. history. Lays the
groundwork for uriderstanding the role of the
United States in world affairs.

Shifting Fortunes: The Perils of the
Growing American Wealth Gap

Chuck Collins, Betsy Leondar-Wright,

and Holly Sklar.

Boston: United For a Fair Economy, 1999.

Very readable handbook with many charts and
graphs showing the increasing wealth divide in the
United States.

*Upside Down:

A Primer for the Looking-Glass World
Eduardo Galeano.

New York: Henry Holt, 2000.

A funny, brilliant, wide-ranging look at the latest
incarnation of globalization. Much of this book
could be excerpted for classroom use.

Views from the South:

The Effects of Globalization and

the WTO on Third World Countries

edited by Sarah Anderson.

San Francisco: International Forum on Globalization,
1999.

Defenders of corporate globalization are fond of crit-
icizing opponents as ex-hippies and “paid union
activists,” and claim that people in the Third World
are hungry for more not less globalization. Here is a
book that presents essays by such prominent Third
World scholar-activists as Vandana Shiva, Walden
Bello, Martin Khor and Oronto Douglas that reveal
the concrete effects of capitalist globalization.

*“The War on the Poor

Randy Albelda, Nancy Folbre, and the

Center for Popular Economics.

New York: New Press, 1996.

A readable description of how current U.S. welfare
policy harms the poor and doesn’t eliminate domes-
tic poverty. Great graphics, classroom-friendly.

COLONIAL ROOTS
OF GLOBAL INEQUALITY

Capitalism and Slavery

Eric Williams.

University of North Carolina Press, 1994.

A look at the relationship between the rise of capital-
ism and the transatlantic slave trade.

The Colonizer and the Colonized
Albert Memmi.

Boston: Beacon, 1967.

A classic critical treatise on colonialism.

Discourse on Colonialism

Aimé Césaire.

New York: Monthly Review, 1972.

A succinct, angry, poetic indictment of colonialism by
the Martinique scholar-activist, Césaire. Parts could
be used with students.

How Europe Underdeveloped Africa
Walter Rodney. Washington, DC:

Howard University Press, 1981.

A detailed and well-documented analysis of the
impact of European colonialism on Africa.

King Leopold's Ghost: A Story of Greed,
Terror, and Heroism in Colonial Africa
Adam Hochschild.

New York: Mariner Books, 1998.

An in-depth look at the history of colonialism and
resistance in central Africa. An excellent book to
complement Barbara Kingsolver’s The Poisonwood
Bible.

No Trespassing: Squatting, Rent Strikes,
and Land Struggles Worldwide

Anders Corr.

Cambridge, MA: South End Press, 1999.

A fine account of struggles throughout the world,
from the homeless of New York City’s Tompkin
Square to the agricultural workers on Chiquita
banana plantations in Honduras. Several uplifting
stories worth sharing with students. Excellent bibli-

ography.

*Open Veins of Latin America: Five
Centuries of the Pillage of a Continent
Eduardo Galeano.

New York: Monthly Review Press, 1998.

The classic indictment of imperialism in the
Americas.

School of Assassins

Jack Nelson-Pallmeyer.

Maryknoll, NY: Orbis Books, 1997.

Presents the case for closing the School of the
Americas, which trains military officers from coun-
tries of Latin America, some of whom have been
implicated in torture and suppression of people’s
movements in their country.

From Rethinking Globalization « Teaching for Justice in an Unjust World, edited by Bill Bigelow and Bob Peterson.
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Stolen Continents: The “New World"
Through Indian Eyes Since 1492

Ronald Wright.

New York: Viking, 1992.

An examination of the “discovery,” resistance, and
rebirth of five major Native nations: Aztec, Maya,
Inca, Cherokee, and Iroquois.

What Do You Know About Racism?

Pete Sanders and Steve Meyers.

Copper Beach Books, 1995.

A children’s book from England that directly
addresses racism with clear definitions and realistic
comic strips. Gr. 4/up.

GLOBAL SWEATSHOPS

Behind the Swoosh: The Struggle of
Indonesions Making Nike Shoes

edited by Jeff Ballinger and Claes Olsson.

Upsalla, Sweden: Global Publications Foundation, 1997.
A collection of articles and documents about Nike.

The Global Factory: Analysis

and Action for a New Economic Exa

Rachael Kamel.

Philadelphia: American Friends Service Committee, 1990.
A bit dated, but offers still-useful short examples
about the effects of globe-trotting factories and the
variety of ways people resist.

The Maquiladora Reader:

Cross-Border Organizing Since NAFTA
Rachael Kamel and Anya Hoffman, eds.

Philadelphia: American Friends Service Committee, 1999.
A collection of articles and resources describing the
heroic story of how magquiladora workers have organ-
ized.

No Sweat: Fashion, Free Trade and the
Rights of Garment Workers

Andrew Ross, ed.

New York: Verso, 1997.

A creative collection of photos, writings, and statis-
tics on the status of garment workers in the United
States and abroad.

Reclaiming America: Nike, Clean Air, and
the New National Activism

Randy Shaw.

Berkeley, CA: University of California Press, 1999.
Recounts how popular activism has played a crucial
role in raising awareness about sweatshop abuses
around the world.

Runaway America:.

U.S. Jobs and Factories on the Move

Harry Browne and Beth Sims.

Albuguerque, NM: Resource Center Press, 1993.
Provides an overview of the history and economics
of the phenomenon of corporations moving opera-
tions outside of the U.S. Also provides case studies of
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how activists, workers, and community leaders have
fought against runaway shops.

The Sneaker Book:

Anatomy of an Industry and an Icon

Tom Vanderbilt.

New York: New Press, 1998.

Loads of information on one of the most important
clothing items for kids.

Sweatshop Warriors: Immigrant Women
Workers Take on the Global Factory
Mirriam Ching Yoon Louie.

Cambridge, MA: South End Press, 2001.

A richly detailed book describing the strategies of
sweatshop workers to challenge oppressive condi-
tions. Many of these stories could be used with stu-
dents or drawn upon to create engaging lessons.

With These Hands: The Hidden World

of Migrant Faem Workers Today

Daniel Rothenberg.

New York: Harcourt Brace, 1998.

A readable documentation of the U.S. farm labor sys-
tem through the voices of workers, growers, union
organizers, farm worker families and others.

CHILD LABOR

Cheap Raw Materials: How the Youngest
Workers are Exploited cnd Abused

Milton Meltzer.

New York: Viking, 1994.

A fine history of child labor in the United States and
how the problem persists today. Gr. 5/up.

Child Labor: A Selection of Materials

on Children in the Workplace

compiled by the American Federation of Teachers,
International Affairs Dept., 555 New Jersey Ave. NW,
Washington, DC 20001-2079

(iadaft@aol.com) (single copy, $1).

Includes a number of articles that could be useful
with students, e.g., “Child Labor in Pakistan,” by
Jonathan Silvers; and “Six Cents an Hour,” by
Sydney Schanberg.

Child Labor: A World History Companion
Sandy Hobbs, J[im McKechnie, and Michael Lavalette.
Santa Burbara, CA: ABC-CLIO, 1999.

A one-volume encyclopedia on child labor organized
alphabetically. Good library resource.

Child Labor in America

Juliet Mofford, ed.

Carlisle, MA: Discovery Enterprises, Ltd. 1997.

A short collection of first person and primary source
material on child labor. 4th grade and up.

A Children’s Chorus: Celebrating the 30th
anniversary of the Universal Declaration of
the Rights of the Child

by UNICEF. [See “Picture Books.”]

From Rethinking Globalization « Teaching for Justice in an Unjust World, edited by Bill Bigelow and Bob Peterson.
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Exploitation of Children

Judith Ennew.

Austin, TX: Raintree Steck-Vaughn, 1997.

An internationalist perspective that describes both
the conditions and types of child exploitation along
with efforts by people organizing against it.

Igbal Masih and the

Crusaders Against Child Slavery

Susan Kuklin.

. New York: Henry Holt and Company, 1998.

An excellent biography that sets the short life of
Igbal Masih in the context of the historic struggle
against child labor.- Gr. 5/up.

Kids at Work: Lewis Hine and

the Crusade Against Child Labor

Russell Freedman.

New York: Clarion Books, 1994.

An impressive collection of Hine’s photos and an
accessible description of his life work. Students will
be amazed by his photographs.

Listen to Us: The World's Working Children
Jane Springer.

Toronto: Groundwood Books, 1997.

A beautifully done book with impressive photos that
clearly lays out the story of child labor in the world
and how people are fighting against it.

Mother Jones and

the March of the Mill Children

Penny Colman.

Brookfield, CN: Millbrook Press, 1994.

A story book with quality photos that tells of the his-
toric march against child labor in 1903.

One Day We Had to Run

Sybella Wilkes.

Brookfield, CN: Millbrook Press, 1994.

Child refugees from Sudan, Somalia, and Ethiopia
tell their stories in words and paintings.

Stolen Dreams:

Portraits of Working Children

David Parker.

Minneapolis, MN: Learner Publications Co., 1998.
Striking black and white photos of children working
throughout the world. Accompanying text includes
many primary sources with children describing their
working conditions, struggles and dreams.

Voices from the Fields: Children of
Migrant Farm Workers Tell Their Stories

S. Beth Atkin.

Boston: Little, Brown, and Co., 1993.

Interviews and photographs that describe the reality
of child labor in American fields.

We Have Marched Together:

The Working Children’s Crusade

Stephen Currie.

Minneapolis, MN: Learner Publications, 1997.

A description of the 1903 march against child labor

led by Mother Jones in which children marched from
from Kensington, PA to Oyster Bay, New York.
Quality photos and inspirational quotes from Mother
Jones. Gr. 5/up.

We the Children

UNICEE.

New York: W.W. Norton & Co., 1990.

Photographs by the world’s leading photojournalists
show diverse children at play, school, work, and rest.

JUST FOOD?/CULTURE, POWER
AND THE ENVIRONMENT

Against the Grain: Biotechnology and the
Corporate Takeover of Your Food

Marc Lappé and Britt Bailey.

Monroe, ME: Common Courage Press, 1998.

This book focuses especially on Monsanto to evalu-
ate the corporate claims for the benefits of genetically
engineered food.

Ancient Futures: Learning from Ladakh
Helena Norberg-Hodge.

San Francisco: Sierra Club Books, 1991.

Tells the story of Ladakh in northern India to high-
light the way in which development is destroying
ecologically viable indigenous cultures. See also the
video Ancient Futures, an important classroom
resource.

Biopiracy:

The Plunder of Nature and Knowledge
Vandana Shiva.

Cambridge, MA: South End Press, 1997.

A passionate but scholarly denunciation of the West's
plunder of Third World biodiversity.

The Fate of the Forest: Developers,
Destroyers and Defenders of the Amazon
Susanna Hecht and Alexander Cockburn.

New York: Harper Perennial, 1994.

An important overview of the social and ecological
dynamics of rainforest destruction and resistance.
Helpful appendices — interviews, manifestos, truths
and myths, etc. — that could be excerpted for stu-
dents.

A Green History of the World:

The Environment and the Collapse

of Great Civilizations

Clive Ponting.

New York: Penguin, 1991.

A history book that pays especially close attention to
the effects of colonialism and neo-colonialism on the
earth and the indigenous people who depend on it.

From Rethinking Globalization « Teaching for Justice in an Unjust World, edited by Bill Bigelow and Bob Peterson.
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In the Absence of the Sacred:

The Failure of Technology and

the Survival of the Indicn Nations

Jerry Mander.

San Francisco: Sierra Club Books, 1991.

Mander is director of the International Forum on
Globalization. In this book, he offers a powerful cri-
tique of cultures based on modern technologies, and
argues that these technologies are not politically neu-
tral. Mander explores the negative consequences
when these imperialistic cultures collide with indige-
nous cultures.

The No-Nonsense Guide

to Climate Change

Dinyar Godrej, ed.

Toronto: New Internationalist, 2001.

A short, readable summary of the causes and conse-
quences of global warming, focusing on human
health, farming, and wildlife.

Power Politics

Arundhati Roy.

Cambridge, MA: South End Press, 2001.

Arundhati Roy writes passionately about a range of
issues in this book of essays, but especially about the
politics of dams in India — which Roy sees as
metaphor for the consequences of “development”
worldwide.

Redesigning Life? The Worldwide
Challenge to Genetic Engineering

Brian Tokar, ed.

New York: Zed, 2001.

Perhaps the best critical overview to the genetic engi-
neering debates, featuring the most prominent schol-
ar-activists.

Resource Rebels: Native Challenges

to Mining and Oil Corporations

Al Gedicks.

Cambridge, MA: South End Press, 2001.

Gedicks chronicles transnational indigenous move-
ments that oppose mining and oil company exploita-
tion. These are some of the most important struggles
on the planet.

*Savages

Joe Kane.

New York: Vintage Books, 1996.

A fast-paced account of the invasion of the Oriente
rainforest in eastern Ecuador by U.S.-based oil com-
panies and the resistance of Huaorani Indians. Much
of it is suitable for high school use.

Save My Rainforest

Monica Zak. Wonderful illustrations by

Bengt-Arne Runnerstrom.

(Available also in Spanish and Swedish). 1992.

True story of a young boy who leads a mass march
to save the rainforest of his country.

*Stolen Harvest:

The Hijacking of the Global Food Supply
Vandana Shiva.

Cambridge, MA: South End Press, 1999.

Details the impact of the increasing corporate control
over the world’s food supply. An important and dev-
astating critique.

World Hunger: Twelve Myths

Francis Moore Lappé, Joseph Collins

and Peter Rosset.

New York: Food First/Grove, 1998.

This book marches through the most widely held
myths about why people are hungry around the
world, and punctures them one by one. The authors
argue that overpopulation, lack of technology, or fail-
ure to apply modern farming techniques, are not to
blame for hunger. The issue is how land is owned and
controlled — too much marketplace, not enough
democracy.

The World is Not for Sale:

Farmers Against Junk Food

José Bové and Frangois Dufour.

New York: Verso, 2001.

Interviews with French farmer José Bové, a prominent
activist against corporate-driven globalization of food,
and Frangois Dufour, General Secretary of the French
Farmers’ Confederation.

CURRICULA /REFERENCE BOOKS

*The A to Z of World Development

edited by Andy Crump and Wayne Ellwood.

The New Internationalist, 1998.

A valuable reference book for student research. It
includes over 600 entries on key terms and concepts
for understanding global issues.

*Beyond Heroes and Holidays

edited by Deborah Menkart, Enid Lee,

Margo Okazawa-Rey.

Washington DC: NECA, 1998.

A compilation of teaching and staff development
activities that emphasize anti-racist, social justice
approaches.

*Caribbean Connections

edited by Catherine Sunshine.

Washington, D.C: Network of Educators on the
Americas/EPICA, 1991.

Stories, interviews, songs, drama, and oral histories,
accompanied by lesson plans for secondary language
arts and social studies. Separate volumes on Puerto
Rico, Jamaica, Regional Overview, and Moving North.

*Child Labor is Not Cheap

Amy Sanders and Meredith Sommers.

Minneapolis: Resource Center of the Americas, 1997.

A three-lesson unit for grades 8-12 on the 250 million
children throughout the world who spend most of
their day on the job.

From Rethinking Globalization « Teaching for Justice in an Unjust World, edited by Bill Bigelow and Bob Peterson.
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*Seeing Through Maps: The Power of
Images to Shape Our World View

Ward Kaiser and Denis Wood.

Amherst, MA: ODT, 2001.

A provocative book to get students thinking critically
about the politics of how the world is represented in
maps.

75/25: Development in an
Increasingly Unequal World

edited by Colm Regan

Birmingham, England: The Development Education
Centre. [Gillett Centre, 998 Bristol Road, Selly Oak,
Birmingham, England B29 6LE.], 1996.

Contains many lessons that examine inequalities
between the global North and the South.

Swedatshop Series

Susan Gage, Richard Morrow and Stacey Toews. Victoria,
British Columbia: VIDEA, 2001.

This series includes three short booklets —
Sweatshops: Clothes; Barbie’s Trip Around the World;
and Behind the Swoosh: Facts about Nike — along with
with a 44-page teaching guide for the entire series.
This is a valuable resource, with lots of helpful teach-
ing ideas.

*Teaching Economics As If People
Mattered: A High School Curriculum Guide
to the New Economy

Tamara Sober Giecek.

United for a Fair Economy, 2000.

Field-tested by high school teachers, this innovative
economics curriculum looks at the human implica-
tions of economic policies.

*That's Not Fair: A Teacher's Guide

to Activism with Young Children

Ann Pelo and Fran Davidson.

St. Paul, MN: Redleaf Press, 2000.

Children have a sense of what's fair and what's not.
This book helps teachers learn to use this characteris-
tic to develop children’s belief that they can change
the world for the better. Includes real-life stories of
activist children, combined with teachers’ experi-
ences and reflections. Original songs for children and
a resource list for both adults and children.

*A Very Popular Economic Education
Sampler

The Highlander Research and Education Cente,. 1997.
Skits, role plays, group-building activities and meth-
ods for identifying and analyzing issues.

The Universal Declaration of Human
Rights: An Adaptation for Children

Ruth Rocha and Otavio Roth.

New York: United Nations, 1995.

A concise description of both the origins and content
of the Declaration. Simple yet well-illustrated.

*The World Guide: An Alternative
Reference to the Countries of Our Planet
compiled by the Third World Institute.

The New Internationalist, 2000.

Profiles the countries of the world, but in addition to
including standard information about history and
politics, it also addresses the environment, women'’s
roles, human rights, militarism, etc.

FICTION
All Souls Rising

Madison Smartt Bell.

New York: NY Penguin Books, 1995.

A powerful novel of the 1790s Haitian slave rebellion
which explores issues of class, color, and freedom.

Buru Quartet

Pramoedya Ananta Toer.

New York: Penguin, 1996.

(A four book set: This Earth of Mankind, Child of All
Nations, Footsteps, and House of Glass.) Sections of
each could be used with high school students. The
four books chronicle the effects — economic, cultur-
al, psychological — of Dutch colonial rule in the
then-Dutch East Indies (now Indonesia), and the
growing anti-colonial movements that grew up in
response.

Chain of Fire

Beverley Naidoo.

New York: HarperTrophy. 1993.

Fifteen-year-old Naledi fights against resettlement of
her village under the apartheid South African gov-
ernment. (Sequel to Journey to Jo’Burg.) Gr. 6/up.

Chalie Pippin

Candy Dawson Boyd.

New York: Puffin, 1988.

Charlie, an African-American 11-year-old girl, gets in
trouble for setting up an illegal store in her school.
But her real trouble revolves around understanding
her Vietnam War veteran father. When she sets up a
“war and peace” committee in school she begins to
understand a lot. Gr. 5/up.

*Color of My Words

Lynn Joseph.

New York: HarperCollins, 2000.

A beautifully written book from the perspective of
Ana Rosa Hernandez, a poor 12-year old girl in the
Domincan Republic, who loves to write but must
steal paper to be able to do so. When the government
threatens to bulldoze her village to expand the
tourist trade, Ana’s family and her community must
come together for a life-threatening struggle.

Gr. 5/up.

From Rethinking Globalization « Teaching for Justice in an Unjust World, edited by Bill Bigelow and Bob Peterson.
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TEN-YEAR-OLD WILBUR CAR-
refio is less than four feet tall
and weighs only 50 pounds. He is
small for his age. That’s exactly

what makes him good at his job.

Wilbur spends his afternoons
climbing banana trees four times his
height. He expertly ties the heavy stalks
of bananas so the trees won’t droop from
the weight of the fruit. “I've been working
since I was 8,” he told TFK. “I finish school
at noon and then go to the field”

In Wilbur’s poor country of Ecuador,
one in every four children is working. An
estimated 69,000 kids toil away on the
vast banana plantations along the coun-
try’s coast. Ecuador is the word’s largest banana ex-
porter. Kids working in the industry are exposed to
harmful chemicals, pull loads twice their
weight and use sharp, heavy knives.

Many kids in Ecuador go to work instead of school

families face the difficult choice of either putting food on
their tables or sending their kids to school.

The family of Alejandro, 12, struggles with that
choice. Alejandro has had to work beside his father, Ed-
uardo Sinchi, on a plantation. “I don’t want my kids to
work,” says Sinchi. “I want them in school, but we have
few options” Sinchi has nine children and earns as little
as $27 a week. “It isn't even enough for food, let alone
school, clothes, transportation.”

HARD WORK FOR LITTLE PAY

Sinchi’s pay is typical in Ecuador. The average banana
worker earns just $6 a day. One reason pay is so low is
that Ecuadorians are not allowed to form work groups
called unions. In countries like Costa Rica, where laws al-
low unions, some banana workers earn $11 a day. Such
countries have fewer child workers because better pay
means parents can afford to keep their kids in school.

A 12-year-old boy pulls banana stalks on

a metal runner after the fruit has been

—DO KIDS BELONG ON THE JOB? —~
Child labor is certainly not limited to
Ecuador. The United Nations estimates
that 250 million kids around the world
are forced to work. Many countries don’t
have laws limiting kids” work.

A concerned group called Human
Rights Watch conducted a study of Ecua-
dor’s banana plantations last April. They
found that most children begin working
on plantations around age 10. Their aver-
age workday lasts 12 hours! By age 14, 6
out of 10 no longer attend school. Many

This boy makes up to 1,200 boxes a day.
They are used to ship bananas to the U.S.

ZOE SELSKY (2)

4
From Time for Kids Magazine
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Ecuador’s big banana companies have begun to do
something about child labor. Last year, they signed an
agreement not to hire kids younger than 15 and to protect
young workers from chemicals. “We need to eliminate
child labor;,” says Jorge Illingworth, of Ecuador’s Banana
Exporters Association. But small plantations did not sign
the agreement, and, he says, they employ 70% of the kids.

Banning child labor is a start, but it doesn’t really help
families like the Sinchis. Now that Alejandro can’t work,
his family suffers more. The answer, most believe, is bet-
ter pay for Ecuador’s adult workers. For that to happen,
U.S. shoppers would have to put up with higher banana
prices or stop buying Ecuador’s bananas to make their
point. Guillermo Touma fights to help Ecuador’s workers.
“If we could raise awareness,” he says, “we could raise
wages and invest in education for our children” —By Ritu
Upadhyay. Reported by Lucien Chauvin/Ecuador

For more information on how to get involved in campaigns
against child-labor abuses, go to timeforkids.com/labor

‘young as 7 worked in textile mills for 12 hours a day. By

'U.S. today, mostly in farming and related industries. Some

' Labor in
y the US.A.

The mistreatment
of child workers is not
just a foreign problem.
Throughout its history,
the United States has
counted on kids to lend
a hand in ﬁelds and factones In the 1800s, children as

NNVWLLI8 SIBH0D—3NIH SIM3

the end of the 19th century, almost 2 million kids per-
formed hazardous jobs in mills, mines and factories.
Many concerned citizens worked to change this. Pho-
tographer Lewis Hine, who took this photo of young cot-
ton mill workers, was one of them. In 1938, a U.S. law was
passed that limits work hours for kids and requires safe
conditions. The law still exists, but it is not always en-
forced. An estimated 800,000 children work illegally in the

work with heavy machinery, poisonous chemicals or un-
der other conditions that could harm them.

~ the money from sales goes

Ecuador supp!iés a quarter of thé
bananas sold in the U.S. Most of

to U.S. grocery stores.
Workers in Ecuador get
little money. Here's
about how much a
43-pound crate costs
as it goes from
the plantation
to you.

¥ $2.40 Amount per crate na )
a U.S. distributor pays Baﬂa /
banana exporters in <

Ecuador. Of this, about $1.54
goes to plantation workers.

i $7.50 What supermarkets pay a distributor for a crate

% $22 What you would pay for 43 pounds of bananas at
the grocery store

From Time for Kids Magazine
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New York State | ghor-Religion Coalition

Home

Local Coalitions

Sweatfree Schools

International NEWS CONFERENCE
Statewide Projects

Become a Supporter

About Us

Eesources

Gallery WHELT: 3 p.m.. Wednesday, September 24, 2003

Get Involved

WHEEE: Guilderland High School { 518/861-8591) soccer fields. 8 School
Eoad, Guilderland. From Western Avenue, turn onto Eoute 146 (Stewarts at
corner) and go 2.3 miles to Guilderland Center. At light, tumn left onto School
Eoad The high school 1s on the left beyond Guilderland Center Fie
Department.

WHY: Gov. Patald signed the Ant-sweatshop Sports Equpment Law on
ceptember 23 Students from the "Free the Children” chapter at Guilderland
High School will speak about the importance of schools refusing to buy
800 Troy-Schenedady Read  SPOTES equipment made under unjust conditions and the anti-sweatshop
Latham, NY 12110-2455 purchasing policy passed m thew distnet m 2002 wlich apples to school
Telephone: 518/ 213-6000  apparel.
Fax: 518/ 213-6414
WHO:
Bnan O'Shaughnessy, Director, New York State Labor-Eeligion Coalition
Ehsa Meredith, Coordmator of the SweatfreelNew York Schools Campaign
Camila Letva, President, Guilderland High School "Free the Children”

Lact Tpdated 902402003
© Mewr Vorki State Labor-Feligion Coalition

from www.labor-religion.org
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New York State [ ghor-Religion Coalition

Home

Local Coalitions

Sweatfree Schools

International

Statewide Projects

Become a Supporter

About Us

Eesources

Gallery

Get Involved

BOO Troy-Schenedtady Roac
Latharm, NY 12110-2455
Telephone: 518/ 213-6000
Fax: 518/ 213-6414

CONTACT: Bnan O'Shaughnessy
518/ 213-6000 ext. 6294

FOR IMIMEDIATE FEELEAGE

ceptember 23, 2003

Labor-Religion Coalition Praises Governor
For Signing Anti-Sweatshop Sports
Equipment Law

ATLBANY, Y --The New York State Labor-Felhgon Coalition applauds
Governor Patala for signing mto law a ball that enhances New York State's
leadership m the anti-sweatshop, socially responsible business movement.

"Iany soccer balls and footballs that will be used by students m New Yorle
otate schools this fall are mmperted from Palastan, India, China or Indonesia,”
satd Ehsa MMeredith, Sweatfree Schools Coordmator for the New Yorle State
Labor-Eehgion Coaliton "Sources as varied as Corp'Watch and the Global
IMarch Agamst Child Labour tell us that enly minimal progress has been made
mn the sports equipment mdustry since mhumane working conditions and use
of cluld labor were exposed in the 1990's."

This law gives authonty to New York's 720 school distncts and 54 public
colleges to consider the health and well being of the worlcers who male
sports equipment as purchasing decisions are made. "The hundreds of
thousands of New York State students who benefit from athletic programs m
thewr schools and colleges must no longer do so at the expense of cluldren
and other worlers employed by uresponsible manufacturers,” sard Ieredith.

New York laws passed m 2001 and 2002 allow school districts, SUNTY, and
CUNY to buy apparel from sweat-free vendors. This ball adds sports
equipment, expanding the scope of anti-sweatshop purchasing laws one more
tune.

The Sweat-free Sports Equipment Law allows schools and colleges to
require certification that apparel and sports equipment are manufactured
according to fair labor standards without chuld labor. Contractors and
subcontractors can be required to provide mformation about working
conditions, compensation, the use of cluld labor and the right to form a union.

In response to the Sports Equipment Law, a student chapter of the
mternational ergamzation, "Kids Can Free the Cluldren” 1ssued this statement:

from www.labor-religion.org
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As members of the Guilderland High School Free the Children chapter, we
are thrilled that Governor Patalki signed the bill to add sports equipment to
the sweat-free purchasing laws. This 15 an important step i making sure that

as New Yorlkers we are not participating m the explottation of adults and
children around the globe.

MNew York State 15 saying T ol We will not accept sports apparel made by
worlkers who recewve no benefits. Mol We will not accept soccer balls made
by the small hands of children Mol We will not accept uniforms made by
worlkers who are barely patd a dollar a day. Yes! We will support companies
that pay a living wage and treat thew worlkers faurly!

Camila Lerva, 16, a Guiderland High School Free the Cluldren chapter
leader, was part of the effort to establish an anti-sweatshop purchasmng policy
m her distnict n 2002, She sad, "As the future of the country, we teenagers
teel it 15 mmportant to malke a stand against what we believe 15 wrong with the
world. Sweatshops are one of these things. They are not mmproving the lives
of anyone. They are propagating explottation and poverty.”

In October of 1998, the New York State Labor-Felhgion Coalibion mitiated
its groundbreakung "Sweatfree New York Schools Campaign. " It focuses on
purchases made by tax-supported mstitutions rather than the purchasmg
habits of mdvidual consumers.

Inspired by the New York campaign, students and community groups in
Lnneapohs and Los Angeles have successfully advocated for anti-
sweatshop purchasmg pohcies (mcluding sports equipment) m thew ciies. The
oweatfree Schools Campaign has also spread to Japan, Canada, the Tnited
Kmgdom and Germany.

Across the country the message to vendors 13 mncreasing i volume: provide
apparel and sports equipment made under humane condiions, or do not
expect contracts from schools.

Lact Thpdated: 002422003
© Mewr Vo State Labor-Feligion Coalition

from www.labor-religion.org
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Ehe New HJork Eimes

Pataki Signs Sweatshop Bill

By THE ASS0CIATED PRESS

LEANTY, Sept 23 — Public colleges and school districts will be able to shun
those who sell sporting goods made in sweatshops even if the firms have the
lowest bid under a ball Gov. George E. Patala signed today.

The law could add mulhons of dellars of market pressure to the anti-sweatshop effort
natiorrwide by diverting the sale of footballs, soccer balls and other equipment,
supporters sad The state passed swmlar bills m 2001 and 2002 that apply to clothing
that school stores buy from whelesalers.

"oweatshops are one of these things that 1s not mproving the lives of anyone, but
propagating explottation and poverty," satd Camuila Lewva, 16, of Guilderland High
=chool

from www.nytimes.com
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Albany, New York ® TIMES UNION

ENPIRE

oIATE

http://timesunion.com/capitol/

STATE EDITOR
Jay Jochnowitz
454-54.

24
LHOCHNOWIZETITIE SUNIoN Soim

PAUL BUCKOWSKI/TIMES UNION

'ATHLETES, such as these at Albany ngh School, won't have to use equmment made in sweatshops, under a new law.

Governor 31gns anti- sweatshop bill

‘Public colleges, schools can
refuse to do business with
companies that exploit labor

By MICHAEL GORMLEY
and JOEL STASHENKO
Associated Press

ALBANY — Public colleges and school
districts will be able to shun those who sell
sports equipment made in sweatshops even
if the firms have the lowest bid, under a bill
signed Tuesday by Gov. George Pataki,

The law could add millions of dollars of
market pressure to the anti-sweatshop
effort nationwide by diverting the sale of
footballs, soccer balls and other equip-
ment, supporters said. The state passed
similar bills in 2001 and 2002 chat apply to
clothing that school stores buy from
wholesalers.

“Sweatshops are one of these things that
is not improving the lives of anyone, but
propagating exploitation and poverty,”
said gxmda Leiva, 16, of Guilderland
High School. Shé was part of the Sweatfree
Schools Campaign of students, unions and
religious leaders who supported the hill
aimed at schools, the State University of
New York and the City University of New
York.

Pataki has also signed into law other
anti-sweatshop measures.

“The governor vetoed a bill Tuesday that
would have required a special task force ro
compile annual reports on a similar

©Learning ZoneXpress » 888-455-7003

sweatshop law related to clothing. The bill
also would have empowered the state
levy fines on companies and prohibited
public colleges from marketing their
school name and trademarks with manu-
facturers that use sweatshops.

Pataki said the idea of the bill is good.
hut that the legislation was flawed because
it contained an “extraordinarily burden-
some mandate” on business that included
the reporting of wages. It also would have
“summarily terminated” franchise licens
es without due process.

[n these other developmenes:

W Special reporting requirements will
not be imposed on New York health
providers wha perform electroconv ulsive
therapy on patients, at leastin 2003 Patak:
‘.lnn(“ln(fu(l ‘“IL'SIIH\ I]l' III]N \'{'ffll:ll Nl |)l”

CINDY SCHULTZ/TIMES UNION
SCHOOL JACKETS made in developing countries are sold in Scotia. A new law lets
public schools reject low bids from companies that use sweatshops.

that would have required quarterly and
annual reports to better track how often
electroconvulsive therapy, also called
shock therapy, is being done in the state.

Pataki said his Officc of Mental Health,
the state Psychiatric Association, the
National Association for the Mentally Tl
in New York State and the Greater New
York Fospital Association had assured -
him FCT is safe and effective at treating
some mental illnesses that drug cherapies
have not remedied.

W Pataki also vetoed a bill that would
have required the state Department of
“fransportation to conduct a statewide
survey of mads and intersections with a
high ncidence of traltic accidents involv-
g elderly pedestrians.

Sweatshops — Global Awareness Resources ¢ 68



13094 3|t e suonipuos axels

pue A1 03 Juem ysnl am,, ‘91 ‘stjrep 2i.

JO spioa a1 u} ‘looyss y3iy puepiapying
18 SpIY 21 10 "apimaiels Ansnpui doys
-1eams a4 o) ainssaxd ug siejjop jo Eo:
-jw ppe £|paignopun s Ae| ayL |
1ns Juinojjoy are m__on_uunﬁ_z

pue  sapduy  soT  urc sPWsI
‘uny o1 uipiodoy A9y SI ssauvlean
‘g B yons ssed o} ‘g oy W
31818 1521y 3y aze am pue ‘days 151y 1eosd
e s1 sy, ‘paurejdxs Asssuydneys,o
,-98ueyd 0y 3wt
-[ian aq wFiw Kay) ssow ayy ‘mouy afd
-03d 210W Y[, JIYPNS O) UIPJIYD JUBM
1,UOP [ ‘0P [ 1eY) MOU PUB 210§ MOUY

z) o6ed uo sdoysieams eag

u2aq 2aey A3yl woym pim Eorc?
juawdinba owes ayy yum 08 0) u&unu
SIIISIp 9y} pnoys ‘sauy 10 sonjpuad

¥

waRseAlS Budes Aq ojoyd eezen i
———— e ——

01 404 N

L upip [ -a8ueyd jo ued 3i1q e s1 ssau
-oJeme,, pres ‘jooyas Y3ty puepspling
woly ospe ‘4] ‘Aayaiy ewig
. 8hem
ey 98ueyo o1 sjooyds ino Buuns
-sa1d a1,.9m pue Joqe| pjryd asn oym ad
-03d woyj sijsuaq pue Juawdinbs spods
1dasoe Jou [[1m 9m,, pies ‘luapms [0oYdS
Y3i pueIap|IND B ‘g ‘BAI E[IWeED)
'SaLUN0d
GE J2A0 ur uoneziuedio ay} ul 3ANOE 2B
yinok 0p0'001 uey 210y ‘suoniodoid
onuedid o) umoid sey y10miau 3yl ‘loqe|
piy2 isutede Fuiyeads soj pasepinuw
u22aq pey oym ueisiyed ui Loq Funok
& noge Jadedsmau ayl ui 3D1E UB MBS

9y 1aye 12dinqey Brer) ‘ueipeue)
plo Jeak-z[ ® Aq g661 ul pauwig
‘uonoe pue diys
-Japea] y8noay) uonejojdxs pue L1xeaod
wouy £j1eqo]d uap(iys Suidjay o3 paniu
-W09 51 }J0MI3U Y], "JIOMIaU UAIP[IYD)
Ay} 221 [BUONBUIAUI 3Y) JO JAQUISW
© 81 *|00Y2S Y31y pue|Iap|ing woij syusp
-ms jo [njpuey e yum Juope ‘oyziry
‘uoneaNpa ou pue ‘Kauow apni|
yitm “‘s3utpunouns snoladuep ur sAep
INOY-Z[ [101 Oyar J210QR| painjuapul ale
URIPIYD 3SAY) UBLY() 3010} JOqE] 1)
Jo ¥Inq 8y oy waippyd Fumopdxa jo
PasnIe U33q SABY YOIy 'BISIUOPU] pue
‘BUIyD) ‘BIpu] ‘ueisied woij pauodui

ale YIOL MBN SSOU0M pasn S[[eqlony
pue sjjeq 132205 ¢ _ch_s “gep of
.mmuuoa
anp jnoyua  sasuady lospouey vo_uco
2ARY ‘PInOM [11q 9y pue mummu_.zm:s cc
. 2IEPUBL SWOSUIPING,, B 3q pjnom xmn.
uniodar pres oy ‘sdoysieams asn 1eq)
SI2INOBJNUEBW AV JUFBU [OGLDS 119
13 ey suonn)su Fupieaf pue stk
-edwoo uo sauyy Kaa| JAeis oy Buinnbas
Aepsang, uo [[iq & PaoiaAa Iyeie]
‘ssouisng dujop
[ abed wolj penujuold

no:mumﬁsm

Jo suu2) ur ‘oejd up wspuEYdAW OU SI
a1ay) inq ‘s131jddns 113y se 9s00yd Kay)
woym 1940 LJLOYINE 3y} S)OLSIP 00YIS
aA18 Aew me] 21 §1 susow oY 1BYAL

.'08 01 Buiod s1 Ksuow Y A1yMm
Aes 01 1omod ayy spusip jooyos aa1d
S30p 11 INQ ‘S1S00 NI O] IABY S[OOYIS
pue “ojjews Jued are s193png — sisud

‘uvq doysieams o 10ae) u| A|jBI SuBpNs |004ydS YBIH pPuBLePIND

TTTTauouny

UoIs11oy]

i 2 3ove!

1ed5y © s 219y ;| me| oy Fidsap ___ od
m:'._ 18 suoissnasadal ou | u..!&og.s Hres
uomjeo) uoidy vm..:x.w\_ g ydog
MIN ) Jo Asso mzsﬁ O ueg ._M
[
-undsai,, s1 12ppuy € m_ nEEE_Buv _Ht
uonEIAPISUCD )iy uoxel aq Ishw urr_-_
PItYd Jo asn ay) _Eu ‘suofun uuoy oy Wy
sakojdwa *suonipuoo w:_{.zs ‘uojies
-uadwiod aafojdwo suesw 1Ry |, ,13ppiq
3]qisuodsal 153amay,, YJ [[BI S5IULSNY Y}
ut ajdoad jeym wosy wawdinba suods
Jaylo pue ‘s{eq 13220s "s|jeqioo) Ang ugd
FI0A MAN UI S[OOYDS ‘mE| A J2pUp)
swasks ANML)
puE AN(1S 2yl Ul S3ISIdAUN puy s333(
|00 SB |[3M SE 'SIOLNSIP [OOYds 71 Y |[e
0} sandde Juswajduy o) s1e38 oy Yool
YoIym ‘me[ Y] "PIq 152m0] 3Y) 12JJ0 J0u
saop Auedwod 1Y) J1 U242 “10ge] PRIy
nojdxa 10u op ey satedwod woyy 2
-sedde pue juawdinba suods aseyaind o
F104 map] ul sjouyds urmopje Kepsang
11 2ys paudis pyered 3 23100¢) “aur)
PIES JYS | PlIOM 3 Ul Joge)
piyo pue sdoysigams jo Jurpua ayi w
dais atow 3uo 81, ‘sdoysieans ut apew
juawdinba suods Joj sioenuod asujal o
1amod ay) ARIG YIVA MIN UL S[OOYIS JI
-qnd saa1d 1Y) me| mau e Joj
Sous e S| L] o7y Aney
sjJooyss ydiy  puepappn
da)um ffvis anazoe)
VAVLSVAINS VNJVS g

sdoysyeams ﬁco\?a 0] \m:_:?. S[00YIS SIALS Mer|

2003

September 29,

ETTE

Sweatshops — Global Awareness Resources ¢ 69

THE LEGISLATIVE GAZ

©Learning ZoneXpress * 888-455-7003



S)inpe pue AJepuodas ‘|O0YDS J|PpPIW & AIRJUSWIID £2  Pooyp|Iyd Alied 38 SUOAIIAS 10 ©

WO SIINIOM[BININOIAS B MIS ([IBWD o TE| [-FLp-G[€ ¢ WO SINIOM[BININOILS MMM
ourarer) oprenpg- *3[doad 1910 W0y UIeEd] 01 10] B 2ARY | ‘wosiad 19Y10 5Y3 $303dsa1 3] ‘TeIUOZIIOY ST AI1rEpI[Og
‘ur0110q 3y 01 doy 33 woij $303 3] *[eonI2A 0s ST QyreyD) AIIBPI[OS UT IASTAq [ AILTRYD UT 3AST[2q JUOP |

$MOU 10123[qo SNoRUBIISUOD B NOA

B PINOM JBYAA “JBAA WEN 13IA BU} PUB JEAA UBSIOY DU}
‘I1 J8AA PJOAA UL S10}03[GO SNONUBIISUOD 319M OYM SIaQUIAW
ANUNWIWOD M3IAISIUI PUB puly 0) Way) 38e1n00u3 10193(qo
SNONUDIISUOD B 9 0) SUEaW 1l Jeym a10jdxa sjuapnis aneH
‘AeQ ,510193[g(O sNONUBISUOY) [BUOHBUIRIUY SI YIS | Ae ©

(3)dwexa 10y ‘syus

-saJd pue spled ySnoays) pajeiqa|ad aie SUBAS Jeyl Aem ay)
adeys wisijejided ssop MOy pue awll 19A0 pasueyd 198 sAep
-1Joy Op MOH 35N20j OJul }Deq ABpIjOY 3y} JO Jusul [eulBlI0
2y} Bulig am JyBIL MOH *Z/81 Ul aMOH piepp Bl nf Aq un3aq
‘Aepijoy ay3 jo suiBuio ayj aio|dxa sjuapnis aAeH ‘Aepijoy Jeld
-19WWod © Ojul psullojsuel} ussq sey Aeq s aylow ‘Aepijoy
lem-nue ue AjjeuiBuio ySnoyyy ‘Aeq s,Jaylow st iz Aew ©

Aew w1 §31va ¥IHILO

‘(*019 “oqe| wiey JueiBiw ‘sa0ys IN) onsnlul pare|au-loqe|
"e 1noqe uSiedwed e a8em pue siajsod ajeald sjuapN)s aAeH ©

‘uoienyis J1j15ads € Jnoge sssualeme

211gnd asted 0} se350d J1ay) asn ySiw A3y} moy sjuapnis
Yum ssndsiq s21sod 1ay) sure|dxa jey) 1xa) ajlum o) sdno.d
||BWS U] %IOM SIUSPNIS BABH *[PasSBIel PUB S310)S U] Pamo|
-10} a.1e @jdoad SunoA ‘saoe|d awos ul 1O doys o1 ur ajdoad
8unoA moj|e Jjou op ‘ajdwexa 1o} ‘s310}s awog] ‘padueyd aq
0} SPaau Jo Jtejun st 994 Asy} ad13oeid AJUNWIWOD JO [o0YyDs
e Jnoge 191sod UMO 1191) B1eald pue udisap suapnis areH ©

s90n0e.d JRjUN JNOQE

suonsanb snolias asiel 0} pasn aq Ue ued moH ‘uonelid
-19)Ul PUB ‘9duaJajul ‘wisedies 1| s)daduod a10jdx3 ;paledtu
-NWWOD J§ 51 MOH ;98es5aLU Y} S| JBYAA '35 A3L) JeyMm 3eys
pue Aj2soj> uontod 113y ApNis SJUIPNIS BABH "SUOIDAS XIS

10 IN0j OlU 1} SPIAIP puB pueogeT pjiyDd) Jo Jajsod ay) axel ©
14V HONOYHL Svadl DNISSTddX3

$Ua1p|Iyo woyy s1aylo 1o3j04d jey) sme| pue

u24p|tyd 309301d Jey) SME| UIDMIDC ADUBIBYIP BY) SE 8aS SjUBp
-nis Op 1BYMA ;Ad110d siy Sunaidiaiul Jo sAem Lo a4y Aty
Hoge| p|iyd jo uonenoldxa sy Sunuaraid Jo sjdwexa ue sy}
S| "JUaA® SIU} JNOGR 310W INO puly Jwiad JOpuaA B papaau
A3y pjo) pue yjemapis e uo apeuouws)| Sui|(as wouy paddos
a1am (G pue @) shoq oml * 100z dun( u P/

-Ang umo uno ySnouy seonoeld asay) aBueyd am pjnod MoH
$5950] Oy suBiedwied yons woly sjRUIQ Oyp 's1anposd
ulen?d ,pasu, am eyl sn Suidulauod ul sAejd 11 9]0J 8y pue
BuISIUSAPE 1B 300] SJUSPNIS SABH 150D A3Y) Op YaNWw MOH
sapew Aay) a1e IBYMA 1BIAA ;AN SPI Op sueal Jo puly 1eym
«'SpURIq Sweu, pue ,Ajeio| pueiq, Jo 1daduod ay) ssnasiq ©

jpaimejnuew aam s1onpoud asay) YoIym

Japun suolIpUOD 3y} pue sade|d 33} INOGE MOUY IM Op
JBUAA "UOHNQLISIP BY} SMOYS JeY) HEYD B JonJjsuod pue dew
© U0 5)0ds 959y} 91BI07 jAPEW SI9M YDJeM 119y} PUB SIS
11943 ‘SUIYS J13Y) I8YM 335 0] 48D JUSPNIS YOS aAeH &

*(9500H |1yd Aq As03s11H S Ul Bjdosy Sunoj ooy

‘alay] SIS M PUR 22uBLRYI VW Sunyew aly oyaq 9jdoay
8unoy Jo 5311035 :00] ‘PIOM INO 5,3] $H00Q Y} 83G) jsured
By $S1S00 ay) usaq aAeY JeYAA "saansnlul eioos Jsuiede sajou
BAIIOE UIYE} 9ARY UJP|IYD 1Y) SABM 10} gam ay) yoleas /e

(s

-e1s JuesSiww ‘Aidtuyia ‘a8e) jsdoysieams ul yiom oym ajd
-02d ay) ae oypA jsdoysieams ul yiom ajdoad op Ayp isaso)
OUAA ;WIBISAS B UDNS WOJJ SHIBUG OYAMA SY 'S3|0J YdJIms
‘Aep e Jayy ‘("21@ ‘youn| papualxXa ‘s)eaiq WOOIYIeq) SJuUSp
-nis Jo sdnoJ3 oM] Y} 10} S)HRUI JO $|IA3| JUIBYIP NI
4'S10S1AIRANS,, SB 3JOM SJUIPNIS JO JAQUINU ||BLWS B 9ABH '(S1Op
ur 8uljjy ‘ajdwexa oy ‘ysap e JaA0 Suipuaq) 3|qeUOpUOIUN
pue Suuoq ‘aAnnadal ale Jey) sqol op suspnis jo Ajofew ayy
9ARH "WO0Isse|D INOA Ul uoie|nwis doysieams e el /e
i11d03d ONNOA OL NVIW SINSSI ¥04V1 04 LYHM

VSN AY) ul spew sue jey) sponposd Anqg o3 ueaw
11 S30P JBYAA SI2)I0M pUB SUOIUN PaJdaje sjuawaaiSe asay)
SARY MOH §VVL4 4l PUB VIJVN Jo A0isly aul st leym /e

$A10181Y Joge| "S'N Ul ,SIUBWIOW [BDNIID, BY) U]
3ABY JBYAM 'S'M BY) Ul MB| JOGE| JO duIjSWR € djeal) /e

‘JodA0q pue ‘umopinys

‘qeds ‘Ajiiepi|os ‘@xus spiom Ale|ngqedon Asy yoes| uaaq sey
asuodsal ay) Jeym pue ase spuewap Jiay) Jeym no Suipuyy
‘SIS Y} MBIAIDIUI SJUIPNIS dARY ‘BjqIssod J| Uiyl siaq
-WawW AJUNWILIOD JAYI0 Op JBYAA 3(UIL} JO mouy sjuaied Jiay)
op 1By jHodas siadedsmau ay) op ey 9|qissod se saoinos
Auew se Suisn 121)juod ay) 81e81SIAUI SHUIPNIS SARH “BAIR

10 Ajunwiwiod JnoA Ui sax1Is Aue aie a1ay) 1 N0 pulq W/

200Z 1epudje)) adead/Aepy

B3} SI9NIOM 3] Op JeYAA
jsuolun Jnoge Jeay siaAojdwa op 1eypn ‘sudiedwed Suiziuedio
1noge 3 |e}1 0] sI9pes| uoleziuesio Joge| JUSLIND J}IAU| /e

'SSe|2 3y} 01 Y|} awod 0} Suiziuedio Joqe|

Ul PRAJOAUL 313M OYM SIaquuaLl AJIUNWIWIOD J3P|O YSY jSIAl|
3om J1ay) Bulnp way) Joj S19Mm $3NSSI 10GE| Y] JBYM Ino
puly 03 siussedpuesd pue sjualted malAlalUl SJUSPNIS BABH ©

(219 ‘suonipuod Bujpyiom ajes

‘suoisiaoid yijeay ‘aied pjiyd) SuOp 3 0} SUIRWIDI SI0W JBYAA
$PaluRIS 10} 33B) MOU 9M Op SUONIPUOD 10ge] Ul suleS Jeyap
9881 Ul ABPYIOM INOY-G UE 10J HINIIS OYM SIa}I0M 000'0FE
$9JEIOLIBIWOD Ydiym ‘A AW JO AIOISIY BY) Yoieasay /e
«AHOLSIH 309VT. JAILDITIOD YNO DNINYVIT

SALLIALLDY

‘uoneliojdxa
doysjeams pus 0] s18Y30 Yym Aepijos ur Suppiom
Aq pue siswnsuod se yioq Jamod aaey ajdoad 8uno) g

20

-poid ayy Anq 3,uop ‘s1emsue ayj Inoge Addey jou a1,noA

J| "SUOIIPUOD TRYM JapUN pue ‘WoyMm AQ ‘apewl aie poos
1NOA a1aym 1no puly --- 1oge| doysieams jo uone)ojdxs

ays Buipua ui 3|01 [nppemod e Aejd UBD am ‘SIBWINSUOD S @

‘peoige pue Anunod
SIY) Ul peasdsapim aue (J0ge| pIyd asn Yaiym) sdoysieams g

*SINIOd A

*(j001 sjaqe| Suiyo|d uo) Jund [jews ay) peay “isisod

SIY} 38 00| 0} aw axe| -ajdoad 8unoA jo snaoj ays si ‘Sul
-10M Jou ‘Buules] B19ym plIoMm & Bululyep Ul AlIAIIBRID J1dY)
sn moys ‘s1awnsuod Suiuonssnbun Suidnpoid uo pasndoy
Jamod ayesodiod ayy aydsap ‘oym sadajjod pue sjooys
J1gnd ui sjuspnys ay) Aq paziS1aua a1k 9pN 'S1810QeE] Se ‘ualIp
-|1Yy2 Bulpn|oul ‘sI19XI0M JO ISN PIjeqeUN B} PUE ‘PROIGE pUE
Anunod siyy uj sdoysjeams Jo uonesajijosd ayj Jo sn spuiws.
uonijeod ay] ‘swa) 3uesq-030| pue sWIOyUN SE YdNns sasn
|ooyds 10y Af|edadss ‘Ansnpul [aredde ayy ui Joge| pjiy> pue
sdoysjeams jo asn jueujwopaid ay) Noge ssauaseme dljqnd
asies 0} udiedwe?) s|0oYdS a1 EIMS 19y} JO Hed S| I1SJU0D
J9)s0d yuspms 3y ‘uonsanb jey) o} asuodsas ul uoiEoD)
uoIB1[3y-10qe"] SIEIS }IOA MAN 3y} O] paniw

$8uiziuesio |eanijod ySnoays pue Sul

YIEIM [V JO 324n0S 3Y| S| 10qe]

-gns Auew Jo auo si Jajsod siy] 3jooyds Aw pue
3W 193V JoqeT pjiyD pue sdoysjeams oq moH

Sweatshops — Global Awareness Resources ¢ 70

©Learning ZoneXpress ¢ 888-455-7003



Sweatshops
GLEBAL
AWARENESS

RESOURCES

ADDITIONAL LEARNING ACTIVITIES

The following activities can be adapted
to the country of your choice.
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LESSON 1: AN INTRODUCTION TO THE COUNTRY OF CHILE

Topric: Chile — Geography, Politics & Culture

DESCRIPTION:  This is intended to be an introductory lesson on life in the country of
Chile. Students will use the Internet to search for information and facts
about geography, politics, economics, population, weather and culture.

OBJECTIVE: The student will use the Internet to obtain information on Chile. The
student will develop a Comparison Chart to compare and contrast life in
their home state to that of life in Chile.

STRATEGIES. Web Search and Comparison Chart
DURATION:  2-3 days (45-50 minute periods)

WEB SOURCES.  http:new.bbc.co.uk/1/hi/world/americas/country
www.go.grolier.com/
www.nationalgraphic.com/kids
www.yahooligans.com
www.odci.gov/cia/publications/factbook/geos/ar.htmi
www.brittanica
www.worldalmanacforkids.com
www.aconcagua.org.uk/
www.aconcagua.com/

MATERIALSNEEDED:  Computer with Internet access for
each student.

HANDOUTS. Chile Web Search
How Global Am I?

OVERHEADS.  Maps of local counties and surrounding states
Maps of South America and Chile
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L EARNING SEQUENCE:

STEP ONE: INTRODUCTION
Begin by asking students, who has traveled or lived outside the United States? When you've heard
from all, ask how many have traveled to a distant state like (name several).

Explain to students that we live in a very global society and talk about what that phrase might mean.
Tell students that they are about to take a quiz (for fun) to see just how global they are. Distribute
quiz: "How Global AmI?" Read questions aloud as students take time to record their answers.

Go back over the quiz using the overheads (most students will find that they are not as global as
they thought they were).

No matter how students did on the quiz today's lesson will help them to become more global.
Explain to students that they are going to begin an exciting look into the country of Chile. Go on to
describe how they will be using the internet to help them discover things about the physical
geography, government, and culture or daily life of Chile. Finally, after they have had an
opportunity to uncover all of the necessary information, they will be asked to compare life in Chile
to life at home in the state of

STEP TwO: WEB SEARCH
Explain to students that there is a lot of information available on the Internet about Chile. They will
be given a detailed list of the information they will need to find as well as a list of useful web sites.
They will need to read the front page of each site they go to and then look at their web search
handout to locate the required information. Distribute handthile Web Search.” Identify sites
listed and the 3 major areas of information they will be searching for. Allow plenty of time for the
information search. Depending on the speed of the available computers, 2 days may be required to
complete this process.

STEP THREE: COMPARISON CHART

» List the three main areas students researched on the board: Facts, Geography, and Culture.

» Break students into small groups of 3-4.

» Explain to students that they are to go through each of the 3 sections to compare the information
they have gathered.

* Next they will list the three areas and choose the most significant to put on their comparison chart.
They may want to list those things they will put on their poster on a piece of paper.

» Finally they will identify similar pieces of information for their home state. (Students should not
need resources for information on their state but should go with what they know.)

» Give each group a large piece of newsprint and three markers.

» Explain that they will use the information they have and the newsprint to create a comparison chart
showing similarities and differences between life in Chile and life at home.

» Three colors of markers can be used. Red for those things unique to Chile, blue for those things
unique to students’ home state, and green for things that are similar.

» Post and/or share comparison charts when completed.
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EXAMPLE OF COMPARISON CHART:

CHILE

HOME STATE

FACTS:

GEOGRAPHY:

CULTURE:

EVALUATION METHODS:

» Students will turn in their web search describing the problem.
» Students will create a comparison chart to show similarities and differences.
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Name:

CHILE WEB SEARCH

Use any of the sites provided to uncover the information required on this search. Record your answers
aswell asthe site at which they were found.

PART ONE: JUST THE FACTS

What _continent is Chile a part of?

Identify 3 bordering countries:

What is the average temperature in Chile?

The mountain range in this country is:

The highest point of the mountain range is:

Give the location, and name of the desert in Chile:

Give the location, and name of a volcano in Chile:

Describe the money or currency used:

The predominant language spoken is:

Describe the current form of government in Chile:

Draw a picture of the flag:

Sites Used:
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PART TwO: PHYSICAL GEOGRAPHY
Chile has a very long coastline with an equally diverse climate and landforms. How long (in miles and
kilometers) is the coastline of Chile?

Use the space provided here to draw a sketch of the country of Chile. Include: mountains, rivers,
desserts, volcanoes, islands and major cities.

Sites Used:
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PART 3: THE PEOPLE & THEIR CULTURE

Music & Dance: Describe the types of music and dance that are
popular in Chile.

s ¥

What is the most popular sport and identify at least one Chilean sports star.

Favorite Foods include:

Describe education in Chile:
What is schoal life likein Chile? Do students go year round, Monday-Friday? Do all students
attend school, even high school? What subjects do they study?

Sites Used:
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SUGGESTED SITES: Q|
Use any of these sites to uncover the information required -
for your search about Chile. Record your answers as

well as the site at which they were found. '

http:new.bbc.co.uk/1/hi/world/americas/country

www.go.grolier.com/ —_— D '/
www.nationalgraphic.com/kids ~ ™

www.yahooligans.com
www.odci.gov/cia/publications/factbook/geos/ar.html
www.brittanica

www.worldalmanacforkids.com
www.aconcagua.org.uk/

www.aconcagua.com/

Others found using keywords: Chile, South America
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How GLOBAL AM | ?

1. Ilivein

(state) (county) (country) (continent)

2. Three counties that border the one in which I live are:

3. Three states that border the state in which | live are:

4. Our state capital is:

5. Chile is a part of what continent?

6. The capital of Chile is:

7. One country that borders Chile_is:

8. Is Chile north or south of the equatar?
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L ESSONZ2: TIMELINE & M URAL OF CHILEAN HISTORY

ToPIC:

DESCRIPTION:

OBJECTIVE :

STRATEGIES;

DURATION :

M ATERIALS NEEDED:

HeLPFUL WEB SITES:

Chilean History

Students will work in groups to investigate the rich history of Chile. They
will be assigned one section of history to become an expert on, with the
understanding that they will be responsible for teaching the rest of the
class about their period in time. Students will use a variety of methods to
reach their objective, including: reading and research, note taking, writing,
group work, art, and group presentation.

The students will research a given period of history and write a report of
key individuals and events.

The students use their research to construct a time line in both a written
format and illustrated in a mural.

&—

Research and Writing

Timeline
Art )!

v

\

3-5 days (45-50 minute periods)

Small post-it notes

Resource materials: textbooks
’ \_ J

—\

encyclopedias, internet sources,
CD-ROM's, library reference materials.

Poster paper and markers for written portion of timeline.

Art supplies for mural portion of the timeline: paints, brushes, chalk,
colored pencils and art paper.

http:new.bbc.co.uk/1/hi/world/americas/country
www.go.grolier.com/

www.nationalgraphic.com/kids
www.yahooligans.com
www.odci.gov/cia/publications/factbook/geos/ar.htmi
www.brittanica

www.worldalmanacforkids.com
www.aconcagua.org.uk/

www.aconcagua.com/
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L EARNING SEQUENCE:

STEP ONE: INTRODUCTION
Begin this lesson by brainstorming events in US history. Events can be listed on post-it notes with
time designations on the board. Students may put up events when they think they may have
happened. Allow plenty of time to list events and get them in order. Explain that this is a quick
timeline of US history. The job of your students over the next several days is to be historians. Not
of US history, but Chilean history. The exciting thing about this timeline is that it will cover the
entire room, it will be both written and illustrated and they will be responsible for one small piece of
the puzzle, or timeline. This is a good time to stress that although they have but one part, it is
essential to the whole, since the rest of the class is depending on you to teach them the important
pieces of information about that time period.

STEP TWO: HISTORIAN SEARCH
Divide students into six groups with each assigned to a different period of history. Explain that there
are certain key individuals and events that have occurred during each period.

Their job as an Historian is to:
» Find several sources that explain that period of Chilean history.
» Read and take notes on the most important pieces of information.
» Write a report/summary to include the important people, places, things or events of the time
period.

STEP THREE: TIMELINES
Distribute poster paper and art supplies. As a group,
students are to construct a written time line of key dates
events, and people. Finally, the group will use art to
illustrate the major events of their time period.

STEP FOUR: PRESENTATIONS
Each group should be given time to present their time
period, identify and explain significant items on their
time line and describe their mural.

EVALUATION METHODS:

» Students will turn in their Historians Report.
» Students will create the written and illustrated portion of the timeline.
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TIMELINE SECTIONS WITH KEY INDIVIDUALS & EVENTS

1520-1800

» The first explorers, conquerors and settlers arrive

» Ferdinand Magellan
* Pedrode Valdivia

1800-1850
* Independence Day
» Bernard O'Higgins
» Joaquin Prieto

1850-1900
» War of the Pacific
* Atacama Desert
» Jose' Manuel Balmaceda
* Jorge' Montt

1900-1950

» Earthquake of 1906--Valparaiso

What is a Coup d'etat
Alessandri Prima
Earthquake of 1939
United Nations

1950-1975
* Marxism
» Salvador Allende
* Junta (what is it?)
» Augusto Pinochet Ugarte

1975- FRESENT
» Civilian Rule Restored
* Augusto Pinochet
* Plebiscite
» Patricio Aylwin

©Learning ZoneXpress ¢ 888-455-7003
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Historian Name:

1520' 1800 Use this sheet to take notes as you do your

research. The individuals, or events identified here
are those you should include in your report as well
as any other you discover and determine to be
important to the history of Chile.

» The first explorers, conquerors and
settlers arrive

» Ferdinand Magellan

* Pedrode Valdivia
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Historian Name:

1800' 1850 Use this sheet to take notes as you do your

research. The individuals, or events identified here
are those you should include in your report as well

* Independence Day
* Bernard O'Higgins

« Joaquin Prieto as any other you discover and determine to be

important to the history of Chile.
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Historian Name:

1850' 1900 Use this sheet to take notes as you do your

« War of the Pacific research. The individuals, or events identified here
« Atacama Desert are those you should include in your report as well

+ Jose' Manuel Balmaceda
* Jorge' Montt

as any other you discover and determine to be
important to the history of Chile.
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Historian Name:

1900 1950 Use this sheet to take notes as you do your

research. The individuals, or events identified here
« What is a Coup d'etat are those you should include in your report as well
« Alessandri Prima as any other you discover and determine to be

« Earthquake of 1939 important to the history of Chile.
» United Nations

» Earthquake of 1906--Valparaiso
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Historian Name:

1950' 1975 Use this sheet to take notes as you do your

research. The individuals, or events identified here
are those you should include in your report as well
as any other you discover and determine to be
important to the history of Chile.

* Marxism

» Salvador Allende

* Junta (what is it?)

» Augusto Pinochet Ugarte
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Historian Name:

1975' P fese nt Use this sheet to take notes as you do your

research. The individuals, or events identified here
are those you should include in your report as well
as any other you discover and determine to be
important to the history of Chile.

» Civilian Rule Restored
* Augusto Pinochet

» Plebiscite

» Patricio Aylwin
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LESSON3: TRAVEL LOG

ToPrIC: Chilean Life & Culture

DESCRIPTION:  Students take a hypothetical journey through Chile by either car or
motorcycle. They choose from one of two routes, north to south; or south
to north. Students will create an itinerary and travel log of at least 5 places
they will visit on a 10-day tour of Chile. Students work in teams of 4 to
dig for information on the internet and/or using available resources about
the history and significance of each of their chosen stopping points.
Information is recorded in a journal or travel log (ideally this is produced
on an word processor), pictures and maps are used to illustrate the journal.

OBJECTIVE .  The student will create a travelers log that illustrates through pictures and
written descriptions a hypothetical journey through Chile.

STRATEGIES:.  Group Process
Travel Log
Research and Writing

DURATION:  6-8 class periods (45-50 minute periods)

MATERIALS NEEDED: Maps and Travel Resources on Chile
Computer and Printer Access

Resource materials: textbooks, encyclopedias, internet sources,
CD-ROM's, library reference materials.

Art supplies for cover

HELPFUL WEB SITES:  http:new.bbc.co.uk/1/hi/world/americas/country
www.go.grolier.com/
www.nationalgraphic.com/kids
www.yahooligans.com
www.odci.gov/cia/publications/factbook/geos/ar.htmi
www.brittanica
www.worldalmanacforkids.com
www.aconcagua.org.uk/
www.aconcagua.com/
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L EARNING SEQUENCE:

STEP ONE: INTRODUCTION
Place students in groups of four and give each group a map of Chile. Ask them to locate and
pronounce several cities from north to south (be sure to highlight significant points you would like
them to key in on like the Atacama Desert, Mt. Aconcagua, the Volcano and important cities like
Santiago). When the students have identified several points of interest, announce that over the next
several days they will be taking a trip through Chile with the other members of their group. They
may choose to travel by either car or motorcycle. They will use the internet and other travel
resources to plan and document your journey. They will learn how people live, work and play in
Chile and record their trip in a traveler's log. The travel log will be completed by each team and
should include a journal of historical information, pictures, maps and other graphics of the places
they “visit”. Each team should combine the talents of each member to complete a well written,
interesting, travel log.

STEP TWO: EXPLANATION OF ROLES
Distribute at least one copy of student roles to each group and explain the four roles. Be certain that
they fully understand what is expected of them for each area of responsibility. Give students time to
choose their role.

The four student roles are:
» Travel Agent
e Historian
e Writer
e |llustrator

STEP THREE: TRANSPORTATION
Distribute_Rules of the Road. Have students choose their mode of transportation, either car or
motorcycle. They must take into account the requirements of each mode of transportation.

Automobile:
* You can travel up to 400 miles per day.
* You must stay on paved roads.
* You must stop at, at least 10 cities or points of interest on your trip.
* You must complete your trip in no more than 7 days.

Motorcycle:
* You can travel up to 300 miles per day.
* You can ride 2 members per motorcycle
* You must visit at least 10 cities or point of interest on your trip.
* You must complete your trip in no more than 7 days.
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STEP FOUR: THE ITINERARY

Distribute_Beginning Travel form, one per group. Have students use the Beginningfdmavts
pre-plan their trip. They will choose points of interest and cities to visit and create a daily itinerary.
This should be included as a part of their final travel log booklet.

Distribute the Final Checklist form, one per group. Have students review the Final Cleechlist
team. This will help them to identify all requirements of the trip and keep on track to complete the
trip and requirements in the designated time period.

Step FIvE: WE'RE OFF...

Have students being their road trip. Each day students must write a Daily Journal Entry to document
progress in their designated area of responsibility. Once the trip is complete, students must complete
and print the travel log booklet, complete with cover.

EVALUATION METHODS:

» Daily Travel Journal

» Travel Log Booklet
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STUDENT ROLES

TRAVEL AGENT

Plans the travel route and stops to be made.
Must work closely with other members of the
group to choose points of interest all agree o
and to communicate important information
about the landscape, historical points of
interest, picture points and points of cultural
interest. The travel agent records information
in the itinerary portion of the travel log.

3

HISTORIAN

Uses available resources to find information
about the events that have made an impact on
the lives of the people who lived along the travel route. Must work closely with travel
agent to locate important historical points of interest. Also must work closely with the
writer to describe the history along the way. The Historian writes specific entries in the
travel log.

WRITER

Responsible for writing most of the detailed entries in the travel log. Works closely with
the travel agent and the historian to develop the written travel log to document each phase
of the trip. Also works closely with the illustrator to identify picture points of interest as
well as layout of the travel log booklet and the cover.

| LLUSTRATOR

Locates pictures and appropriate graphics for each phase of the trip.

Keeps map current with a star to indicate each stop made along the journey. Works
closely with the travel agent and historian to find pictures. Works closely with writer to
plan the layout and organization of the travel log booklet and how the text and pictures
will be combined. Is responsible for creating an attractive cover.
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TRANSPORTATION RULES OF THE ROAD

AUTOMOBILE

* You can travel up to 400 miles per day.
* You must stay on paved roads.

* You must stop at, at least 10 cities or
points of interest on your trip.

* You must complete your trip in no
more than 7 days.

M OTORCYCLE

* You can travel up to 300 miles
per day.

* You can ride two members per
motorcycle

* You must visit at least 10 cities or
point of interest on your trip.

* You must complete your trip in no
more than 7 days.
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BEGINNING TRAVEL PLAN

TeEAM NAME:

Travel Agent;

Historian:
Writer:
Illustrator:

What route have you selected?

What is your selected mode of transportation?
[ automobile I motorcycle

What cities and points of interest will you visit along your journey?

What types of pictures and graphics do you plan to include? (Be specific.)

©Learning ZoneXpress ¢ 888-455-7003 Lesson 3 « Chilean Life & Culture * 6



DAILY TRAVEL JOURNAL

TeEAM NAME: ATE)

Each team member will use this form as a way to record daily progress. Make notes about your
research, writings, discussions, decisions and progress. Turn in daily so that your teacher can monitor
progress and provide feedback. Should also be included as a part of the final Travel Log.

Travel Agent

Historian

Writer

Illustrator
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STUDENT TRAVEL LOG CHECKLIST TEACHER

CHECK CHECK

BEGINNING TRAVEL FORM
A complete plan of the trip.

M AP
Includes stars to designate destination points.

DAILY JOURNAL ENTRIES
Journal entries include daily comments from each member of
the team, in all four roles.

| TINERARY
One page daily written plan of trip, to include starting point, endin
point, and all points in between. To include 5-7 days with at least
points of interest.

= Q@

DETAILED WRITTEN LOG
Includes narrative of factual information about each location
as well as tourist attractions.

HISTORICAL HIGHLIGHTS
At least five points of interest are cited for historical significance. These
are included in the narrative as well as illustrated.

PICTURES/I LLUSTRATIONS
Pictures of each city or point of interest.

BIBLIOGRAPHY
Includes a sources used (minimum of three).

COVER
Attractive and colorful.
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LESSON4: SOCIAL AWARENESS

ToriC: Child Labor & Sweatshops

DESCRIPTION:  Students will learn what a sweatshops is and why they exist. At the same
time they will see how children are often used to work in these difficult
conditions. They will discover how many of the products they buy
contribute to this social problem. Following an introduction to this
important social issue, students will be assigned (in groups of two) a point
of view. They will be given time to search reasons and rationale to
support their point of view. After research, the two opposing points of
view will engage in a debate, or dialectal reasoning. Finally each small
group of four students will be asked to reach a consensus on which point
of view they support and why. The two points of view assigned will be:

1. A child sweatshop laborer who wants their working conditions
improved, and who would like to attend school.

2. A business owner, dependent on the low cost of labor in the
sweatshop to keep his/he prices competitive in the world market.

OBJECTIVE .  The student will gain an understanding of the concepts of child labor and
sweatshops.

The student will implement the strategy of Socratic Questioning and
Dialectical reasoning to evaluate, justify, judge and defend the issue of
sweatshops.

STRATEGIES:. Web search and issue-specific Socratic Questioning and Dialectical
reasoning.

DURATION:  2-4 days (45-50 minute periods)

WEB SOURCES.  www.sweatshops.org
www.americas.org
www.behindthelabel.org
www.globalexchange.org
www.corpwatch
www.pica.ws/cc
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MATERIALS NEEDED:  World Map

HANDOUTS: The Facts on Sweatshops
Directions and Questioning Types

OVERHEADS: Ground Rules
The Verdict

ABOUT SOCRATIC QUESTIONING & DIALECTICAL THINKING

SOCRATIC QUESTIONING is a mode of questioning that deeply probes the meaning, justification,
or logical strength of a claim, position or line of reasoning. Socratic questioning can be carried out
in a variety of ways and adapted to many levels of ability and understanding. This strategy teaches

students to think about their own thinking and to ask good questions.

DIALECTICAL THINKING is used to test the strengths and weaknesses of opposing points of
view. When using this strategy, students are required to consider two or more opposing points of
view on an issue that seem to be in competition with each other. Students are assigned a point of
view and work to provide support for their assigned point of view. Following a short time for each
side to present their support, students are given an opportunity to support their own point of view
and point out flaws in other views by using critical insight and questioning techniques. Finally, as a
small group students are asked to come up with a group decision on the issue with support for their

decision and an explanation of how their position will affect society.
Research on this strategy was done by The Center for Critical Thinking, Sonoma State University,

California. The center conducts research and disseminates information on critical thinking
instruction for every level of learner from kindergarten through high school.
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L EARNING SEQUENCE:

STEP ONE: INTRODUCTION
Write on the Board"Child Labor" “Sweatshops"Introduce the activity by giving the students a
few minutes to write in their own words what they think each mean. Ask them for a simple
definition. Then through a class discussion write a definition that everyone can agree on.

Introduce Activity: "According to "Scholastic News" more than 80 million kids between the ages of
5 and 14 work in extremely hazardous conditions, many of these in sweatshops. Many of these
sweatshops are actually factories that make some of the clothes that you and | wear. Perhaps we
are even wearing some of those today. Let's find out...

Ask students to check the tag of their shirt or a partner’s (if ‘&17
possible) to see where it was made. Have students mark the cf\;o

country with a pin on a large world map you have placed up front.
Make special mention of those from South America and Chile.

STEP TWO: WEB SEARCH
Explain to students that there is a lot of information available on
the Internet about this social issue. They will have an opportunity,
today to find out more about what sweatshops are, and why th
exist. Distribute handoulThe Facts on Sweatshopatid provide
students with additional web sites to help students in their sear ‘

STEP THREE: INTRODUCE THE PROCESS OF"D IALECTICAL REASONING"
Discuss what students learned in their web search:
What are sweatshops and what are the reasons they exist.
What would happen if there were no sweatshops?
What are the pros and cons?

Give them time to think about all sides of the issue and record their ideas on the board. Explain that
they will be given an opportunity to look carefully at one side of this issue and argue for the support
of that position. They will be given time to search for reasons and rationale to support their point of
view. Following time for research, the two opposing points of view will engage in a debate, or
“dialectal reasoning”. Finally each small group of four students will be asked to reach a consensus
on which point of view they support and why. The two points of view assigned will be:
1. A child sweatshop laborer who wants their working conditions improved, and who would
like to attend school.
2. A business owner, dependent on the low cost of labor in the sweatshop to keep his/he prices
competitive in the world market

Divide the class into groups of two and assign each group a position. Dist8lugatshops.
Who's side are you onor carrying out the activity.
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STEP FOUR: UNDERSTANDING THE PROCESS
Read over the directions to carry out this activity.

1.

Review 'Ground Rules" (overhead):

1.

2
3.
4

Meet with your partner and plan how to argue effectively for your position.Use reasons

already given in class, find others at the web sites provided and come up with them by discussing
possible results of this position with your partner. Make sure you both understand the material
supporting your position(Some teachers will find it more efficient to prepare some of the

rationale for students in advance. This saves time.)

Present your position. Each pair will have 5 minutes to present their position to another group of
two who have an opposing view. Be persuasive in presenting your position. Take notes when the
opposing pair present their position. You will be given time to question their position.

Question the defense Each group is given 10 minutes to discuss and plan the questions they will
ask the opposing group. Your goal is to clarify and poke holes in their defense. Following your
planning time, you will each have 5 minutes to question the opposing group and clarify any
guestions.

Closing arguments In 2 minutes or less argue forcefully and persuasively for your position
presenting as many facts as you can to support your point of view.

Make sure each student understands the procedure.
Model good reasons and rationale.

Model good questions.

You must take your assigned position.

Listen even when you don't agree.
Everyone patrticipates.
All points are valid.

You must use gquestioning techniques to gain understanding and find flaws in the opposing teams
arguments. Focus on coming to a best decision not winning.

Step FivE: THE PROCESS

Students work in-groups of two and then four while completing the process.
Students should be monitored and kept on track throughout the entire process.

Students need a timekeeper (the teacher) to let them know when they have 2 minutes, 1 minute, 30
seconds of time left.
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STEP SIX: CLOSURE
Instruct students that they must now make a decision. You may somethihdigeeh a verdict--
You now must change roles, from defense attorney to jury. Come to a group decision that all four of
you can agree with. Summarize your best points to support your position and determine how your
position would affect society. You will be responsible for one report from your group. Be prepared
to answer questions from the entire class. Do this by answering these three questions." (On
overhead.)

1. What is your group decision?

2. Why did you come to that position? (Summarize your best points to support your position and
write those down.)

3. How does your position affect society, families and the homeless?

EVALUATION METHODS:

» Students will turn in their web search describing the problem.

» Students will develop a list of rationales to support their point of view as well as questions they
asked the opposing point of view.

» Students will turn in written responses to group questions explaining their final group position.
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Name

THE FACTS ON SWEATSHOPS

Go To: www.sweatshops.org

SELECT . Educate yourself

CLICK ON : The highlighted headings to answer questions 1-4.

1. What is a sweatshop?

11
2. Does working in a sweatshop improve the lives of people in poor developing countries? Why or

Why not? (hint: see myth #2 under sweatshop myth busters.)

3. Why do sweatshops exist? List the 5 reasons given with an explanation of each.
1.

4. What is the key to ending sweatshops?
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5. Choose another web site to find out about three companies that use sweatshops and the products
they produce. Several web sites are suggested below, or find one on your own.

Web site used:

Company

Product

Company

Product

Company

Product

SUGGESTED SITES:

Www.americas.org

select a subject: sweatshops

www.behindthelabel.org

under features, select: sweatshop companies

www.globalexchange.org

find economic rights, choose: sweatshops
www.corpwatch

www.pica.ws/cc
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SWEATSHOPS

WHO'S SIDE ARE YOU ON?

Sweatshops are a growing concern throughout
the world. Millions of men, women and children
work in difficult or dangerous conditions for

very little pay just to provide some kind of an
income for their families. Since the concept of a
minimum wage and acceptable working
conditions are not a concern in most poor
countries, many large American and European
manufacturers are finding it more profitable to

set up these sweatshops to keep the price of their
product low and keep themselves competitive in the world trade market.

Today's activity is going to give us the opportunity to see how we would do at "solving" this problem.
You will be assigned a partner and a position. Following is the format (directions) to carry out this
activity:

1. Meet with your partner and plan how to argue effectively for your position. Make sure you
both understand the material supporting your position.

2. Present your position. Each pair will have 5 minutes to present their position. Be persuasive in
presenting your position. Take notes when the opposing pair present their position. You will be
given time to question their position.

3. Question the defense Each group is given 10 minutes to discuss and plan the questions they will
ask the opposing group. Your goal is to clarify and poke holes in their defense. Following your
planning time, you will each have 5 minutes to question the opposing group and clarify any
guestions.

4. Closing arguments. In 2 minutes or less argue forcefully and persuasively for your position
presenting as many facts as you can to support your point of view.

5. Reach a verdict and come up with a solutionYou now must change roles, from defense
attorney to jury. Come to a group decision that all four of you can agree with. Summarize your
best points to support your position and determine how your position would affect society. You
will be responsible for one report from your group. Be prepared to answer questions from the
entire class.
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TEACHING TIPS:

It may be helpful to give students a start in forming their rationale. Following are a few suggestions:
Position 1 - Child Laborer:
» Children are not able to attend school.
» Children do not get to play and exercise.
» Children and adults in sweatshops are often abused or mistreated.
» The cycle of poverty and illiteracy continues from generation to generation.

Position 2 - Manufacturer
» Provide adults and children with a valuable skill for future employment.
» |If sweatshops are closed, many will lose the jobs they have and the cost of products in
America will increase considerably creating many more problems.
» Sweatshops allow children to help support very poor families and help to supply food and
medical supplies.

Suggestions for alternatives to solve the problem:
» Children can work fewer hours or fewer days and be allowed to attend school.
» Government can provide support to school age children.
» Business owners can provide childcare or schooling for poor employees.

Following is a set of questions stems that may help students to formulate good questions and
get at the root of the problem:

QUESTIONS OF CLARIFICATION
« What do you mean by ? p
* What is your main point?
* What do you think is the main issue here?
» Could you explain that further?
* Would you say more about ?
* Is your basic point or ?

QUESTIONS OF ASSUMPTIONS
* What are you assuming?
* You seem to be assuming . Do | understand you correctly?
* You seem to be assuming . How can you justify ?

QUESTIONS THAT PROBE REASONS
* What are your reasons for saying that?
* Is there any reason to doubt that evidence?
» What would you say to someone who said ?
* Why do you think that is true?
* What difference does that make?
» What would convince you otherwise?
* What is an alternative?
* What are you implying by ?
* When you say are you implying ?
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GROUND RULES

e You must take your assigned position.

 Listen even when you don't agree.

* Everyone participates.

 All points are valid.

* YOU must use
guestioning techniques
to gain understanding and find flaws in the
opposing teams arguments.

e Focus on coming to a best decision not winning.
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The
Verdict,
Please... «

1. What is your group
decision?

2. Why did you come to that position?
(Summarize your best points to support your position
and write those down.)

3. How does your position affect society
and families?

4. How would your group solve this problem?
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